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QUALITATIVE ANALYSIS OF WORDS AND SENTENCES IN
TURKISH AS A FOREIGN LANGUAGE TEXTS!

Musa KAYA™ Abdulvahap AVSAR™

ABSTRACT

In this study, the text types used in teaching Turkish to foreigners are analyzed. The aim of the study is to
determine the number of sentences and words in the texts analyzed. In this direction, one text of each type from
the textbooks prepared for Al, A2, Bl, B2, C1 and C2 levels of Yedi iklim Turkish Teaching Set, which is
widely used in teaching Turkish to foreigners in Turkey and abroad, was taken into consideration. In the
qualitative study, the data were obtained by using document analysis technique. As a result of the study, it was
found that there was no increase in the number of sentences and words used in narrative texts according to the
levels, while there was a regular increase in the number of sentences and words used in informative texts from
Al level to C2 level. When narrative and informative texts were compared in terms of word count, it was found
that the number of words in narrative texts was higher than in informative texts at levels Al, A2 and B1, while
the number of words in informative texts was higher at levels B2, C1 and C2. When the average number of
words in the sentence was evaluated according to levels, it was found that narrative and informative texts were
similar, and when the average number of words in the sentence was compared, it was found that the average
number of words in the sentence was higher in informative texts other than C1 level than in narrative texts.
According to the levels, the number of words in the longest sentence in narrative texts was 13 at Al level, 20 at
A2 level, 13 at B1 level, 17 at B2 level, 29 at C1 level and 17 at C2 level. In informative texts, the number of
words in the longest sentence according to the levels was 13 at Al level, 27 at A2 level, 27 at B1 level, 18 at B2
level, 26 at C1 level and 30 at C2 level. As a result, it was concluded that there was an increase in the number of
sentences and words in informative texts according to the levels, while there was no systematic increase in the
number of sentences and words in narrative texts according to the levels.

Keywords: Sentence and word usage, text types, teaching Turkish as a foreign language, Yedi Tklim Turkish
education set.
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1. INTRODUCTION

Language is a tool of communication that has a multidimensional effect on individual and community
life, enabling people to recognize the past and the times in which they live, and to shape the future.
Communication, which begins in the family, the smallest social structure, transcends the borders of
countries with the effect of today's technology and brings together people living in different
geographical areas for different purposes and reasons. Language, which is the source of the world's
cultural richness, diversifies communication and interaction to the same extent and eliminates borders.
Education, trade and all kinds of international activities, which are carried out on a global scale thanks
to language, continue to exist and develop thanks to language.

The acquisition of four basic language skills is the goal of mother tongue and foreign language
education. Texts are among the most important tools used in the development of language skills (Tok
& Tiizel, 2013). According to Gogis (1978), reading, which is one of these basic skills, is
"recognizing the letters, words, and signs of a text and understanding their meanings". The texts used
to develop reading skills should be sources in which language is used competently. Texts are not only
tools used to develop language skills, but also the basic source of information or the source of use for
many disciplines (Oztiirk, 2007; Tunger, 2019). In order to use these sources of information and make
the most efficient use of them, the development of reading skills is crucial. Since texts are the main
source where reading skills are applied, the texts used in both mother tongue and foreign language
teaching should be appropriate to the level of the reader (Duman, 2003; Erol, 2015). The texts used in
foreign language education include original texts, simplified texts, and special texts that are prepared
according to the appropriate level (Giines, 2013). In this process, simplified and special texts are more
preferred because they are easy to understand and adapted to the level. This preference can be of
different sizes or types depending on the language level, interests and needs of the students.

Texts should appeal to the imagination of the target audience and identify with real life while being
appropriate for the target audience. Content that describes everyday life in simple language or that
expresses fictions that are disconnected from current life can be criticized as inappropriate and far
from useful for people learning a new language (Fisek¢ioglu, 2021). The selected texts should be texts
that are compatible with everyday life. Therefore, when selecting texts for language learners, care
should be taken to select texts that appeal to the target group. In this direction, individuals who are on
the threshold of a new world with a new language should be given rich language materials according
to their level (Giines, 2013). The culture and life of the society that gives life to the target language
should be presented to language learners with texts of different types and contents. In addition to the
target culture, elements of the universal culture should be mixed with the target culture and different
types of texts. In this context, texts can be divided into two groups. The first is informative texts,
which are prepared in textbooks to provide information, and the second is narrative texts, which aim to
entertain rather than inform. Informational texts include articles, jokes, travelogues, conversations,
essays, interviews, biographies, and memoirs. Narrative texts are used to organize actions and events
in an orderly fashion. In these texts, conceptual relations such as purpose, reason, opportunity, and
temporal proximity are often used (Akkurt, 2011).

Although there is no definite statement about the level and frequency of texts to be used in foreign
language teaching, the effect of using different types of texts on foreign language comprehension has
been discussed. In the experimental study conducted by DuBravac & Dalle (2002) in the teaching of
English to foreigners, in which "expository-informative” and "narrative"” text types were used, it was
found that students were more successful in making inferences from narrative texts and that



comprehension was realized at a lower level in the other text type. In a study conducted by Sahin
(2013), it was concluded that students comprehended the narrative text better than the informative and
narrative text types presented in their native language. A similar result was also found in the study
conducted by Sdenz & Fuchs (2002). In this context, it can be said that narrative text types are easier
to understand than informative text types and their use in foreign language teaching is more useful.

In foreign language teaching, the type of text is not the determining factor in "readability”. Texts,
whether narrative or informative, are far from being comprehensible if they are not appropriate to the
language level. The use of grammatical structures, word frequency, sentence length and complexity
are the main factors that affect the comprehensibility of the text in foreign language teaching. Apart
from the individual's level of readiness, interest or willingness to learn, the comprehension of the story
or article depends on the organization of elements such as text length and language structures
according to the language level. These elements should be taken into account when determining the
readability of texts in foreign language teaching. In addition, narrative and informational texts should
be analyzed separately to determine the differences and similarities between them.

A review of the literature shows that in the teaching of Turkish as a foreign language, the readability
scores of texts are calculated by determining sentence and word lengths with formulas that include the
number of syllables. Today, it is known that two different readability formulas are used for Turkish.
These formulas are Atesman's (1997) and Cetinkaya-Uzun's (2010) readability formulas. Some studies
have been conducted in the field of teaching Turkish as a foreign language using these formulas:
Istanbul Turkish for Foreigners, Yeni Hitit Turkish for Foreigners, Adim Adim Turkish, and Yabanci
Dilim Turkish A2 level books were examined for their readability levels according to Atesman's
formula and it was concluded that Yeni Hitit and Istanbul were at the "medium difficulty" level, while
Adim Adim Turkish and Yabanci Dilim Turkish were at the "easy" level (Erol, 2015). The readability
of three Turkish reading books of Sesi Yunus Emre Al-A2, B1-B2, C1-C2 levels were examined
according to Atesman and Cetinkaya-Uzun formulas and it was found that they were "Easy" according
to the readability formula developed by Atesman and "Independent Reading (5th, 6th and 7th grade)”
according to the formula developed by Cetinkaya-Uzun (Erisik, 2021). The readability of Istanbul
Turkish for Foreigners Set and Yedi Iklim Turkish Set was examined according to the readability
formula developed by Atesman and it was concluded that the level of difficulty in terms of readability
increased as the level of the textbooks progressed (Mutlu, 2020). Gazi Tomer Turkish Teaching Set
for Foreigners examined the readability levels according to Cetinkaya-Uzun formulas, and it was
found that longer words were used in the texts as the level increased, the average word length of the
texts at C1 level was shorter than at B2 level, there was no statistically significant difference between
B2 and C1, and the texts became more difficult from Al level to B2 level in terms of readability levels
(Zorbaz & Kéroglu, 2016). The Yeni istanbul Turkish for International Students books were analyzed
according to the readability formula developed by Atesman, and it was found that the readability
scores were very "easy" at Al, "easy" at A2 and B1, and "medium" at B2 and C1 (Ozdemir & Dastan,
2022). The readability of the "Children's Story Series" published by Yunus Emre Institute, which
consists of a total of 14 books, 7 books at the Al level and 7 books at the A2 level, was examined
according to Atesman and Cetinkaya-Uzun's readability formulas, and it was concluded that the
readability levels of A1 and A2 books were "easy" according to Atesman's readability formula, while
Al books were at the level of "independent reading"” and A2 books were at the level of "educational
reading" according to Cetinkaya-Uzun's readability formula (Aydin, 2021). The readability of the texts
in Ak Basat Turkish A1-A2 book was analyzed according to Atesman and Cetinkaya-Uzun formulas,
and it was found that the readability of Al texts was "88" and A2 texts was "78" according to



Atesman's formula, while the readability of Al texts was "50" and A2 texts was "46" according to
Cetinkaya-Uzun's formula (Karsilayan, 2022). The readability levels of the texts at Yeni Hitit 3 and
Istanbul C1+ were analyzed according to Atesman's formula, and it was explained that the Yeni Hitit 3
textbook consisted of more difficult texts than the Istanbul C1+ textbook (Biger & Alan, 2017). The
readability of the texts at A1, A2, B1, B2, and C1 levels of Gazi, Yedi Iklim, and Yeni Hitit textbooks
were examined according to Atesman and Cetinkaya-Uzun formulas and it was found that the reading
difficulty of the texts increased as the level of the books increased (Simsek, 2019).

The fact that narrative and informational texts are found to be easy and comprehensible by students
requires that these two types of texts have different characteristics in terms of vocabulary and
sentences, depending on the level. In this context, it is expected that the texts in the books used in
teaching Turkish as a foreign language should be organized according to the aforementioned
comprehensibility-ease and the word-sentence usage in these text types should be systematically
differentiated according to the levels. When examining the studies, it can be seen that there is no
comparative study on narrative and informative texts, which are extremely important in language
teaching. It has been seen that there is a need for a study comparing the sentence-word length of
narrative and informative texts in reading books prepared for learners of Turkish as a foreign
language, and in this direction, it is aimed to determine the number of sentences and words in narrative
and informative texts in Yedi Iklim Turkish Teaching Set. Based on the question, "What is the level of
sentence length and word count of narrative and informative texts in Yedi Iklim Turkish Teaching
Set?", the following research questions were answered.

1. What is the number of sentences and words in the narrative and informative texts in Yedi Tklim
Turkish Teaching Set?

2. What is the average number of words in a sentence in the narrative and informative texts in the Yedi
Iklim Turkish Teaching Set?

3. How many words is the longest sentence in the narrative and informative texts in the Yedi Iklim
Turkish Teaching Set?

2. METHOD
2.1 Research Model

The aim of the study is to determine the sentence and word lengths of the narrative and informative
texts in the Yedi Iklim Turkish Teaching Set, which is prepared for teaching Turkish to foreigners.
The document technique was used in this study. Document technique involves the analysis of written
materials that contain information about the phenomena or events under study (Yildinm & Simsek,
2021). This technique was preferred because it is necessary for the realization of the research, and it is
suitable for the analysis of the data.

2.2 Data Collection and Analysis

Yedi iklim Turkish Language Teaching Set prepared by Yunus Emre Institute is the data collection
tool of the research. These books were preferred because they are widely used in Turkey and abroad.
In the process of data collection, attention was paid to the selection of texts from the last units first,
and in cases where appropriate texts could not be found, the texts from the second to the last unit were
selected. When selecting the texts, one narrative and one informative text were selected from each
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level, and care was taken to ensure that the selected texts were similar in length. After the selected
texts were entered into Microsoft Word, the number of words and sentences in the texts was
determined. The numbers in the texts were accepted as words according to their pronunciation. For
example, the numbers 1965 were accepted as 5 words. The data obtained were then tabulated and
interpreted. Content analysis was used to analyze the data. Content analysis is the conceptualization of
data and revealing and interpreting the relationship between concepts through themes (Yildirnm &
Simsek, 2021). The data obtained as a result of the research were evaluated and interpreted by two
experts in the field. The levels and names of the texts selected as a sample are shown in Table 1.

Tablo 1.

Selected sample texts

Level Informative Text Narrative Text

Al Haberlesme Doga Yiiriiytisii

A2 Ali Nasuh Mahruki Hafta Sonu Gezisi

B1 Haka Dans1 Tahir {le Ziihre

B2 K&y Odalar Ogrenme Devam Ediyor

C1 Yiiz Hatlar1 ile Karakter Okumak Vermeyince Mabut Neylesin Mahmut
C2 Uluslararas1 Uzay Istasyonu Bursa’dan Balikesir’e

2.3 Data Collection Tool

The data collection tool of the research is Yunus Emre Enstitiisii. Seven climate Turkish teaching set
(A1-A2-B1-B2-C1-C1-C1-C2) constitutes the data collection tool.

3. FINDINGS
The results of the study's objectives and subobjectives are presented in this section.

3.1 Findings related to the research question, ""What is the number of sentences and words in
narrative and informative texts in Yedi iklim Turkish Teaching Set?"

Within the framework of the first subproblem of the study, the number of sentences and words in
narrative and informative texts was analyzed. This analysis is presented in Table 2.

Tablo 2.

Number of sentences and words of the narrative and informative texts in the Yedi Iklim Turkish
Teaching Set according to the levels of proficiency

Level Number of sentences Word count
Narrative-based Informative Narrative-based Informative

Al 19 10 124 77

A2 21 15 124 207

Bl 35 21 286 239

B2 17 26 134 256

9 TURKOPHONE



C1 26 29 320 347
C2 32 30 272 448

According to Table 2, the number of sentences in narrative texts was 19 at Al level, 21 at A2 level, 35
at B1 level, 17 at B2 level, 26 at C1 level and 32 at C2 level. Analyzing the number of sentences in
informative texts, it can be concluded that the number of sentences is 10 at the Al level, 15 at the A2
level, 21 at the B1 level, 26 at the B2 level, 29 at the C1 level and 30 at the C2 level. According to
this, the number of sentences in narrative texts does not increase regularly according to the levels, but
the number of sentences in informative texts increases according to the levels. Comparing the number
of sentences in narrative and informative texts, it was found that the number of sentences in narrative
texts was higher than the number of sentences in informative texts at Al, A2, B1 and C2 levels, while
the number of sentences in informative texts was higher than the number of sentences in narrative
texts at B2 and C1 levels. According to the table, the word count of narrative texts was 286 at B1
level, 134 at B2 level and 272 at C2 level, and it is noteworthy that the word count of B1 in narrative
texts is higher than the word count of B2 and C2. When we look at the word counts of informative
texts, there is an increase according to the levels. Comparing the word counts of narrative and
informative texts, it can be concluded that the word counts of narrative texts are higher than the word
counts of informative texts at Al and B1 levels, while the word counts of informative texts are higher
than the word counts of narrative texts at A2, B2, C1 and C2 levels. While there is no regular increase
in the word count of narrative texts according to the levels, the fact that there is a regular increase in
the word count of informative texts according to the levels shows that students learn Turkish mainly
through informative texts.

3.2 Findings Related to the Research Question ""What is the Average Number of Words in a
Sentence in Narrative and Informative Texts in Yedi iklim Turkish Teaching Set?"

In the second subproblem of the study, the average number of words in a sentence in narrative and
informative texts was analyzed. This analysis is presented in Table 3.

Table 3.

Average Number of Words in a Sentence According to the Levels of Narrative and Informative Texts in
Yedi Iklim Turkish Teaching Set

Level Average word count of Average word count of
narrative texts informative texts
Al 6.5 7.7
A2 5.9 13
B1 8.1 11.3
B2 7.8 9.8
C1 12.3 11.9
Cc2 8.5 14.9

According to Table 3, the average number of words in a sentence of narrative texts according to levels
is 6.5 at Al level, 5.9 at A2 level, 8.1 at B1 level, 7.8 at B2 level, 12.3 at C1 level and 8.5 at C2 level.
Accordingly, there is no significant difference between the average number of words in sentences of
narrative texts and the increase in level. The average number of words in a sentence of informative



texts according to levels is 7.7 at Al level, 13 at A2 level, 11.3 at B1 level, 9.8 at B2 level, 11.9 at C1
level and 14.9 at C2 level. Accordingly, it was found that there was no significant difference between
the average number of words in a sentence of informative texts and the increase in level, and when the
average number of words in a sentence of narrative and informative texts were compared at the levels,
it was found that the average number of words in informative texts was higher than that of narrative
texts except at C1 level. Accordingly, informative texts are longer than narrative texts.

2.3 Findings related to the research question, ""How many words does the longest sentence
consist of in narrative and informative texts in Yedi iklim Turkish Teaching Set?"

In the third subproblem of the study, the number of words in the longest sentence in narrative and
informative texts was analyzed. This analysis is shown in Table 4:

Table 4.

Word Count of the Longest Sentence According to the Levels of Narrative and Informative Texts in
Yedi iklim Turkish Teaching Set

Level Word count of the longest Word count of the longest
sentence in narrative texts sentence in informative texts

Al 13 13
A2 20 27
Bl 13 27
B2 17 18
C1 29 26
C2 17 30

Analyzing Table 4, it can be seen that the number of words in the longest sentence of narrative texts
according to levels is 13 at Al level, 20 at A2 level, 13 at B1 level, 17 at B2 level, 29 at C1 level and
17 at C2 level. Accordingly, there is no significant difference between the number of words in the
longest sentence of narrative texts and the increase in level. The average number of words in the
longest sentence of informative texts was found to be 13 at Al level, 27 at A2 level, 27 at B1 level, 18
at B2 level, 26 at C1 level and 30 at C2 level. Accordingly, it was found that there was no significant
difference between the number of words in the longest sentence of informative texts and the increase
in level, and when the number of words in the longest sentence of narrative and informative texts was
compared at the levels, it was found that the number of words in the longest sentence of informative
texts was equal to the number of words in the longest sentence of narrative texts at the Al level, and
the number of words in the longest sentence of informative texts was higher than the number of words
in the longest sentence of narrative texts at other levels. This indicates that narration is more intense in
informative texts.

4. CONCLUSION, DISCUSSION AND RECOMMENDATIONS

In the study, 1 narrative text and 1 informative text taken from the last 2 units of Yedi iklim Turkish
Teaching Set prepared by Yunus Emre Institute for teaching Turkish to foreigners were analyzed in
terms of sentence and word count and the following results were obtained:

Results on the Number of Sentences and Words in Narrative and Informative Texts



Comparing the number of sentences in narrative and informative texts, it is found that the number of
sentences in narrative texts is higher than the number of sentences in informative texts at Al, A2, B1
and C2 levels; the number of sentences in informative texts is higher than the number of sentences in
narrative texts at B2 and C1 levels; however, there is no significant difference in the number of
sentences according to text types. It was found that there was no regular increase in the number of
sentences in narrative texts according to the levels, and the number of sentences in advanced levels
was less than that in intermediate levels; in the number of sentences in informative texts, the number
of sentences in the texts increased as the level progressed. When comparing the number of words in
narrative and informative texts, it was found that the number of words in narrative texts was higher
than the number of words in informative texts at Al and B1 levels; the number of words in
informative texts was higher than the number of words in narrative texts at A2, B2, C1 and C2 levels
and accordingly it was found that there was no regular increase and difference in the number of words
according to the type of texts. Although narrative texts are easier for students to understand, DuBravac
& Dalle (2002) state that it is not appropriate to use more words and longer sentences in informational
texts. Especially the lack of a regular and systematic increase from beginner level texts to advanced
levels makes it necessary to revise the texts in teaching Turkish as a foreign language.

Results on the Average Number of Words in a Sentence in Narrative and Informative Texts

When the average number of words in text types was analyzed, it was found that the average number
of words in narrative texts was higher than the average number of words in informative texts at C1
level, the average number of words in informative texts was higher than the average number of words
in narrative texts at other levels, and there was no regular increase in the average number of words in
informative texts and narrative texts according to the difficulty of the levels, i.e. the average number of
words did not increase as the level increased. Considering the comprehensibility of the text types, it
would be more accurate to use more words in the narrative text types than in the informational texts,
paying attention to a systematic increase according to the levels. In both text types, the average
number of words in sentences should show a regular increase according to the language levels.

Results on the Number of Words in the Longest Sentence of Narrative and Informative Texts

When the number of words in the longest sentence of the genres was analyzed, it was found that the
number of words in the longest sentence of narrative and informative texts was the same at Al level,
the number of words in the longest sentence of informative texts was longer at other levels, and there
was no regular increase in the number of words according to the difficulty of the levels, i.e. the
average number of words in the longest sentence did not increase as the level increased. It can be said
that the length or shortness of sentences is not the only criterion for the comprehensibility of the text,
but it should be taken into consideration that especially in foreign language teaching, simple and short
sentences should be preferred for beginner levels, and the increase in the number of words used in
sentences should be regulated according to the levels. In addition, the length of sentences should be
regulated according to the type of text, and long sentences should be used more frequently in narrative
texts to make them easier to understand.

According to the literature, there is no study that compares the number of sentences and words in
informative and narrative texts. However, studies that are close to this study are studies on the
calculation of readability. Simsek (2019) examined the readability of Al, A2, B1, B2, and C1 level
texts of Gazi, Yedi iklim, and Yeni Hitit books and found that the book with the easiest reading rate at
Al- A2 level is Gazi TOMER Turkish set, Yeni Hitit Turkish teaching set textbook has difficult texts,
while Yedi Tklim and Gazi TOMER textbooks do not have difficult texts, Yedi Iklim Turkish set is



easier than Gazi TOMER and Yeni Hitit books at B1- B2 levels, In Yedi iklim B1 level textbook, 54%
of the texts are at easy level, 38% at medium level, 8% at very difficult level, in Yedi Iklim B2 level
textbook, 74% of the texts are at medium level, 13% at easy level, 9% at very difficult level, It was
concluded that Yedi iklim Turkish set is easier than Gazi TOMER and Yeni Hitit books at C1-C2
levels, 33% of the advanced texts in Yedi Iklim Turkish set are at medium level, 28% at difficult level,
22% at easy level, 11% at very difficult level and 6% at very easy level. It is similar to this study in the
sense that there is no regular increase in easy, medium and difficult texts at basic, intermediate and
advanced levels in Yedi iklim Turkish set. Mutlu (2020) calculated the number of sentences and
readability of all the books in Istanbul Turkish for Foreigners Set and Yedi iklim Turkish Set and
found the average number of sentences of the texts in Istanbul Turkish for Foreigners books as
follows: Al: average number of sentences 33.37, average number of words 181.7; A2: average
number of sentences 25.15, average number of words 192.25; B1: average number of sentences 35.92,
average number of words 306; B2: average number of sentences 31.94, average number of words
305.88; C1+: average number of sentences 46.78, average number of words 530.93: Al: average
number of sentences 22.33, average number of words 120.88; A2: average number of sentences 23.3,
average number of words 169.9; B1: average number of sentences 22.5, average number of words
198.72; B2: average number of sentences 27.8, average number of words 275.4; C1: average number
of sentences 40.42, average number of words 461.36; C2: average number of sentences 35.86, average
number of words 471. Accordingly, while there is no increase in the number of sentences and words in
Istanbul Turkish for Foreigners books according to the level, there is no increase in the number of
sentences in Yedi Iklim Turkish books according to the levels, and there is a regular increase in the
number of words according to the levels. In his study, Mutlu (2020) took the average of the books in
each level and found that there was only an increase in the number of words in Yedi iklim Turkish
Teaching Set, there was no increase in the number of sentences and words in narrative texts according
to the levels, and there was a regular increase in the number of sentences and words in informative
texts according to the levels. It was also found that there was no regular increase in the number of
words and sentences in Gazi Turkish Teaching Set according to the levels (Zorbaz & Koéroglu, 2016).
Erisik (2021) found a regular increase in the average number of words and sentences in the three
reading books prepared by Yunus Emre Institute based on Turkish Sesi Yunus Emre A1-A2, B1-B2,
C1-C2 level narrative according to the levels.

In studies that measured the readability of books prepared for teaching Turkish as a foreign language,
it was generally found that the length of the texts did not increase with the level of difficulty. These
data are similar to the data obtained in this study. The following suggestions can be made for the new
books to be prepared for teaching Turkish as a foreign language:

4.1 Recommendations Based on the Results of the Study

Grammar, word frequency, sentence length and complexity should be determined according to the
levels.

For each level, a certain standard should be set for the average number of sentences in a text and the
average number of words in a sentence.

The use of words and sentences should be organized quantitatively according to text types.

Readability formulas in foreign language teaching should be treated with new criteria and approaches,
and quantitative evaluation of words, sentences or syllables should not be considered sufficient.



The effect of morphology on reading comprehension should be evaluated for languages like Turkish
where affixes are used intensively and extensively.

Based on the conclusion that narrative texts are easier to comprehend, it should be considered that the
use of words and sentences in these types of texts may be different from informative texts.
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YABANCI DiL OLARAK TURKCE OGRETIMINDE KULLANILAN
METINLERDE KELIME VE CUMLELERIN NiCELIKSEL ANALIZi*

Musa KAYA™ Abdulvahap AVSAR™

OZET

Bu caligmada yabancilara Tiirkge dgretiminde yararlanilan metin tiirleri incelenmistir. Arastirmada incelenen
metinlerde gegen ciimle ve kelime sayilarini tespit etmek amaglanmaktadir. Bu dogrultuda yabancilara Tiirkce
dgretiminde yurt ici ve yurt disinda yaygin bicimde kullanilan Yedi Iklim Tiirkce Ogretim Seti A1, A2, B1, B2,
C1 ve C2 diizeyleri i¢in hazirlanmis ders kitaplarindan her iki tiirde birer metin incelemeye alinmigtir. Nitel
yontemle gerceklestirilen calismada dokiiman analizi teknigi kullanilarak veriler elde edilmistir. Yapilan ¢alisma
sonucunda anlatiya dayali metinlerde kullanilan ciimle ve kelime sayilarinda diizeylere gore bir artig olmadigi,
bilgilendirici metinlerde ise climle ve kelime sayilarinda Al diizeyinden C2 diizeyine diizenli bir artisin oldugu
tespit edilmistir. Anlatiya dayali ve bilgilendirici metinler kelime sayilari bakimindan karsilagtirildiginda A1, A2
ve B1 diizeylerinde anlatiya dayali metinlerdeki kelime sayilarmin bilgilendirici metinlerden daha fazla oldugu;
B2, C1 ve C2 diizeylerinde ise bilgilendirici metinlerdeki kelime sayilarinin daha fazla oldugu tespit edilmistir.
Ciimledeki ortalama kelime sayilar1 diizeylere gore degerlendirildiginde ise anlatiya dayali ve bilgilendirici
metinlerin benzerlik gosterdigi, ciimledeki ortalama kelime sayilar1 karsilagtirildiginda ise C1 diizeyi digindaki
bilgilendirici metinlerde ciimledeki ortalama kelime sayilarinin anlatiya dayali metinlerden daha fazla oldugu
goriilmiistiir. Diizeylere gore anlatiya dayali metinlerde en uzun ciimlede kullanilan kelime sayilart Al
diizeyinde 13, A2 diizeyinde 20, Bl diizeyinde 13, B2 diizeyinde 17, C1 diizeyinde 29 ve C2 diizeyinde 17
oldugu tespit edilmistir. Bilgilendirici metinlerde diizeylere gore en uzun ciimledeki kelime sayilar1i Al
diizeyinde 13, A2 diizeyinde 27, Bl diizeyinde 27, B2 diizeyinde 18, Cl diizeyinde 26 ve C2 diizeyinde 30
oldugu belirlenmistir. Sonug olarak sadece bilgilendirici metinlerin climle ve kelime sayilarinda diizeylere gore
bir artig oldugu, anlatiya dayali metinlerin climle ile kelime sayilarinda diizeylere goére sistemli bir artigin
olmadig1 sonuglarma ulagilmigtir.

Anahtar Kelimeler: Cimle ve kelime kullanimi, metin tiirleri, yabanci dil olarak Tiirkge 6gretimi, yedi iklim
Tiirkge 6gretim seti.
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Dil, birey ve toplum hayatini ¢ok boyutlu etkileyen; insanoglunun gegmisiyle i¢inde bulundugu ¢agi
taniyarak gelecege yon vermesini saglayan iletisim aracidir. En kiiciik sosyal yapi1 olan ailede baslayan
iletigim, giiniimiiz teknolojisinin de etkisiyle iilke sinirlarini agmakta, farkli cografyalarda yasayan
insanlart gesitli amag ve sebeplerle bir araya getirebilmektedir. Diinyadaki kiiltiirel zenginligin
kaynagi olan dil, iletisim ve etkilesimi de ayni Olclide cesitlendirmekte ve sinirlar1 ortadan
kaldirmaktadir. Dil sayesinde kiiresel Olcekte gerceklesmekte olan egitim, ticaret ve her tiirlii
uluslararasi faaliyet yine dil sayesinde varligini siirdiirmekle beraber gelismeye devam etmektedir.

Ana dili egitimi ve yabanci dil 6gretiminde dort temel dil becerisinin edinimi hedeflenir. Metinler ise
dil becerilerinin gelistirilmesinde kullanilan en 6nemli araglar arasinda yer almaktadir (Tok ve Tiizel,
2013). Bu temel becerilerden biri olan okuma, Gogis’e (1978) goére “Bir yazinin harflerini,
sozciiklerini, imlerini tanimak ve bunlarin anlamlarini1 kavramaktir”. Okuma becerisini gelistirmek icin
kullanilan metinler dilin yetkin bigimde kullanildigi kaynaklar olmalidir. Metinler sadece dil
becerilerinin gelistirilmesi i¢in kullanilan araglar degil, ayn1 zamanda bir¢ok disiplin i¢in temel bilgi
kaynag veya yararlanilan kaynak olma 6zelligine de sahiptir (Oztiirk, 2007; Tuncer, 2019). Okuma
becerisinin gelistirilmesi bu bilgi kaynaklarinin kullanilabilmesi ve bunlardan en verimli bigimde
yararlanilabilmesi i¢in kritik 6oneme sahiptir. Okuma becerisinin uygulama alani buldugu temel
kaynak metinler oldugu i¢in hem ana dili egitiminde hem de yabanci dil egitiminde yararlanilan
metinlerin okuyucunun diizeyine uygun olmasi gereklidir (Duman, 2003; Erol, 2015). Yabanci dil
ogretiminde kullanilan metinler arasinda 6zgiin metinler, sadelestirilmis metinler ve ilgili diizeye
uygun olarak hazirlanmigs 6zel metinler vardir (Giines, 2013). Sadelestirilmis ve 6zel metinler
anlagilmasinin kolaylig1 ve diizeye gore uyarlanmis olmasi sebebiyle bu siiregte daha fazla tercih
edilmektedir. Bu tercih 6grencinin dil diizeyi, ilgi ve ihtiyaclarina gore farkli boyut veya tiirlerde
olabilmektedir.

Metinler, hedef kitleye uygun olmakla beraber yine hedef kitlenin hayal diinyasina hitap etmeli ve
gercek hayatla 6zdeslesmelidir. Giindelik hayatin yalin bir dille anlatildig1 veya giincel hayattan kopuk
kurgularin dile getirildigi igerik yeni bir dil 6grenen bireyler i¢in yetersiz ve faydali olmaktan uzak
olmasi yoniiyle elestirilebilir (Fisek¢ioglu, 2021). Segilen metinler giinliik hayatla bagdasan metinler
olmalidir. Bu nedenle dil 6grenenlere yonelik metin se¢iminde dikkatli olunarak hedef gruba hitap
edecek metinler secilmelidir. Bu dogrultuda yeni bir dille yeni bir diinyanin esiginde bulanan bireye,
diizeyine uygun bigimde zengin bir dil malzemesi verilmelidir (Giines, 2013). Farkli tiir ve igerikteki
metinlerle hedef dile hayat veren toplumun kiiltiir ve yasayisi dil 6grenenlere sunulmalidir. Hedef
kiiltiirin yaninda evrensel kiiltiir 6geleri de hedef kiiltiir ve farkli metin tiirleriyle harmanlanarak
verilmelidir. Bu baglamda metinler iki grupta ele alinabilir. Birincisi ders kitaplarinda bilgi vermek
amaciyla hazirlanan bilgilendirici metinler, ikincisi de amaci bilgi vermekten ¢ok eglendirmek olan
hikdye yani anlatiya dayali metinlerdir. Makale, fikra, gezi yazilari, sohbet, deneme, rdportaj,
biyografi ve an1 bilgilendirici metinler arasinda yer almaktadir. Anlatiya dayali metinler, aksiyon ve
olaylarin bir diizen icerisinde diizenlenmesi i¢in kullanilir. Bu metinlerde amag, sebep, imkan, zaman
yakinlig1 gibi kavramsal iliskiler siklikla kullanmlir (Akkurt, 2011).

Yabanci dil 6gretiminde kullanilacak metinlerin hangi diizeylerde ne siklikta kullanilmasi gerektigiyle
ilgili kesin bir ifade bulunmamakla birlikte farkli metin tiirlerinin kullanimimin yabanci dilde anlamaya
etkisi ele almmugtir. Yabancilara ingilizce 6gretiminde DuBravac & Dalle (2002) tarafindan yapilan
calismada “ag¢iklayici-bilgilendirici” ve “anlativa dayali” metin tirlerinin kullanildigi deneysel
calismada Ogrencilerin anlatiya dayali metinlerden ¢ikarim yapma konusunda daha bagarili olduklar
diger metin tiiriinde ise anlamanin daha diistik diizeyde gergeklestigini ifade etmislerdir. Sahin (2013)



tarafindan yapilan ¢aligmada 6grencilere kendi ana dilinde sunulan bilgilendirici ve anlatiya dayali
metin tiirlerinden anlatiya dayali metni daha iyi anladiklar1 sonucuna ulagmistir. Benzer bir sonug
Saenz & Fuchs (2002) tarafindan yapilan calismada da ortaya konulmustur. Bu baglamda anlatiya
dayali metin tiirlerinin bilgilendirici metin tiirlerine gore daha kolay anlasildigi ve yabanci dil
Ogretiminde kullanilmasinin daha yararli oldugu soylenilebilir.

Yabanci dil 6gretiminde metin tiirleri “okunabilirlik” agisindan belirleyici degildir. Metinler ister
anlattya dayali ister bilgilendirici olsun dil diizeylerine uygunluk gdstermedigi siirece anlasilabilir
olmaktan uzaktir. Dil bilgisi yapilarinin kullanimi, kelimelerin kullanim siklig1, ciimle uzunlugu ve
karmagiklig1 yabanci dil 6gretiminde metnin anlasilirligini etkileyen temel unsurlardandir. Bireyin
hazirbulunusluk diizeyi, ilgi veya 6grenme istegi bir yana birakilirsa okunan 6ykii veya makalenin
anlasilmasi metin uzunluklari, dil yapilart gibi unsurlarin dil diizeylerine uygun big¢imde
diizenlenmesine baglidir. Yabanci dil 6gretiminde metinlerin okunabilirligi belirlenirken bu unsurlar
dikkate alinmalidir. Bununla birlikte anlatiya dayali ve bilgilendirici metinlerin de ayrica incelenerek
ne gibi farklilik ve benzerlik gosterdigi tespit edilmelidir.

Alanyazin tarandiginda yabanci dil olarak Tiirk¢e Ogretiminde hece sayilarinin da dahil edildigi
formiille climle ve kelime uzunluklar1 belirlenerek metinlerin okunabilirlik puanlar1 hesaplandigi
gorlilmektedir. Giiniimiizde Tiirkge icin iki farkli okunabilirlik formiiliiniin kullanildig1 bilinmektedir.
Bu formiiller Atesman’in (1997) ve Cetinkaya-Uzun’un (2010) okunabilirlik formiilleridir. Bu
formiiller kullanilarak yabanci dil olarak Tiirkce dgretimi alaninda bazi ¢alismalar yapilmistir: Istanbul
Yabancilar i¢in Tiirkge, Yeni Hitit Yabancilar i¢in Tiirkce, Adim Adim Tiirkce ve Yabanci Dilim
Tiirkce A2 diizeyi kitaplar1 Atesman’in formiiliine gére okunabilirlik diizeyleri incelenmis, Yeni Hitit
ve Istanbul “Orta Giicliikte”, Adim Adim ve Yabanci Dilim Tiirkge kitaplarinin “Kolay” diizeyde
oldugu sonucuna ulasilmistir (Erol, 2015). Tiirkgenin Sesi Yunus Emre Al1-A2, B1-B2, C1-C2
seviyesinde ili¢ okuma kitabinin okunabilirligi Atesman ve Cetinkaya-Uzun formiillerine gore
incelenmis, Atesman tarafindan gelistirilen okunabilirlik formiiliine gore “kolay”; Cetinkaya-Uzun
tarafindan gelistirilen formiile gore “bagimsiz okuma (5. 6.ve 7. smif)” oldugu tespit edilmistir (Erisik,
2021). istanbul Yabancilar I¢in Tiirkce Seti ve Yedi iklim Tiirkge Setlerinin okunabilirligini Atesman
tarafindan gelistirilen okunabilirlik formiiliine goére incelemis, ders kitaplarinda seviye ilerledikge
okunabilirlik agisindan giigliik diizeyinin de artig1 sonuglarina ulagilmistir (Mutlu, 2020). Gazi Tomer
Yabancilar Igin Tiirkge Ogretim seti Cetinkaya-Uzun formiillerine gére okunabilirlik diizeyleri
incelemis, diizey yiikseldik¢e metinlerde daha uzun kelimeler kullanildigi, C1 diizeyindeki metinlerin
ortalama kelime uzunlugunun B2 diizeyinden daha kisa oldugu, B2 ile C1 arasinda istatistiksel olarak
anlamlt bir farklilik olmadig1 ve okunabilirlik diizeyleri yoniiyle, Al diizeyinden B2 diizeyine dogru
metinlerin zorlastig1 tespit edilmistir (Zorbaz ve Koroglu, 2016). Yeni Istanbul Uluslararas1 Ogrenciler
Icin Tiirkge kitaplar1 Atesman tarafindan gelistirilen okunabilirlik formiiliine gore incelenmis,
okunabilirlik puanlarinin A1’de gok “kolay”, A2’de ve B1’de “kolay”, B2 de ve C1’de “orta” diizeyde
oldugu tespit edilmistir (Ozdemir ve Dastan, 2022). Yunus Emre Enstitiisii’niin yaymmladigi, Al
seviyesinde 7 ve A2 seviyesinde 7 kitap olmak iizere toplam 14 kitaptan olusan “Cocuk Hikayeleri
Dizisinin” okunabilirligi Atesman ve Cetinkaya-Uzun’un okunabilirlik formiillerine gére incelenmis,
Atesman’in okunabilirlik formiiliine gére A1 ve A2 kitaplarinin okunabilirlik diizeylerinin “kolay”
oldugu, Cetinkaya-Uzun’un okunabilirlik formiiliine gore ise Al kitaplarinin “bagimsiz okuma”, A2
kitaplarinin ise “egitse/ okuma” diizeyinde oldugu sonucuna ulasilmistir (Aydm, 2021). Ak Basat
Tiirkce A1-A2 kitabindaki metinlerin okunabilirligi Atesman ve Cetinkaya-Uzun formiillerine gore
incelenmis, Atesman formiiline gore A1 metinlerinin okunabilirligi “88”, A2 metinlerinin ise “78”
oldugu, Cetinkaya-Uzun formiiliine gore A1 metinlerinin “50”, A2 metinlerinin okunabilirliginin “46”



oldugu tespit edilmistir (Karsilayan, 2022). Yeni Hitit 3 ve Istanbul Cl+ kitabindaki metinlerin
okunabilirlik diizeyleri Atesman’in formiiliine gére incelenmis, Yeni Hitit 3 ders kitabinin Istanbul
C1+ ders kitabina gore daha zor metinlerden olustugu agiklanmistir (Biger ve Alan, 2017). Gazi, Yedi
Iklim ve Yeni Hitit kitaplarmmin Al, A2, Bl, B2 ve C1 diizeyindeki metinlerin okunabilirligini
Atesman ve Cetinkaya-Uzun formiillerine gore incelenmis, kitaplarin diizeyi arttikca metinlerin
okuma giicliigliniin de arttig1 tespit edilmistir (Simsek, 2019).

Anlatiya dayali ve bilgilendirici metinlerin dgrenciler tarafindan kolay ve anlasilir bulunmas: bu iki
metin tiriiniin diizeylere gore kelime ve climle agisindan farkli oOzelliklere sahip olmasini
gerektirmektedir. Bu baglamda Tiirkcenin yabanci dil olarak ogretiminde kullanilan kitaplarda
metinlerin s6zii edilen anlasilirlik-kolaylik durumuna gore diizenlenmesi ve bu metin tiirlerindeki
kelime-ciimle kullaniminin diizeylere gore sistematik bir sekilde farklilasmasi beklenir. Calismalar
incelendiginde dil 6gretiminde kullanimi son derece Onemli olan anlatiya dayali ve bilgilendirici
metinlerle ilgili karsilastirmali bir ¢alismanin yapilmadigi goriilmektedir. Tiirk¢eyi yabanci dil olarak
Ogrenenler i¢in hazirlanmig okuma kitaplarindaki anlatiya dayali ve bilgilendirici metinlerin climle-
kelime uzunluklarinin Kkarsilagtirilmasi ile ilgili bir ¢alismaya ihtiya¢ duyuldugu goriilmiis, bu
dogrultuda Yedi iklim Tiirkge Ogretim Seti’ndeki anlatya dayali ile bilgilendirici metinlerde ciimle ve
kelime sayilarimin belirlenmesi amaglanmustir.” Yedi Iklim Tiirkce Ogretim Setinde anlatiya dayali ve
bilgilendirici metinlerin ciimle uzunluklart ve kelime sayilart hangi diizeydedir?” sorusundan
hareketle asagidaki arastirma sorularina cevap aranmigtir.

1. Yedi Iklim Tiirkge Ogretim Setinde anlatiya dayali ve bilgilendirici metinlerde ciimle ve
kelime sayilar1 kagtir?

2. Yedi iklim Tiirkge Ogretim Setinde anlatiya dayali ve bilgilendirici metinlerde bir ciimledeki
ortalama kelime sayis1 kagtir?

3. Yedi Iklim Tiirkce Ogretim Setinde anlatiya dayali ve bilgilendirici metinlerde en uzun ciimle
kag kelimeden olusmaktadir?

2. YONTEM
2.1 Arastirma Modeli

Yabancilara Tiirkge 6gretmek igin hazirlanan Yedi iklim Tiirkge Ogretim setinde yer alan anlatiya
dayali ve bilgilendirici metinlerin climle ile kelime uzunluklarinin tespit edilmesi amaglanmistir. Bu
calismada dokiiman teknigi kullanilmistir. Dokiiman teknigi, arastirilan olgu ya da olaylar ile ilgili
bilgi igeren yazili materyallerin analizini kapsar (Yildinm & Simsek, 2021). Bu teknik yapilan
aragtirmanin gergeklestirilmesi i¢in ihtiyag duyulan ve verilerin analizine uygun oldugu i¢in tercih
edilmistir.

2.2 Verilerin Toplanmasi ve Analizi

Yunus Emre Enstitiisii tarafindan hazirlanan Yedi iklim Tiirkge Ogretim Seti arastirmanim veri
toplama aracini olusturmaktadir. Bu kitaplar, yurt disinda ve yurt i¢inde yaygin bicimde kullanilan
kaynaklar oldugu igin tercih edilmistir. Veriler toplanirken 6ncelikle metinlerin son iinitelerden
secilmesine dikkat edilmis, uygun ozellikte metin bulunamadigi durumda metinler sondan ikinci
iiniteden se¢ilmistir. Metinler secilirken her diizeyden bir anlatiya dayali bir de bilgilendirici metin
se¢ilmis, secilen metinlerin hacim olarak benzer olmalarina dikkat edilmistir. Secilen metinler
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Microsoft Word islemci programina eklendikten sonra metinlerin ka¢ kelimeden ve ciimleden
olustugu tespit edilmistir. Metinlerdeki rakamlar sesletimlerine gore kelime olarak kabul edilmistir.
Ornegin, 1965 rakamlar1 5 kelime olarak kabul edilmistir. Daha sonra elde edilen veriler tablolastirilip
yorumlanmustir. Verilerin analizinde icerik analizine bagvurulmustur. Igerik analizi, verilerin
kavramsallagtirlmas1 ve temalar araciligiyla kavramlar arasindaki iligkiyi ortaya c¢ikarip
yorumlamaktir (Yildirrm ve Simsek, 2021). Arastirma sonucunda elde edilen veriler, iki alan
uzmaniyla degerlendirilerek yorumlanmustir. Orneklem olarak secilen metinlerin diizeyleri ve isimleri
Tablo 1°de sunulmustur:

Tablo 1.

Orneklem olarak secilen metinler

Diizey  Bilgilendirici Metin Anlatiya Dayali Metin

Al Haberlesme Doga Yiiriytisi

A2 Ali Nasuh Mahruki Hafta Sonu Gezisi

Bl Haka Dansi Tahir {le Ziihre

B2 Koy Odalar1 Ogrenme Devam Ediyor

C1 Yiiz Hatlar1 ile Karakter Okumak Vermeyince Mabut Neylesin Mahmut
C2 Uluslararas1 Uzay Istasyonu Bursa’dan Balikesir’e

2.3 Veri Toplama Araci

Arastirmanin veri toplama aracini Yunus Emre Enstitiisii. Yedi Iklim Tiirkce Ogretim Seti (A1-A2-
B1-B2-C1-C1-C2) olusturmaktadir.

3. BULGULAR
Bu boéliimde ¢alismanin amaci ve alt amaglar1 kapsaminda elde edilen bulgulara yer verilmistir.

3.1 Arastrmanmn, “Yedi iklim Tiirkce Ogretim Setinde anlatiya dayah ve bilgilendirici
metinlerde ciimle ve kelime sayilar1 kagtir?” Sorusuna iliskin bulgular

Aragtirmanin birinci alt problemi kapsaminda anlatiya dayali ve bilgilendirici metinlerin ciimle-kelime
sayilar1 analiz edilmigtir. Bu analiz Tablo 2’de gdsterilmistir.

Tablo 2.

Yedi Iklim Tiirkce Ogretim Setindeki anlatiya dayali ve bilgilendirici metinlerin diizeylere gére ciimle
ve kelime sayilart

Diizey Ciimle sayisi Kelime sayis1
Anlatiya dayali Bilgilendirici Anlatiya dayali Bilgilendirici
Al 19 10 124 77
A2 21 15 124 207
Bl 35 21 286 239
B2 17 26 134 256
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C1 26 29 320 347
C2 32 30 272 448

Tablo 2’ye gore, anlatiya dayali metinlerin ciimle sayilar1 Al diizeyinde 19, A2 diizeyinde 21, Bl
diizeyinde 35, B2 diizeyinde 17, C1 diizeyinde 26 ve C2 diizeyinde 32 oldugu tespit edilmistir.
Bilgilendirici metinlerin ciimle sayilarina bakildiginda ise Al diizeyinde 10, A2 diizeyinde 15, B1
diizeyinde 21, B2 diizeyinde 26, C1 diizeyinde 29 ve C2 diizeyinde 30 oldugu sonucuna ulagilmastir.
Buna gore anlatiya dayali metinlerin climle sayilarinda diizeylere gore diizenli bir artis g6zitkmezken
bilgilendirici metinlerin ciimle sayilarinda diizeylere gore bir artis s6z konusudur. Anlatiya dayal ve
bilgilendirici metinlerin ciimle sayilar1 karsilastirildiginda ise A1, A2, B1 ve C2 diizeylerinde anlatiya
dayali metinlerin ciimle sayilarinin bilgilendirici metinlerin ciimle sayilarindan daha fazla oldugu; B2
ve C1 diizeylerinde ise bilgilendirici metinlerin climle sayilarinin anlatiya bagli metinlerin ciimle
sayilarindan daha fazla oldugu tespit edilmistir. Tabloya gore anlatiya dayali metinlerin kelime
sayilarinda B1 diizeyinin 286, B2 diizeyinin 134, C2 diizeyinin 272 oldugu goriilmiis ve anlatiya
dayali metinlerde B1’in kelime sayisinin B2 ve C2’nin kelime sayilarindan fazla oldugu dikkat
cekicidir. Bilgilendirici metinlerin kelime sayilarina bakildiginda ise diizeylere gore bir artis séz
konusudur. Anlatiya dayali ile bilgilendirici metinlerin kelime sayilari karsilastirildiginda Al ve Bl
diizeylerinde anlatiya dayali metinlerin kelime sayilarinin bilgilendirici metinlerin kelime sayilarindan
daha fazla oldugu; A2, B2, C1 ve C2 diizeylerinde ise bilgilendirici metinlerin kelime sayilar1 anlatiya
dayali metinlerin kelime sayilarindan daha fazla oldugu sonucuna ulasilmistir. Anlatiya dayali
metinlerin kelime sayilarinda diizeylere gore diizenli bir artis olmazken bilgilendirici metinlerin
kelime sayilarinda diizeylere gore diizenli bir artis olmasi 6grencilerin agirlikli olarak bilgilendirici
metinler tizerinden Tiirk¢e 6grendiklerini gostermektedir.

3.2 Arastrmanmn, “Yedi iklim Tiirkce Ogretim Setinde anlatiya dayal ve bilgilendirici
metinlerde bir ciimledeki ortalama kelime sayisi kactir?” Sorusuna iliskin bulgular

Aragtirmanin ikinci alt problemi kapsaminda anlatiya dayali ve bilgilendirici metinlerde bir ciimledeki
ortalama kelime sayis1 analiz edilmistir. Bu analiz Tablo 3’te yer almaktadir.

Tablo 3.

Yedi Iklim Tiirkce Ogretim Setindeki anlatiya dayali ve bilgilendirici metinlerin diizeylere gére bir
ctimledeki ortalama sozciik sayist

Diizey Anlatiya dayah metinlerin  Bilgilendirici metinlerin
ortalama kelime sayis1 ortalama kelime sayisi

Al 6.5 1.7

A2 5.9 13

B1 8.1 11.3

B2 7.8 9.8

C1 12.3 11.9

C2 8.5 14.9

Tablo 3’e gore, anlatiya dayali metinlerin diizeylere gore bir ciimledeki ortalama kelime sayilar1 Al
diizeyinde 6.5, A2 diizeyinde 5.9, B1 diizeyinde 8.1, B2 diizeyinde 7.8, C1 diizeyinde 12.3 ve C2
diizeyinde 8.5 oldugu goriilmiistiir. Buna gore anlatiya dayali metinlerin ciimledeki ortalama kelime
sayilan ile diizey artis1 arasinda anlamli bir fark yoktur. Bilgilendirici metinlerin diizeylere gore
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climledeki ortalama kelime sayilart Al diizeyinde 7.7, A2 diizeyinde 13, Bl diizeyinde 11.3, B2
diizeyinde 9.8, C1 diizeyinde 11.9 ve C2 diizeyinde 14.9’dur. Buna gore bilgilendirici metinlerin bir
climledeki ortalama kelime sayilan ile diizey artmasi arasinda anlaml bir fark olmadigi ve diizeylerde
anlatiya dayali ile bilgilendirici metinlerin climledeki ortalama kelime sayilarn karsilagtirdiginda C1
diizeyi disinda bilgilendirici metinlerin ortalama kelime sayilarinin anlatiya dayali metinlerden daha
fazla oldugu tespit edilmistir. Buna gore bilgilendirici metinlerin anlatiya dayali metinlere gére daha
uzundur.

2.3 Arastrmanmn, “Yedi iklim Tiirkce Ogretim Setinde anlatiya dayal ve bilgilendirici
metinlerde en uzun ciimle ka¢ kelimeden olusmaktadir?” Sorusuna iliskin bulgular

Aragtirmanin {iglincti alt problemi kapsaminda anlatiya dayali ve bilgilendirici metinlerde en uzun
climlenin kag kelimeden olustugu 1 analiz edilmistir. Bu analiz Tablo 4’te sunulmustur:

Tablo 4.

Yedi Iklim Tiirkce Ogretim Setindeki anlatiya dayali ve bilgilendirici metinlerin diizeylere gére en
uzun ciimlenin kelime sayisi

Diizey Anlatiya dayalh metinlerde en Bilgilendirici metinlerde en uzun
uzun ciimlenin kelime sayisi ciimlenin kelime sayis1
Al 13 13
A2 20 27
B1 13 27
B2 17 18
C1 29 26
Cc2 17 30

Tablo 4 incelendiginde, diizeylere gore anlatiya dayali metinlerin en uzun ciimledeki kelime sayis1t Al
diizeyinde 13, A2 diizeyinde 20, B1 diizeyinde 13, B2 diizeyinde 17, C1 diizeyinde 29 ve C2
diizeyinde 17 oldugu goriilmiistiir. Buna gore anlatiya dayali metinlerde en uzun ciimledeki kelime
sayisi ile diizey artig1 arasinda anlamli bir fark yoktur. Bilgilendirici metinlerin en uzun ciimledeki
ortalama kelime sayilar1 Al diizeyinde 13, A2 diizeyinde 27, B1 diizeyinde 27, B2 diizeyinde 18, C1
diizeyinde 26 ve C2 diizeyinde 30 oldugu tespit edilmistir. Buna gore bilgilendirici metinlerde en uzun
climledeki kelime sayisi ile diizey artig1 arasinda anlamli bir fark olmadig1 ve diizeylerde anlatiya
dayal1 ile bilgilendirici metinlerin en uzun climledeki kelime sayilar1 karsilastirdiginda Al diizeyinde
anlatrya dayali metinler ile bilgilendirici metinlerin esit oldugu, diger diizeylerde ise bilgilendirici
metinlerin en uzun ciimledeki kelime sayilarinin anlatiya dayali metinlerdeki en uzun climledeki
kelime sayilarindan daha fazla oldugu tespit edilmistir. Bu durum ise bilgilendirici metinlerde
anlatimin daha yogun oldugunun gostergesidir.

4. SONUC, TARTISMA VE ONERILER

Aragtirmada, yabancilara Tiirkge 6gretimi i¢in Yunus Emre Enstitiisii tarafindan hazirlanan Yedi Iklim
Tiirkge Ogretim Setinin son 2 {initesinden alimus olan 1 anlattya dayali metin ve 1 bilgilendirici metin
climle ve kelime sayilar1 agisindan incelenmis ve su sonuglara ulagilmistir:

Anlatiya dayali ve bilgilendirici metinlerde ciimle ve kelime sayilarina iligkin sonuglar:
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Anlatiya dayali ve bilgilendirici metinlerin climle sayilar1 karsilastirildiginda A1, A2, Bl ve C2
diizeylerinde anlatiya dayali metinlerin ciimle sayilar1 bilgilendirici metinlerin ciimle sayilarindan
daha fazla oldugu; B2 ve C1 diizeylerinde ise bilgilendirici metinlerin climle sayilariin anlatiya baglh
metinlerin climle sayilarindan daha fazla oldugu bununla birlikte climle sayilar1 agisindan metin
tirlerine gore bir ciddi farklilik olmadigi sonucuna ulagilmistir. Anlatiya dayali metinlerin ciimle
sayilarinda diizeylere gore diizenli bir artis olmadigi ve ileri diizeylerdeki ciimle sayisinin orta
diizeyden daha az oldugu; bilgilendirici metinlerin climle sayisinda ise diizey ilerledik¢e metinlerdeki
climle sayisinin da artig1 tespit edilmistir. Anlatiya dayali ve bilgilendirici metinlerin kelime sayilar
karsilastirildiginda A1 ve B1 diizeylerinde anlatiya dayali metinlerin kelime sayilarinin bilgilendirici
metinlerin kelime sayilarindan daha fazla oldugu; A2, B2, C1 ve C2 diizeylerinde ise bilgilendirici
metinlerin kelime sayilar1 anlatiya dayali metinlerin kelime sayilarindan daha fazla oldugu goriilmiis
ve buna gore kelime sayilarinda metin tiirlerine gore diizenli bir artis ve farklilik olmadigi tespit
edilmistir. Anlatiya dayali metinlerin 6grenciler tarafindan daha kolay ve anlasilir olmasina ragmen
DuBravac & Dalle (2002) bilgilendirici metinlerde daha fazla kelime kullanilmasi, daha uzun
ciimlelere yer verilmesinin uygun olmadigim belirtmektedirler. Ozellikle baslangi¢ diizeyindeki
metinlerden ileri diizeylere dogru diizenli ve sistemli bir artisin olmayisi yabanci dil olarak Tirkce
Ogretiminde metinlerin yeniden gbzden gegirilmesini gerekli kilmaktadir.

Anlatiya dayali ve bilgilendirici metinlerde bir ciimledeki ortalama kelime sayisina iliskin sonuglar:

Metin tiirlerindeki ortalama kelime sayilar1 incelendiginde, C1 diizeyinde anlatiya dayali metnin
ortalama kelime sayisinin bilgilendirici metindeki ortalama kelime sayisindan daha fazla oldugu, diger
diizeylerde ise bilgilendirici metinlerin ortalama kelime sayilarinin anlatiya dayali metinlerin ortalama
kelime sayilarindan daha fazla oldugu ve bilgilendirici metinler ile anlatiya dayali metinlerin ortalama
kelime sayilarinda diizeylerin zorluguna gore diizenli bir artis olmadigi yani diizey yiikseldik¢e
ortalama kelime sayilarinin artmadigi tespit edilmistir. Metin tiirlerinin anlasilabilirligi goz oniine
alindiginda anlatiya dayali metin tiirlerinde, diizeylere gore sistemli bir artis olmasina dikkat edilerek,
bilgilendirici metinlere gore daha fazla kelime kullanimi tiir agisindan daha dogru olacaktir. Her iki
metin tiirlinde de climlelerdeki ortalama kelime sayilarinin dil diizeylerine gore diizenli bir artig
gostermesi gerekmektedir

Anlatiya dayali ve bilgilendirici metinlerde en uzun ciimlenin ka¢ kelimeden olustuguna iliskin
sonuglar:

Tiirlerin en uzun ciimledeki kelime sayisi incelendiginde Al diizeyinde anlatiya dayali ve
bilgilendirici metinlerin en uzun climledeki kelime sayilarmin esit oldugu, diger diizeylerde ise
bilgilendirici metinlerin en uzun ciimledeki kelime sayilarinin daha uzun oldugu, kelime sayilarinda
diizeylerin zorluguna gore diizenli bir artis olmadigi yani diizey yiikseldikge en uzun climlenin
ortalama kelime sayisimin artmadigi tespit edilmistir. Climlelerin uzunluk ya da kisaliklart metnin
anlagilabilirligi igin tek O6l¢iit olmadig1 sOylenebilir, ancak 6zellikle yabanci dil 6gretiminde basit ve
kisa ciimlelerin baslangi¢ diizeyleri i¢in tercih edilerek diizeylere goére ciimlelerde kullanilan kelime
sayilarindaki artisin diizenlenmesi gerektigi géz oniinde bulundurulmalidir. Ayrica ciimle uzunluklari
bakimindan metin tiirlerine gore de diizenleme yapilmali, anlatiya dayali metinlerin daha kolay
anlagilabilir olmasi yoniiyle uzun ciimlelere bu tiirlerde daha sik¢a ver verilmelidir.

Alanyazina gore bilgilendirici ve anlatiya dayali metinlerin ciimle ve kelime sayilarinin
karsilagtirilmasina yonelik bir ¢alisma bulunmamaktadir. Bununla beraber bu g¢aligmaya yakin
calismalar okunabilirligin hesaplanmasina yonelik ¢alismalardir. Simsek (2019), Gazi, Yedi iklim ve
Yeni Hitit kitaplarinin A1, A2, B1, B2 ve C1 diizeyindeki metinlerin okunabilirligini incelemis ve Al-



A2 diizeyinde en kolay okuma oranma sahip kitabin Gazi TOMER Tiirkge seti oldugu, Yeni Hitit
Tiirkge 6gretim seti ders kitabinda zor diizeyde metinlere rastlanirken Yedi iklim ve Gazi TOMER
ders kitaplarinda zor diizeyde metinlere rastlanmadigi, B1- B2 diizeylerinde Yedi iklim Tiirkce setinin
Gazi TOMER ve Yeni Hitit kitaplarindan daha kolay oldugu, Yedi iklim B1 ders kitab1 ders kitabinda
metinlerin %54’{i kolay diizeyde, %38’i orta diizeyde, %81 zor diizeyde oldugu, Yedi iklim B2 diizeyi
ders kitabinda metinlerin %74’i orta diizeyde, %13l kolay diizeyde, %9’u ¢ok zor diizeyde oldugu,
C1-C2 diizeylerinde Yedi iklim Tiirkce setinin Gazi TOMER ve Yeni Hitit kitaplarindan daha kolay
oldugu, Yedi Iklim Tiirkce seti ileri diizeydeki metinlerinin %33’i{i orta, %28’i zor diizeyde, %22’si
kolay diizeyde, %11°i ¢ok zor, %6’s1 ¢ok kolay diizeyde oldugu sonuglarina ulagmistir. Yedi iklim
Tiirkce setinde temel, orta ve ileri diizeylerde kolay, orta ve zor diizeydeki metinlerin diizenli bir artig
gdstermemesi yoniinden bu ¢alismayla benzerlik gostermektedir. Mutlu (2020), Istanbul Yabancilar
Icin Tiirkce Seti ve Yedi Iklim Tiirkce Seti iceresindeki tiim kitaplarin ciimle-kelime sayilari ile
okunabilirligini hesaplamis ve Istanbul Yabancilar i¢in Tiirkce kitaplarindaki metinlerin ortalama
climle-kelime sayilarin1 sdyle bulmustur: Al: ortalama ciimle sayist 33.37, ortalama kelime sayisi
181.7; A2: ortalama ciimle sayis1 25.15, ortalama kelime sayisi 192.25; B1: ortalama ciimle sayisi
35.92, ortalama kelime sayis1 306; B2: ortalama ciimle sayisi 31.94, ortalama kelime sayis1 305.88;
C1+: ortalama ciimle sayis1 46.78, ortalama kelime sayis1 530.93 olarak belirlerken Yedi Iklim Tiirkce
setindeki metinlerin ortalama climle-kelime sayilarim1 su sekilde belirlemistir: Al: ortalama ciimle
sayist 22.33, ortalama kelime sayis1 120.88; A2: ortalama ciimle sayis1 23.3 ortalama kelime sayisi
169.9; B1: ortalama ciimle sayisi 22.5, ortalama kelime sayis1 198.72; B2: ortalama ciimle sayis1 27.8,
ortalama kelime sayis1 275.4; Cl1: ortalama ciimle sayis1 40.42, ortalama kelime sayis1 461.36; C2:
ortalama ciimle sayis1 35.86, ortalama kelime sayist 471°dir. Buna gore Istanbul Yabancilar igin
Tiirkce kitaplarinda diizeye gore ciimle ve kelime sayilarinda artis olmazken Yedi Iklim Tiirkce
kitaplarinda ciimle sayilarinda diizeylere gore bir artisa rastlanmamais, kelime sayilarinda ise diizeylere
gore diizenli bir artis oldugu tespit edilmistir. Mutlu (2020) caligmasinda her diizeyde kitabin
ortalamasini alarak Yedi iklim Tiirkge Ogretim setinde sadece kelime sayilarinda artis oldugunu tespit
etmis, anlatiya dayali metinlerin ciimle ile kelime sayilarinda diizeylere gore bir artig olmadigi,
bilgilendirici metinlerin climle-kelime sayilarinda ise diizeylere gore diizenli bir artis oldugunu
bulgulamistir. Gazi Tiirkge Ogretim setinin de diizeylere gére kelime ve ciimle uzunluklarinda diizenli
bir artis olmadig1 tespit edilmistir (Zorbaz ve Koroglu, 2016). Erisik (2021), Yunus Emre
Enstitiisii’niin hazirladig1 Tirk¢enin Sesi Yunus Emre A1-A2, B1-B2, C1-C2 seviye anlatiya dayali 3
okuma kitabinin ortalama kelime ve climle sayilarinda diizeylere gore diizenli bir artig tespit etmistir.

Yabanci dil olarak Tiirkge 6gretimi i¢in hazirlanan kitaplarin okunabilirligini 6lgen ¢alismalarda da
genel olarak diizeylerin zorluguna gére metinlerin uzunluklarinin artmadig ifade edilmistir. Bu veriler
calismada elde edilen verilerle benzerlik gostermektedir. Yeni hazirlanacak olan yabancilara Tiirkce
Ogretimi kitaplari i¢in su 6neriler sunulabilir:

4.1 Calisma sonuclarina dayah oneriler

Dil bilgisi, kelimelerin kullanim sikligi, climle uzunlugu ve karmasikligi diizeylere gore
belirlenmelidir.

Her diizey i¢in metindeki ortalama ciimle sayisi ve ciimledeki ortalama kelime sayisiyla ilgili belirli
bir standart olusturulmalidir.

Metin tiirlerine gore kelime ve climle kullanimi nicelik agisindan diizenlenmelidir.



Yabanci dil olarak Tirkge 6gretiminde kullanilan metinlerde kelime ve ciimlelerin niceliksel analizi

Yabanci dil 6gretiminde okunabilirlik formiilleri yeni 6l¢iit ve yaklasimlarla ele alinmali, yalnizca
kelime, climle veya hecelerin nicel agidan degerlendirilmesi yeterli goriilmemelidir.

Tiirk¢e gibi eklerin ¢ok yogun ve islek bigimde kullanildig: diller i¢in bigim bilgisinin okudugunu
anlamaya etkisi degerlendirilmelidir.

Arastirmalarla ortaya konulan anlatiya dayali metinlerin daha kolay algilandig1 sonucundan hareketle
bu tlirdeki metinlerde kelime ve ciimle kullanim1 bilgilendirici metinlere gore farklilik tagiyabilecegi
g6z oniinde bulundurulmalidir.
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