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This study aims to identify pre-service pre-school teachers' metaphoric perceptions
about a course process that was instructed based on Orff Approach and their views
about its use in educational activities. The study group consisted of forty-three junior
pre-service pre-school teachers studying in the Department of Preschool Education
and attending the ‘Music Education I’ course. This research was designed as
phenomenology research, as one of qualitative research methods. Content analysis
technique was used to analyze the data. When the data obtained for the metaphors
were analyzed, it appeared that 10 sub-categories emerged under a single theme as
“general characteristics of the Orff Approach”. The sub-categories with the highest
frequency of metaphors included ‘useful, providing a multidimensional learning
environment and relaxing’. When the data obtained through structured forms were
analyzed, 14 subcategories existed under the main categories of “contribution to
psycho-motor development, contribution to cognitive development and contribution
to social-emotional development” regarding the use of Orff Approach in educational
activities. The sub-categories with the highest frequency related to education and
training were “being entertaining, providing permanent learning and improving hand-
eye coordination”. Pre-service pre-school teachers’ metaphoric perceptions about Orff
Approach principles-based instruction support their views on the use of the Orff
Approach in educational activities, and there is consistency between literature and
research findings of this study.
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Bu arastirma kapsaminda okul 6ncesi 6gretmen adaylarinin Orff Yaklagimi ile islenen
ders sireglerine iliskin metaforik algilarinin ve egitim-6gretim etkinliklerinde Orff
Yaklasimi'nin kullanimina iliskin goruslerinin belirlenmesi amaglanmistir. Arastirmanin
¢alisma grubunu Okul Oncesi Egitimi Anabilim Dal’nda &grenim géren ve ‘Miizik Egitim
I’ dersini alan 3. sinifa devam etmekte olan 43 okul 6ncesi 6gretmen adayi
olusturmaktadir. Arastirma, nitel arastirma yontemleri arasinda yer alan olgubilim
arastirmasi olarak desenlenmistir. Verilerin ¢dzlimlenmesinde icerik analizi teknigi
kullanilmigtir. Metaforlara yonelik elde edilen veriler analiz edildiginde okul dncesi
6gretmen adaylarinin Orff Yaklasimi ile islenen ders sireglerine iliskin gorusleri ‘Orff
Yaklasimi’'nin genel ozellikleri’ olarak tek bir tema altinda 10 alt kategoride
toplanmistir. Metaforlara iliskin en yuksek frekansa sahip alt kategorilerin ‘faydali
olmasi, ¢ok boyutlu 6grenme ortami saglamasi ve rahatlatici olmas’ oldugu
gorilmektedir. Yapilandiriimis formlar araciligi ile elde edilen veriler analiz edildiginde
ise okul dncesi 6gretmen adaylarinin Orff Yaklagimi’'nin egitim-6gretim etkinliklerinde
kullanimina iliskin gorusleri; ‘psiko-motor gelisime katkisi, bilissel gelisime katkisi ve
sosyal-duygusal gelisime katkisi’ temalari altinda 14 alt kategoride toplanmigtir. Egitim-
ogretim etkinliklerinde Orff Yaklagimi’nin kullanimina iliskin en ytiksek frekansa sahip
alt kategorilerin ise ‘eglenceli olmasi, kalici 6grenmeyi saglamasi, el-goz
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koordinasyonunu gelistirmesi’ oldugu gorilmektedir. Ogretmen adaylarinin Orff
Yaklasimi prensipleriyle islenen ders sireglerine iliskin metaforik algilar ile egitim-
ogretim etkinliklerinde Orff Yaklasimi'nin kullanimina iliskin goruglerinin birbirini
destekledigi ve arastirma bulgularinin alan yazin ile paralel oldugu belirlenmistir.

Introduction

Practices related to music education in the training of preschool teachers have a significant effect on
their musical skills and attitudes throughout their professional lives. Ugcan (1999) defines music
education as the processes of leading individuals to acquire certain musical behaviors on purpose
through their own experiences and intentionally developing and transforming the musical behaviors of
the individuals. However, Ugan emphasizes the importance of understanding for which population and
what purpose these educational processes will be carried out. Music education is organized and
conducted for three main groups and purposes including professional music education, amateur music
education and general music education. Professional music education includes educational processes for
those who choose a whole or a branch of music as a field of occupation, while amateur music education
includes education and training processes for those who are sincere, willing and voluntary in a branch of
music. In addition, general music education includes music education processes for everyone. It aims to
create the necessary musical behavior changes for a healthy, balanced, successful, happy human life and
development as well as providing a common-general music culture (p. 4). Music education processes in
pre-school period (basic music education) is of great importance for general music education and has a
priority place in childrens’ development.

Basic music education supplied within pre-school music education processes has an important place
in general music education. In Turkey, music education within the pre-school education program is
designed by the Ministry of Education [MEB] and it aims to support children to acquire correct and
qualified music listening, singing and playing habits through activities such as listening to sound and
music - distinguishing practices, breathing and sound exercises, singing, playing instruments, creative
movement, ryhtm and dance exercises. The child recognizes national and international child music while
acquiring the ability to make music on his own and with the band (MEB 2013, p. 48).

In preschool education period, music activities aim to support children's cognitive-language-
psychomotor and emotional development. This educational process is expected to create the first step
of all musical experiences and music education that children will have (MEB, 2013, p. 48; Urfioglu, 1989,
p. 6). With all these qualities, it has an important place in the personal and musical development of the
child. This importance also makes it worthy to know how to carry out the education and training
processes. According to Sungurtekin (2005), all music education processes prepared for children should
be separated from traditional methods. The environment presented to the child should be a learning
environment in which he / she can develop the musical talent that exists in him/her potentially by
discovering, playing, experimenting and trial-error (p. 6). In order to provide such a music education
process; Orff Approach has an important place because its practicing principles are convenient for the
goals of pre-school music education (Aral, Akyol & Sigirtmag, 2006, pp. 2,3; Canakay & Bilen 2006, pp.
49,50,51).

Carl Orff -the composer and educator- aims to make the student capable of finding his/her own
musical expression with a music pedagogy that integrates movement, language and music (Sungurtekin,
2005, p. 6). Ozevin (2018) states that the philosophy of Orff Approach tells that each individual has his
own talent and anyone can make music (p. 8). Rhythm and motion are fundamental in this process.
Improvisations, a variety of spontaneous sound practices and musical instrument accompaniments
support these processes. Poems, dances, games, nursery rhymes, stories etc. can be used as tools. It is
grounded on each child's expression of what is unique in himself through improvisations, motions and
music based creative processes. Involving these features, the Orff Approach has the potential to meet
teachers’ expectations in preschool music education. Definitely, it is thought that teachers have
important roles and responsibilities in designing and managing these creative processes.
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In the Orff approach, the teacher should be able to set aesthetic and artistic goals in the fields of
music, movement and dance regarding the age and experience level of the children and be able to lead
the children to these intended artistic goals (Varelas 2002 as cited in Yaprak Kotzian, 2018, p. 97). In
these processes, the teacher is the person who encourages and can plot a route for achievements in the
long term. Therefore, the teacher should be competent in terms of both pedagogical proficiency for the
group work and application of Orff Approach principles. At this point, it is considered important to
investigate the pre-service pre-school teachers’ perceptions of Orff Approach and their views about the
use of this method in education.

Within the scope of this research, it is planned to use metaphors to identify pre-service pre-school
teachers' perceptions of Orff Approach and its usage in education. In addition, through getting their
responses to structured open-ended written questions, this research aims to make in-depth
interpretations of their metaphoric perceptions related to Orff Approach. Lakoff and Johnson (2010)
stated that the essence of the metaphor is to understand and experience one thing comparing with
another thing (as cited in Giines, 2019, p.4). Metaphors, which are frequently used in educational
activities, support the understanding and concretization of concepts and subjects with the visual images
it creates in the mind. Thus, it is possible to make permanent learning by establishing a bridge between
old learning and new learning, remembering the information, distinguishing between similarities and
differences. Metaphors which enable us to make an effective analysis (Akyol, 2019, pp. 53,76,77) are
also used as information gathering and questioning tools. Deficiencies and inaccuracy in learning can
arise (Akyol, 2019, pp. 76,77) through the metaphors that play an important role in revealing the
problems clearly (Semerci, 2007, p. 133).

Saban (2008) mentions that metaphors can be used as a powerful pedagogical tool in revealing,
understanding and changing the mental images of pre-service teachers' specific phenomenon during
teacher education (p. 490). In the literature, several studies were conducted for this purpose related to
the concept of teacher (Yilmaz, Gégen & Yilmaz, 2013; Cocuk, Yokus & Tanriseven, 2015), the concept of
school (Saban, 2008), the concept of play (Tok, 2018), the concept of chemistry (Anilan, 2017), music
concept (Acay Sozbir & Camlibel Cakmak, 2016), ideal music teacher perceptions (Bariseri Ahmethan &
Yigit 2018), the music teaching program (Cevik Kilig, 2017).

The Music Education Il course as a part of Preschool Teaching Undergraduate Program determined
by the Council of Higher Education [YOK] give place to practices related to the Orff Approach. In
addition, there is a field elective course under the name of "Rhythm, Dance and Orff Education in Early
Childhood" within the scope of the Preschool Teaching Current Program (2018) determined by the
Council of Higher Education. In this study, it was aimed to identify the metaphorical perceptions of pre-
school pre-service teachers who experience Orff Approach practices during the course. It is important to
use metaphor as a tool in order to express the ideas of the Orff Approach in a free, original and creative
way. There is no study in the literature on the use of metaphors in determining how the Orff Approach is
perceived. In addition, it is thought that revealing which situations the Orff Approach can be associated
with in real life will be a guide for determining the usage areas of this approach.

Method
Research Model

This research is designed as a phenomenological research which is one of the qualitative research
methods. Phenomenology research design aims to investigate cases that we are aware of but we do not
have in-depth and detailed understanding. These phenomena appear in various forms such as events,
experiences, perceptions, orientations, concepts and situations in the world we live in (Yildinm &
Simsek, 2016, p. 69).

Study Group

In the scope of the research, purposeful sampling was preferred and the homogeneous sampling
type was done for sample selection. Yildirrm and Simsek (2016) described the homogeneous sampling as
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defining a distinct subgroup by creating a small, homogeneous sample (p. 120). For this purpose, third
grade pre-service teachers (n=43) from pre-school education department in 2019 were included in the
study. These students attended practical and theoretical lessons for the use of Orff Approach in
preschool music education within the scope of Music Education Il course.

Data Collection Tools

Open-ended questionnaire form -prepared by the researcher- was used in order to collect the data.
The pre-school pre-service teachers were asked to answer the open-ended questions in a written form
and then to create a metaphor for the course process based on the Orff Approach principles. The
questions they answer are as follows;

1. What do you think about a course using the Orff Approach principles?

2. How does the Orff Approach-based instruction affect learning?

A course with the Orff approachis ......... because .......ccccoceveiieeecenene

According to Tok (2008), following criteria should be adopted for elimination of the data:
¢ No likeness: There was composed no likeness between two entities,

e The reason for the likeness was insufficient and not explained,

e The rationale for likeness was not specified clearly (Tok, 2008, p. 603). The data obtained from 43
pre-school pre-service teachers in the study group were analyzed and the responses of two participants
were eliminated and the responses of 41 participants were included in the analysis.

Process

Pre-school pres-service teachers who volunteer to participate in the study were interviewed face to
face and the data were collected by pre-service teachers in a written form under the supervision of the
researcher. The questions in the open-ended questionnaire form are explained by the researcher. It was
ensured that pre-service teachers could express their thoughts freely without being under pressure.
Enough time was given to all pre-school pre-service teachers in the study to create metaphors and to
answer comprehensively the questions in the open-ended questionnaire form.

Data Analysis
Coding

Coding was carried out by inductive analysis of the collected data. All of the documents were
analyzed and the dimensions that were regarded as important for the purpose of the study were
revealed. Codes were created by meaning revealed and using direct data. Finally, the code list was
composed.

Category Development

In the category development phase, the codes were brought together and the common aspects were
identified between the codes. In line with these findings, themes were created which could cover codes
under certain categories and explain data at a certain level.

Validity and Reliability

For the validity and reliability of the study, the strategies proposed by Lincoln and Guba (1985) were
utilized to increase the quality of the qualitative research (Erlandson etc. 1993 cited in Yildirnnm & Simsek,
2016, pp. 276-285). In this context, the qualities of credibility (internal validity), transferability (external
validity), consistency (internal reliability), and confirmability (external reliability) were strengthened.

For the credibility (internal validity) and consistency (internal reliability) of the research, expert
review and consistency analysis were used. For this purpose: expert view was used for the evaluation of
the research design, collected data, data analysis and results dimension and data collection processes,
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the conceptualization approach in the coding process and the consistency in the relationship between
the data and the results.

A detailed description strategy was followed for the transferability of the study (external validity).
For this purpose, raw data -while remaining loyal to their current situation as much as possible- were
frequently transferred without any comment in a reorganized manner regarding the concepts and
themes that emerged. Confirmation of participants method was also used for confirmation (external
reliability). For this purpose, the whole research (including raw data) was shared with an instructor in
the field of educational sciences working in the faculty of education in order to evaluate whether the
judgments, interpretations and suggestions obtained in the research were confirmed with raw data.
Discussions were held by the researcher and the expert about whether the created metaphors and their
explanations are compatible with these metaphors, whether themes and codes can be combined
around the specified concepts. This process went on until a consensus was reached, the conceptual
framework was drawn and the codes and themes were arranged accordingly.

Findings

The themes (main and sub-themes) related to the metaphoric perceptions of the pre-service
teachers about the course were given as follows:

General Characteristics of Orff Approach
Being beneficial

Providing a multidimensional learning environment
Being relaxing

Creating willingness

Supporting creative thinking

Giving enjoyment and pleasure
Reflecting life

Being gradual

Being exciting

Making feel free

Table 1.
Emerging Metaphors and Categories Related to General Characteristics of Orff Approach
Sub categories Frequency Metaphors Frequency

Being beneficial 11 Flower 2
Lifesaver
Rain
Library
Gameplay
Lady purse
Tree
Swimming in the sea
Window
Antibiotic

il = N e

Providing a multidimensional
Learning environment 8 Four Seasons
Driving a car
Puzzle
Multipurpose household appliance

N SR
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Shoes
Ashoura
A pot of food

Being relaxing 7 Breathing
Get a massage

Reborn

Bird Sound
Dreaming

Earth smell after rain
Kindergarten

PP RPRPRRRR, AR R, RpRr PR Ao R L e

Creating willingness 3 Song that was half finished on the radio
Peeling off the plate
Chocolate
Supporting creative thinking 3 Drama course
Technology
Dreams
Giving enjoyment and pleasure 2 Amusement park
Space Travel
Reflecting life 2 The voice of nature
Life itself
Being gradual 2 Toddler baby
Sewing
Being exciting 2 Tale
Dreams
Making feel free 1 Bird
Total 41 41

As seen in Table 1, the metaphors created by pre-school pre-service teachers regarding the
educational and developmental characteristics of the Orff Approach were listed from the highest
frequency to the lowest frequency. According to this order; The Orff Approach’s general characteristics
consisted of categories such as being beneficial (f=11), providing a multidimensional learning
environment (f=8), being relaxing (f=7), supporting creative thinking (f=3), creating willingness (f=3),
giving enjoyment and pleasure (f=2), reflecting life (f=2), being gradual (f=2), being exciting (f=2), making
feel free (f=1).

When the metaphors created for the benefit in the courses instructed by Orff Approach were analyzed,
it was composed a likeness between Orff-based instruction process and “a flower that grows with care
and effort, a lifesaver in the teaching process, a rain that nourishes the earth, a library that opens the
doors of different worlds, games learned while having fun, a woman's bag in which we can find
everything we need, a tree that gives fruit to everyone, a window where the unique beauties can be
seen and an antibiotic that can quickly heal deficiencies”. Also, pre-service pre-school teachers thought
that Orff-based instruction provided focus and it was likened to “swimming in the sea at which moment
we think nothing but swim”. Some samples from their expressions were as follows;

‘The courses instructed by Orff Approach are like lifesavers. Because it helps someone who doesn’t
know swimming and also helps someone who knows swimming during an accident. In the same way, this
method helps us in the lessons and activities in preschool education.’

‘The courses instructed by Orff Approach are like rain. Because when it rains slowly, you feed the soil,
you can make progress slowly and learn permanently.’
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‘The courses instructed by Orff Approach are like a Lady purse. Because the bag contains the necessary
items. Knowing their presence in the bag gives you a sense of comfort. Finding the material you're
looking for is a pleasure.”

‘The courses instructed by Orff Approach are like a tree. You can get the fruits when enough
improvement is achieved.’

When the metaphors formed for the providing the multi-dimensional learning environment in the
courses instructed by Orff Approach were analyzed; it was seen that it is likened to four different
seasons where different dimensions of music can be experienced, to drive cars by paying attention to
multiple elements at the same time, to a puzzle consisting of many pieces, to a multi-purpose household
appliances, to ashura containing a variety of ingredients and a full pot of food. Some sample from their
expressions were as follows;

‘Courses instructed by Orff Approach are like driving a car. Because it requires a lot of skills together
and it is very entertaining.’

‘Courses instructed by Orff Approach are like a puzzle. Because it consists of many pieces, then forms a
holistic output. It addresses child’s all areas of development (cognitive, social-emotional and
psychomotor).”

‘Courses instructed by Orff Approach are like a multi-purpose home appliance. Because it develops
children in both social-emotional, cognitive and psychomotor development areas. It provides them with a
comfortable learning environment, enabling them to discover and develop their talents.’

‘Courses instructed by Orff Approach are like ashura. Because it contains several ingredients and
different materials.”

In the metaphors which mainly include the relaxing effect of the courses instructed by the Orff
Approach, it was stated that it created a therapeutic effect and was very relaxing. The relaxing features
of the course process that were instructed by principles of Orff Approach were expressed such as
“relaxation as if having a massage, refreshing every breath, finding peace as if hearing bird sounds, and
purifying the soul like reborn from all evils”. Sample expressions including common features of this
category were as follows;

The course instructed by the Orff Approach is like breathing. Because how people refreshes their body
when breathing, courses instructed in this way make them feel refreshed and relaxed.

The course instructed by the Orff Approach is like bird sounds. Because as you listen, it gives you peace.
It takes the pressure off and people never get tired of listening to these sounds.

The course instructed by the Orff Approach is like the smell of earth after rain. Because it makes me feel
better.

The course instructed by the Orff Approach is like relaxation as if having a massage. Because one of
the most beautiful things in the world is to have a massage, it also relaxes for hours and hours. | think
this approach has a relaxing effect.

Expressions based on music and food were used in the metaphors formed for the creating willingness
feature in the courses instructed by Orff Approach. Some samples from their expressions were as
follows;

The course instructed by the Orff Approach is like a favourite song that is half finished on the radio.
Because it comes to an end at the very time we get used to, like the songs we love.

The course instructed by the Orff Approach is like a pot that can be peeled off. Because... it leaves such
a magnificent flavor in your mouth that you never want it to end and you will never forget that taste
throughout your life.
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The course instructed by the Orff Approach is like eating chocolate. Because one eats chocolate more
and more, likewise one wants to stay in such a course more than more.

When the metaphors formed for supporting creative thinking in the courses instructed by Orff
Approach were analyzed, it was seen that it is likened to drama classes that require creativity and
different outputs, technology that is constantly developing and renewed, and exciting dreams. Some
samples from their expressions are as follows;

The course instructed by the Orff Approach is like a drama course. Because we need to be creative and
different outputs emerge eventually.

The course instructed by the Orff Approach is like technology. Because technology is constantly
renewed, it advances and develops. The Orff Approach thus enhances the creativity of the child, making
it more original and innovative.

When the metaphors formed for giving enjoyment and pleasure in the courses instructed by Orff
Approach were analyzed, it was seen that it is likened to amusement park and space travel. Sample
expressions were as follows;

The course instructed by the Orff Approach is like going to the amusement park. Because it is both fun
and exciting and instructive. | completely clear my mind and let myself go, without remembering all my
stres and worries.

The course instructed by the Orff Approach is like a space travel. Because you don't understand how
time passes. Just as the concept of time in space is meaningless, so does the lesson. There is no thought
when this lesson will end.

When the metaphors formed for reflecting life in the courses instructed by Orff Approach were
analyzed, it was seen that it was likened to sound of nature and life itself. Some samples from their
expressions were as follows;

The courses instructed by the Orff Approach are like the sound of nature. Because nature has different
characteristics such as rain sound, wind, thunder, and also there is harmony in this sound that is formed
together. Just like this sound in nature, we have created harmony in Orff-based instruction process.

The courses instructed by the Orff Approach are like life itself. Because in these process, thrill and
doubts might occur at first. We might not even be able to do it first. But then we realize that we can do
good things with perseverance and enthusiasm. Orff-based instruction is like our life.

In the metaphors about being gradual feature of the courses the instructed by the Orff Approach
included the toddler baby and sewing. Some samples from their expressions were as follows;

The courses instructed by the Orff Approach are like a crawling baby starting to walk. Because we get
the new experiences step by step.

The courses instructed by the Orff Approach are like sewing. Because when we're sewing a piece of
cloth, we can't move without sewing that part. The courses instructed by the Orff Approach are the
same.

The metaphors for the exciting feature of the courses instructed by Orff Approach were as follows;

The courses instructed by the Orff Approach is like a fairy tale. Because it excites people, arouses
curiosity and has a happy ending.

The courses instructed by the Orff Approach is like a dream. Because we can be very excited to create
new rhythms and act with these rhythms.

The metaphor for the feeling free in the courses instructed by the Orff Approach was as follows:

The courses instructed by the Orff Approach is like a bird. Because it makes you feel free as a flying bird.
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Table 2.
Codes and Themes Regarding Pre-Service Teachers' Views On The Use of Orff Approach In Preschool
Music Education

Contribution to Contribution to Cognitive Contribution to Social-Emotional
Psychomotor Development Development Development
Improves hand eye Provides permanent learning Entertaining (f=32)
coordination (f=6) (f=22) Improves self-confidence (f=11)
Improves muscle  skills Improves creativity (f=16) Motivating (f=9)
(f=2) Provides basic skills in music Relaxing (f=7)
(f=5) Remarkable (f=5)
Develops high level cognitive Increases sympathy for music
skills (f=1) (f=5)
Constitutes awareness (f=1) Helps socialization (f=3)

As seen in Table 2, the views of pre-school pre-service teachers about the use of Orff Approach in
educational activities were grouped under 14 sub-categories including three basic development areas,
namely psychomotor development, cognitive development and social-emotional development.

It is found out that pre-school pre-service teachers emphasized that the courses instructed by the
Orff Approach principles included activities which helped to improve hand-eye coordination (f=6) and
muscle skills (f=2) and therefore contributed to psychomotor development.

However, it was observed that the implementation processes in Orff Approach provided students
personal awareness about their individual abilities and skills (f=1), developed their creativity (f=16),
developed their high level cognitive skills (f=1) and developed basic skills in the field of music (f=5). It
was also observed that the permanent learning was realized (f=22) and so contributed to the cognitive
development of the students.

It was also found out that the other theme that pre-service teachers mentioned about the courses
instructed by Orff Approach was directed towards the social-emotional development of the students.
The other theme that pre-service teachers mentioned about the courses instructed by the Orff
Approach principles was seen to be about their social-emotional development. Also it was observed that
pre-service teachers stated that these courses were entertaining (f=32), provided self-confidence (f=11),
motivating (f=9) and had a relaxing effect (f=7), remarkable (f=5), and increased the interest and
sympathy in music (f=5) and contributed to socialization (f=3).

Discussion & Conclusion

When metaphors created by pre-service teachers were examined, it was found out that they
emphasized metaphors indicating the usefulness of Orff Approach practices. It was observed that a
course instructed in accordance with Orff Approach was compared to the rain that feeds the soil, a tree
that can be harvested in time, and a relieving life-saver. However, some of the metaphors that
emphasize the providing a multi-dimensional learning environment are those which refer to multi-
dimensional development areas such as multi-purpose home appliances, being fun as driving and using
many skills simultaneously in the form of a variety of materials such as ashoura. When the pre-service
teachers' views about the use of the Orff Approach in pre-school music education were examined, it was
observed that the Orff Approach practices contributed to the psycho-motor/cognitive and affective
development of the child. It was found that the metaphors created for the relaxing effect of a course
and the creating willingness feature of Orff Approach were emphasized in their contribution to social-
emotional development. Pre-service teachers compared a course instructed by the Orff Approach to the
sounds of birds that give peace to human beings, a chocolate where people eat as much as they do, and
the smell of earth after rain that gives people peace. The metaphors of being exciting, giving enjoyment
and pleasure, supporting creative thinking (being constantly renewed and advancing technology, being
like an amusing, exciting and instructive amusement park, being like a journey through space without
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time...) are important in terms of similarities between socially emotional development and cognitive
development. In this context, it can be said that the metaphors created by the pre-service teachers'
opinions are in parallel.

When the answers of the pre-service teachers were examined, the answers in the sub-categories of
giving enjoyment and pleasure, being exciting and creating willingness that included in the general
characteristics category of Orff Approach were found to be in parallel with the research findings
conducted by Cunha and Carvalho (2012) and Ozevin Tokinan and Bilen (2011). Cunha and Carvalho
(2012) studied with 50 children between the ages of 10 and 12 who attended 5th and 6th grades. Within
the scope of the research, Orff Approach based music education practices were conducted with children
during one academic year. As a result of the Orff Approach activities, the students' various moods were
attempted to be identified. The results of the research revealed that the majority of children
experienced clearly positive emotions in music lessons. Results showed that more than half of the
students experienced happiness, joy, willingness and satisfaction at the highest level. Less than 5% of
the students did not have any positive or negative affective perception. In addition, after the Orff
Approach practices, the rate of students experiencing negative emotions remained at the level of 1%
(pp. 234-241). Ozevin Tokinan and Bilen (2011) have similar results. The effects of creative dance
practices included in Orff Approach practices carried out for 14 week on motivation, self-confidence,
body language and dance self-efficacy, and dance performances of pre-service music teachers about
play-dance and music lessons were examined. Results revealed that Orff Approach practices have a
positive and significant effect on motivation, self-confidence, body language and dance self-efficacy, and
dance performances of pre-service music teachers. Ozevin Tokinan and Bilen mentioned pre-service
teacher expressions such as “why does this course not exist in the second semester?” (pp. 363-374). The
same applies to pre-service teachers involved in this research. During pre-school teachers' music
activities based on the Orff Approach, expressions were used such as 'l wish | had more time to play
more instruments',' | hope | will be able to do such a music activity in my classroom ',' How do children
enjoy themselves in these activities? ', 'So is it over?, time passes quickly in this lesson'... These positive
emotions created by the Orff Approach based practices can be considered as the source of finding their
learning processes is funny, exciting and enjoyable. Similarly, the principles of practice that increase self-
confidence, self-efficacy and motivation can be interpreted as an important basis for their desire for
more and more.

Another sub-category in which pre-service teachers included in the general characteristics category
of Orff Approach was determined as making them feel free and supporting creative thinking. It was
observed that the responses in these subcategories coincide with the research findings on the effect of
literature and Orff Approach practices on creativity. The main purpose of the Orff Approach is to
promote creativity. Great importance is given to improvisation in application processes. Students are
encouraged to freely explore and discover all possible musical combinations from the beginning of
educational practices and to use them to create musical accompaniments within the group (Yaprak,
2005, p. 15). In this process, the participants go through many musical stages that structure each other.
In these stages, the one has always the opportunity to express his/her own most by language-voice-
body and instrument. This personal expression and freedom of choice, found in almost all of the Orff
Approach implementation processes, can be seen as a predictor of the ‘feeling free’ that pre-service
teachers express. The findings of the research conducted by Fazaie and Ashayeri (2018) and Kuscu and
Tepeli (2017) also support the creativity-enhancing feature of the Orff Approach practices. Fazaie and
Ashayeri (2018) examined the effect of music education based on the Orff Approach on children's
creativity levels in a study conducted with 20 children between the ages of 7-9. The findings of the
experimental study revealed that the Orff Approach-based music activities carried out for three months
caused a significant increase in children's creativity (fluency, flexibility, innovation and expansion
dimensions) (p. 17). Another study was conducted by Kuscu and Tepeli (2017). In this study which was
conducted with 30 five years old children, the effect of music education supported by Orff Approach on
the creativity of children was examined. The findings of the experimental research showed that the
creative thinking skills (fluency, originality, abstraction of titles, enrichment and resistance to premature
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closure sub-dimensions) increased significantly in the Orff Approach-supported music education
children (p. 387).

Another sub-category for the pre-service teachers' views was identified as the usefulness of the Orff
Approach. In this sub-category, they have compared the Orff Approach to a lifesaver, a library, a lady
purse where we can find everything in it. There are many similar practices in several disciplines such as
special education (Eren, Deniz & Diizkantar, 2013, pp. 1863-1876), instrument education (Seker & Bilen,
2010, pp. 112-124) mathematics education (Aktas & Erdogan Kaya, 2017) and Turkish education (Ozhan,
2011-2012, pp. 40,41), literacy teaching (Karadag, 2013-2014, pp. 40,41), science of life courses (Ozhan,
2013,2014, pp. 37,38). In addition, there are also studies that reveal the effect of creativity (Aral etc.,
2006), social skills (Sokezoglu, 2010, pp. 161-181) and psychomotor skills (Turan, 2014).

It has a wide working area with its practicing principles and road-material richness. ‘It offers an
unlimited variety of creative education processes that provide students with the opportunity to learn by
doing-living. These processes also allow them to adopt the appropriate skills and explore their personal
learning models’ (Jungmair, 2010/2011, p. 7; Jungmair, 2002, pp. 4,5; Nykrin, 2005, pp. 6,7,9). Thus, it
supports the permanence of acquired knowledge and skills. Practices within Orff Approach that are
always implemented in a structured group provide children with a social learning environment.
According to Ulug Sey (2003), the provided social interaction dynamizes and accelerates the learning
process by including social skills such as communication, adaptation and sharing (p. 76). Besides
usefulness of teaching all different disciplines, these qualities can be interpreted as the reason why the
Orff Approach was perceived by pre-service teachers as providing permanent learning while supporting
to develop high-level cognitive skills .

When pre-service teachers' responses were examined, another sub-category was observed that the
Orff Approach provides a multi-dimensional learning environment. Frazee (1987) explains the basic
learning areas included in the Orff Approach as follows; ' Speaking, singing, playing instruments, moving
and dancing, ear training, music theory, making music and dance compositions, meeting different art
branches such as painting and theater and combining them with music. This approach envisages the use
of all these learning domains in relation to each other and the flexible adaptation of the target groups to
their ability, experience level or disability (cited in Yaprak Kotzian, 2018, p. 101). In this way, music and
movement education integrates rhythm with language, gesture and dance steps, singing and playing
simple percussion instruments. Children sing and tell rhymes, poems, songs and stories on the one hand
and act on the other. They dance, hold rhythms with their bodies, play instruments. They learn the
musical language in the joyful experiences (Arroyo, 2004, p. 6). Students can find musical expressions
with the application areas they feel close to with these activities, which involve the use of different
practices such as movement, speaking, singing and playing instruments together. One student may be
more enthusiastic and interested in audio work, while another student may be more willing and
participant in movement or instrument playing activities. These qualities of the Orff Approach support
the pre-service teachers' view that Orff Approach provide a multidimensional learning environment.

As a feature of the Orff Approach, pre-service teachers included metaphors of ‘..toddle’ and
“..sewing” in the sub-category of being gradual. Carl Orff, Jungmair and Nykrin explains this being
gradual from different perspectives. According to Carl Orff, elementary music practice is
methodologically based on the principle of gradual structuring (Glinther, 1933 as cited in Yaprak Kotzian,
2018, p. 136), Yaprak Kotzian (2018) explains some of Carl Orff's suggestions with the following
examples;

Use of melodic instruments after fretless percussion instruments,
Melodic exercises, followed by rhythmic exercises,

Rhythmic exercises follow the use of fretless percussion instruments, etc. (Kugler, 2013, Haselbach,
2011, Orff, 1978 as cited in Yaprak Kotzian, 2018, pp. 136,137).
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Similarly, Jungmair (2003), in the Orff Approach, illustrates the graduality of musical education
processes from the simple rhythmic and melodic building blocks in the “Music for Children” books,
starting with simple complexes, pentatonic sequences, modal sequences, and progressing to cadantic
sequences (p. 20). Nykrin (2005), while interpreting the same books, emphasized that in the first book
there are practices to the major pentatonic small sound intervals, existence of several modal minor
practices in books 2 and 3 is the basis of bourdun and major, and in books 4 and 5 it is not accidental
and has a graduality in itself. The graduality that he explains has a preparatory quality for musical
improvisation. Therefore, the successive musical processes in the books should be continued until they
are recognized and internalized by singing, playing and listening. This is the only way to ensure musical
development on a safe ground (p. 6). Carl Orff, Nykrin and Jungmair's practice processes and explained
processes for these books reveal the existence of a systematic in the Orff Approach, both in terms of its
musical content and in its practice principles that go from simple to complex. In this context, it is seen
that the literature supports the answers of the pre-service teachers in the sub-category of ‘being
gradual’ as a feature of the Orff Approach.

The last sub-categories of the pre-school pre-service teachers' views were found to be reflecting life
and the relaxing effect of the Orff approach. It was seen that the literature and the pre-service teachers'
views on the structure of the Orff Approach-based practices were parallel. One of the main learning
areas of the Orff Approach, which provides a basic artistic material through the articulation, rhythmic,
dynamic and expression elements it contains, is the field of speaking. Speaking is transferred to music
education with its basic elements as a characteristic brought from human birth (Frazee, 1987, Orff,
1978, Keller, 1973, Widmer, 1994 as cited in Yaprak Kotzian, 2018, pp. 101, 102). Names, phonemes,
syllables, nursery rhymes, sayings, proverbs, quotations, riddles, stories, poems; the fictitious or
imaginary words and quatrains that make no sense create the essence of the Orff Approach (Yaprak
Kotzian, 2018, p. 103). These include imitations of animal sounds, use of words that are reflection of
nature-other environmental sounds, imitations of various foreign languages (Keetman, 1977, Thomas,
1963(a), Frazee, 2006 as cited in Yaprak Kotzian 2018, p. 103). A similar situation is seen in the fields of
dance and movement learning. Movement and dance exercises are the starting points of improvisation
practices including all daily movements, gestures and various senses, impressions from the environment
and their stimulated emotions (Haselbach, 1993 cited in Yaprak Kotzian, 2018, p. 116). Orff instruments
are very convenient to accompany these daily movements and sound imitations with their ease of
playing, their timbre richness that activates their imagination. It is seen that all of the practices for these
three learning areas are inspired and nurtured from life itself. And they eventually turn into a personal
musical expression. These qualities can be interpreted as the basis of the pre-service teachers' views
that the Orff Approach practices reflect life.

Coban (2011) classified active musical activities as: playing, singing, musical accompaniment,
improvisation with the instrument and word, composition practices. While addressing the psycho-social
effects of music on human beings, he emphasizes that music education at an early age improves the
self-perception of the individual and enriches the world of emotion and thought. However, it cites
numerous studies indicating that it neutralizes negative emotions and impulses and increases the sense
of pleasure by reducing anxiety and fears (panic disorder, anxiety disorder) (pp. 369-372). In the Orff
Approach practices, there is a holistic, self-completed musical process that is appropriate to the level of
the participants from the first lesson / meeting activity. From the very first practices of the Orff
Approach, the participant finds himself / herself in the group, playing together as a member of an
orchestra and performing individual improvisations. From the very first moment, the relaxing effect of
music has the opportunity to manifest itself in this integrated musical process. Therefore, the musical
integrity that the Orff Approach easily embraces the participant can be interpreted as an important
reason for its relaxing effect. In this context, the literature coincides with the pre-service teachers' views
that the Orff Approach is “relaxing”.

Pre-school pre-service teachers’ views on the use of Orff Approach in educational activities are
grouped under 14 sub-categories including three basic development areas, including psychomotor
development, cognitive development and social-emotional development. In addition to these three

572



Yiicesan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(1), 2021, 561-590

basic development areas, the literature also indicates the contribution of educational processes based
on the Orff Approach to children's language development. The word creates a solid tripod when
combined with movement / dance and music in the Orff teaching. The characteristic structure of the
Orff Approach is based on the interaction of the elements that form these three pillars with each other.
Speaking exercises play an important role in every stage of the Orff Approach. Nursery rhymes, poems,
and talks are the starting point of this (Oztiirk, 2003, p. 141). Singing and breathing exercises, which
have an important place in the Orff Approach, also have qualities which contribute to the language
development of children. Ugal (2003) claims that the Orff Approach can be used as a tool for the child to
socialize, express himself freely and provide language development (p. 15). Within the scope of the
research, it appears as an important finding that pre-school pre-service teachers did not emphasize the
contribution of Orff Approach to language development. It can be thought that this situation may be
related to the following issues that the theoretical course content, the duration of the practice and the
emphasis on the learning areas of the Orff Approach practices experienced by pre-school pre-service
teachers as a part of Music Education Il course.

It is found out that related to children’s socio-emotional development, pre-school pre-service
teachers emphasize that the courses instructed based on Orff Approach are remarkable and increase
sympathy for music, and related to cognitive development, the courses instructed based on Orff
Approach help to “acquire skills in music area”. These views overlap the various research findings. In the
study of Kuscu and Bariseri (2012) with 5-6 age group, the effect of Orff Approach-based music activities
on children's attention skills was examined. Findings of the experimental research revealed that Orff
Approach-based activities support children’s instrument playing skills with following the leader,
imitation learning, rhythmic perception-enhancing activities and so improved attention skills. In the
study conducted by Kusgu, Kayili and Bariseri (2013), the effect of the Orff Approach on the attitudes of
pre-service pre-school teachers towards music education was examined. The results of the experimental
study showed that the music education course based on the Orff Approach positively contributed to the
attitudes of pre-service pre-school teachers towards music education and was more effective than
traditional music teaching methods. Isin (2008) examined the effect of music education based on the
Orff Approach on the rhythmic skills of children aged 5-6 years. Similarly, the findings of the
experimental study revealed that the Orff Approach-based practices improve children's rhythm skills.
Canakay and Bilen's (2006) experimental study with 6-year-old children showed similar results. In the
study, it was found out that music learning processes based on Orff Approach were more effective on
the development of musical hearing skills and singing skills than traditional approach based music
teaching.

As a result, this study revealed that pre-service pre-school teachers' perceptions about the use of
Orff Approach in music education were positive. In the metaphors created by the pre-service teachers, it
was identified that the Orff Approach was useful, providing a multidimensional learning environment
and being relaxing. It was also found out that the findings emerging from open-ended questions
supported this positive perception. The positive perceptions of the pre-service teachers may enable
them to use the Orff Approach practices and develop themselves in their professional lives. In line with
research findings, the following suggestions can be proposed:

Within the scope of the Pre-school Teaching Undergraduate Program, courses for the basic learning
areas of the Orff Approach can be added to the course information package by developing the course
definition, level definition and content. These courses can be opened as field elective courses. The
needs of pre-school teachers can be determined for the basic learning areas of the Orff Approach. In
accordance with these needs, in-service trainings including theoretical and practical courses with
comprehensive contents -which are prepared and managed by field experts- can be designed. Through
these trainings, pre-school teachers' skills for using the Orff Approach in their professional lives can be
improved. The views of pre-school pre-service teachers -who are studying at different universities and
have attended courses related to the Orff Approach- can be examined about the use of the Orff
Approach in pre-school music education. Experimental studies can be designed about the effect of Orff
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Approach on social-emotional, psychomotor, cognitive and language development of early childhood
group.

It has been complied with the "Higher Education Institutions Scientific Research and Publication
Ethics Directive" and none of the acts have been carried out in the second part of the directive "Actions
Against Scientific Research and Publication Ethics".
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Tiirkge Siirimui

Giris

Okul 6ncesi 6gretmeni yetistirmede mizik egitimine yonelik uygulamalar, 6gretmen adaylarinin
meslek yasamlari siiresince 6grencilerinin edinecegi mizikal beceriler ve tutumlar tizerinde 6nemli bir
etkiye sahip olacaktir. Ugan (1999) muzik egitimini, bireye kendi yasantilari yoluyla amach olarak belirli
miiziksel davranislar kazandirma, bireyin sahip oldugu muiziksel davranislarini amacgh olarak gelistirip
donustirme siregleri olarak tanimlamaktadir. Bununla birlikte bu egitim sireglerinin hangi kitle ve
amaca yonelik olarak gergeklestirileceginin bilinmesi gerektiginin 6nemine deginir. Muzik egitimi
mesleksel muzik egitimi, 6zengen miizik egitimi ve genel mizik egitimi olmak lizere {i¢ ana kitle ve
amaca yonelik olarak dizenlenip gergeklestirilir. Mesleksel miizik egitimi mizigin bitlini veya bir dalini
meslek ugras alani olarak secenlere yonelik egitim siireglerini kapsarken 6zengen miizik egitimi mizigin
bir dalina icten ilgili, istekli ve gbnilli olanlara yonelik egitim-6gretim siireglerini kapsamaktadir. Bunlara
ek olarak genel mizik egitimi ise herkese yonelik muzik egitim slreglerini kapsamaktadir. Saghkli,
dengeli, basarih ve mutlu bir insanca yasam ve gelisim icin gerekli mizikal davranis degisiklikleri
olusturmayi ve ortak-genel muzik kilturt kazandirmayi amaglar (s. 4).

Okul 6ncesi donem miizik egitimi siiregleri icinde verilen temel miuzik egitimi, genel muizik egitimi
icinde 6nemli bir yere sahiptir. Tirkiye’de Milli Egitim Bakanli§i [MEB] tarafindan belirlenen okul dncesi
egitim programi kapsaminda mizik egitimi; ‘ses ve muzik dinleme - ayirt etme uygulamalari, nefes ve ses
calismalari, sarki sdyleme, calgi calma uygulamalari, yaratici hareket ritim ve dans calismalar’ gibi
etkinlikler araciligi ile ¢ocuklarin dogru ve nitelikli mizik dinleme, séyleme ve ¢alma aliskanhklar
edinmelerini desteklemeyi amaclar. Bu siireglerde cocuklar, bireysel ve toplulukla mizik yapma becerisi
edinirken ulusal ve evrensel gocuk muzigini tanirlar (MEB, 2013, s. 48).

Okul 6ncesi donemde muzik etkinlikleri, gocuklarin biligsel- dil- psikomotor ve duygusal gelisimini
desteklemeyi hedefler. Bu egitim sirecinin, ¢ocuklarin ileriye donik sahip olacaklari tim miuzikal
yasantilarinin ve mizik egitiminin de ilk basamagini olusturmasi beklenir (MEB, 2013, s. 48; Urfioglu,
1989, s. 6). Tum bu nitelikleri ile cocugun kisisel ve miuzikal gelisiminde 6nemli bir yere sahiptir. Bu
6nem, egitim-6gretim sireglerinin nasil gerceklestirilecegini de 6nemli kilar. Sungurtekin (2005)’e gére
cocuklar icin hazirlanan tim mizik egitim-6gretim siirecleri geleneksel yontemlerden ayri olmali; cocuga
sunulan ortam, kendisinde var olan miizik potansiyelini -kesfederek, oyun oynayarak, deneme ve
yanilma yoluyla- gelistirilebildigi bir 6grenme ortami olmalidir (s. 6). Boylesi bir mizik egitimi slrecini
saglamada Orff Yaklasimi; -uygulama prensiplerinin okul dncesi donem miizik egitiminin hedeflerine
uygunlugu nedeniyle- 6nemli bir yere sahiptir (Aral, Akyol & Sigirtmag, 2006, s. 2,3; Canakay & Bilen
2006, s. 49,50,51).

Besteci ve egitimci Carl Orff hareket, dil ve muzigi bitlinlestiren bir muzik pedagojisi ile 6grenciyi
‘kendiliginden ve kendine 6zgi miuzikal ifadesini bulmaya yetenekli kilmayl’ hedeflemistir (Sungurtekin,
2005, s. 6). Ozevin (2018) Orff Yaklasimi felsefesinin, her bireyin miizik yapabilecegi yéniinde olduguna
deginir (s. 8). Bu siireglerde temel olarak ritim ve devinim esas alinir. Dogaglamalar ve kendiligindenlikle
gelisen cesitli ses calismalari ve cgalgl eslikleri de bu silreglere eslik eder. Siirler, danslar, oyunlar,
tekerlemeler, oykiler vb. bu siirecler de birer aracidir. Dogaglama, devinim ve mizik temelli yaratici
sliregler icinde her ¢ocugun kendine 6zgl olani disa vurmasini esas alir. Bu 6zellikleri ile Orff Yaklasimi,
okul 6ncesi donem miizik egitiminde beklentilerimizi karsilayabilme glicline sahiptir. Elbette bu yaratici
slireglerin tasarlanmasi ve yonetilmesinde o6gretmenlerin 6nemli rol ve sorumluluklar tasidigi
distnilmektedir.

Orff yaklasiminda 6gretmen, ¢ocuklarin yasina ve deneyim derecesine gore mizik, hareket ve dans
alanlarinda estetik ve sanatsal hedefler belirleyebilmeli, ¢ocuklari amaglanan bu sanatsal hedeflere
goturebilmelidir (Varelas 2002’den aktaran Yaprak Kotzian, 2018, s. 97). Bu sireglerde 6gretmen,

575



Yiicesan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(1), 2021, 561-590

cesaretlendiren ve uzun vadede kazanimlara yonelik yol haritasi gizebilen kisidir. Bu nedenle gerek
galisma (6grenci) grubuna yonelik pedagojik donanim gerekse Orff Yaklasiminin uygulama prensipleri
acisindan yetkin olmaldir. Bu noktada okul 6ncesi donemde miizik egitimini tistlenecek olan okul 6ncesi
ogretmen adaylarinin genel olarak Orff Yaklasimi’'na ve egitim-6gretimde kullanimina yoénelik
goruslerinin incelenmesinin 6nemli oldugu distnilmektedir.

Bu arastirma kapsaminda okul 6ncesi 6gretmen adaylarinin Orff Yaklasimi ve kullanimina yonelik
dislncelerini belirlemek amaciyla yapilandirilmis agik uglu sorular ve metaforlarin kullanilmasi
planlanmistir. Lakoff ve Johnson (2010) metaforun 6ziiniin bir seyi baska bir seye gére anlamak ve
tecriibe etmek oldugunu ifade etmislerdir (Aktaran Giines, 2019, s. 4). Egitim-6gretim etkinliklerinde de
siklikla faydalanilan metaforlar zihinde yarattigi gorsel imgeler ile kavramlarin ve konunun anlagiimasini
ve somutlasmasini destekler. Boylece bilgilerin hatirlanmasi, eski 6grenmelerle yeni 6grenmeler arasinda
kopra kurulmasi, benzerliklerin ve farkliliklarin ayirt edilmesi ile kalici 6grenmelerin gerceklesmesi
mimkin olabilmektedir. Bize etkili bir analiz yapma olanagi taniyan metaforlar (Akyol, 2019, s. 53,76,77)
bilgi toplama ve sorgulama araci olarak da kullaniimaktadir. Problemlerin net olarak ortaya
konulmasinda 6nemli rol oynayan metaforlar sayesinde (Semerci, 2007, s. 133) 6grenmedeki eksiklikler
ve yanlisliklar ortaya gikabilmektedir (Akyol, 2019, s. 76,77).

Saban (2008) metaforlarin 6gretmen adaylarinin 6gretmen egitimi esnasinda belli olgulara iliskin
sahip olduklari zihinsel imgeleri aciga cikarmada, anlamada ve degistirmede gicli bir pedagojik arag
olarak kullanilabilecegine deginmektedir (s. 490). Literatirde buna yoénelik yapilmis calismalar da
(6gretmen kavramina yonelik olarak (Yilmaz, Gégen ve Yilmaz, 2013; Cocuk, Yokus ve Tanriseven, 2015),
okul kavramina yonelik olarak (Saban, 2008), oyun kavramina yonelik olarak (Tok, 2018), kimya
kavramina yonelik olarak (Anilan, 2017), mizik kavramina yonelik olarak (Acay S6zbir & Camlibel
GCakmak, 2016), ideal muzik 6gretmeni algilarina yonelik olarak (Bariseri Ahmethan & Yigit, 2018), miizik
o6gretmenligi programina yonelik olarak (Cevik Kilig, 2017)) mevcuttur.

Yiiksek Ogrenim Kurumu [YOK] tarafindan belirlenen Okul Oncesi Ogretmenligi lisans programi Miizik
Egitimi Il dersi kapsaminda Orff Yaklasimina yonelik uygulamalara yer verilmektedir. Bununla birlikte
Yiiksek Ogrenim Kurumu tarafindan belirlenen Okul Oncesi Ogretmenligi yeni program kapsaminda da
(2018) ‘Erken cocuklukta ritim, dans ve Orff egitimi’ adi altinda, alan egitimi se¢meli dersi
bulunmaktadir. Bu arastirmada okul dncesi 6gretmen adaylarinin derslerde edindikleri bu deneyimler
1siginda Orff Yaklagimi temelli uygulamalara yonelik metaforik algilarinin belirlenmesi amaglanmistir.
Orff Yaklagimi’na iligkin dislincelerin 6zgiir, 6zglin ve yaratici bir sekilde disa vurumunun saglanmasi
acisindan metaforun bir ara¢ olarak kullanilmasi énemlidir. Orff Yaklasimi’nin nasil algilandiginin
belirlenmesinde metaforlarin kullanimina yénelik alan yazinda bir calismaya rastlanmamistir. Ayrica Orff
Yaklasimi'nin gercek yasamda hangi durumlarla iliskilendirilebileceginin ortaya konmasinin, bu
yaklasimin kullanim alanlarinin belirlenmesine yonelik yol gosterici olacagi disiinilmektedir.

Yoéntem
Arastirma Modeli

Bu arastirma nitel arastirma yontemleri arasinda yer alan olgubilim arastirmasi olarak
desenlenmistir. Olgubilim arastirma deseni, farkinda oldugumuz ancak derinlemesine ve ayrintili bir
anlayisa sahip olmadigimiz olgulari arastirmaylr amaglar. Bu olgular yasadigimiz diinyada olaylar,
deneyimler, algilar, yonelimler, kavramlar ve durumlar gibi cesitli bicimlerde karsimiza ¢ikar (Yildirim ve
Simsek, 2016, s. 69).

Calisma Grubu

Arastirma; Arastirma kapsaminda amagh 6rneklem yapilarak bu 6rneklem segiminde benzesik
ornekleme tiird segilmistir. Yildirim ve Simsek (2016) benzesik 6rneklemeyi kiicik, benzesik bir 6rneklem
olusturma yoluyla belirgin bir alt grubu tanimlamak olarak agiklamistir (s. 120). Buna yonelik olarak 2019
yilinda okul 6ncesi egitimi anabilim dalinda 68renim goren 3. sinif 6gretmen adaylari (n=43) arastirma
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kapsamina dahil edilmistir. Bu 6grenciler Miizik Egitimi Il dersi kapsaminda okul 6ncesi donem mizik
egitiminde Orff Yaklagimi’nin kullanilmasina yénelik uygulamal ve teorik dersler almistir.

Veri Toplama Araglar

Arastirmada verilerin toplanmasi igin, arastirmaci tarafindan hazirlanmis olan agik uglu soru formu
kullaniimistir. Okul ©6ncesi 6gretmen adaylarinin formda yer alan agik uglu sorulari yazili olarak
yanitlamalari, ardindan Orff Yaklasimi prensipleri ile islenen bir ders siirecine iliskin metafor
olusturmalari istenmistir. Buna yonelik olarak yanitladiklari sorular su sekildedir:

1. Orff Yaklasimi kullanilarak islenen bir ders hakkindaki goriisleriniz nelerdir?
2. Orff Yaklagimi ile yapilan 6gretim, 6grenmeyi nasil etkiler?

Orff yaklagimi ile islenen bir ders ..... gibidir: ¢Unk{i .......c.ccoeovveiveennnne.

Tok (2018)’ a gore verileri elerken;

e Benzetim yapilmamasi: Bir olgunun kendisi ile iliskisi olmayan baska bir olguya dayahl olarak
actklanmamasi,

e Yapilan benzetim gerekgesinin yetersiz olmasi ve agiklanmamasi,

e Benzetim gerekgesinin anlasilir sekilde ifade edilmemesi Olgitlerine dikkat edilmesi dnemlidir
(Tok, 2018, s. 603). Bu nedenle bu arastirmada benzer olgitlere dikkat edilerek ¢alisma grubunu
olusturan 43 6gretmen adayindan elde edilen veriler incelenmis ve 2 katihmcinin yanitlari elenmis, 41
katilimciya ait yanitlar arastirma kapsamina alinmistir.

islem

Veriler, arastirmacinin gézetiminde okul 6ncesi 6gretmen adaylari tarafindan doldurulan yazili form
aracihg ile toplanmistir. Calismaya katilmaya gonulli olan okul 6ncesi 6gretmen adaylari ile yiiz ylze
gorisilmis, acik uglu soru formunda yer alan sorular arastirmaci tarafindan agiklanmistir. Ogretmen
adaylarinin disiincelerini baski altinda kalmadan, rahatca ifade edebilmeleri saglanmistir. Arastirmaya
dahil olan okul 6ncesi 6gretmen adaylarinin timinin metafor olusturabilmesi ve acgik uglu soru
formunda yer alan sorulara kapsamli cevap verebilmesi icin yeterli zaman verilmistir.

Veri Analizi
Kodlama

Kodlamalar, toplanan verilerin timevarimci bir analize tabi tutulmasi ile gergeklestirilmistir.
Dokimanlarin tamami okunmus ve arastirmanin amaci gergevesinde 6nemli oldugu diisiiniilen boyutlar
saptanmistir. Ortaya ¢ikan anlam ve dogrudan verilerden yararlanarak kodlar olusturulmustur. Boylelikle
kod listesi belirlenmistir.

Kategori Gelistirme

Kategori gelistirme asamasinda kodlar bir araya getirilerek incelenmis ve kodlar arasindaki ortak
yonler tespit edilmistir. Bu tespitler dogrultusunda verileri belirli diizeyde aciklayabilen ve kodlari belirli
kategoriler altinda toplayabilen temalar olusturulmustur.

Gegerlik ve Giivenirlik

Arastirmanin gecerlik ve glvenirligine yonelik olarak Lincoln ve Guba (1985) tarafindan nitel
arastirmanin niteligini artirmak igin onerdigi stratejilerden yararlaniimistir (Erlandson vd. 1993’ten
aktaran Yildirrm & Simsek, 2016, s. 276-285). Bu kapsamda inandiricilik (i¢ gegerlik), aktarilabilirlik (dis
gecerlik), tutarlilik (i¢ giivenirlik), ve teyit edilebilirlik (dis glivenirlik) nitelikleri giclendirilmistir.

Arastirmanin inandiriciigina (i¢ gecerlik) ve tutarhhigina (ic guvenirlik) yonelik olarak uzman
incelemesi ve tutarlilik incelemesine basvurulmustur. Bu amagla: arastirmanin; deseni, toplanan veriler,
verilerin analizi ile sonuglar boyutuna ve veri toplama stirecleri, kodlanma siirecinde kavramsallastirma
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yaklasimi ve verilerin sonuglarla iliskilerinin kurulmasi agamalarindaki tutarhliga iliskin degerlendirilmesi
icin uzman gorisleri alinmistir.

Arastirmanin aktarilabilirligine (dis gecerlik) yonelik olarak ayrintili betimleme stratejisi izlenmistir.
Bu amacgla ham veriler -mevcut hallerine mimkin oldugunca sadik kalarak- ortaya ¢ikan kavram ve
temalara gore yeniden dizenlenmis bir bicimde yorum katmadan siklikla aktariimistir. Teyit
edilebilirligine (dis glivenirlik) yonelik olarak da teyit incelemesi yonteminden yararlaniimistir. Bu amagla
arastirmada ulasilan yargilarin, yorumlarin ve énerilerin ham veriler ile teyit edilip edilmedigine iliskin
degerlendirilmesi igin goriis almak Uzere egitim faklltesi blnyesinde goérev yapmakta olan, egitim
bilimleri alaninda uzman 6&gretim elemani ile arastirmanin tamami (ham veriler de dahil edilerek)
paylasiimistir. Olusturulan metaforlarin ve agiklamalarinin bu metaforlara uygun olup olmadigi, tema ve
kodlarin hangi kavramlar etrafinda birlesebilecegi hakkinda arastirmaci ve uzman tarafindan gortismeler
gerceklestirilmis, buna yonelik bir uzlasiya varilarak kavramsal ¢ergeve ortaya konulmus, kod ve temalar
diizenlenmistir.

Bulgular

Okul 6ncesi 6gretmen adaylarinin Orff Yaklasimi prensipleri ile islenen derse iliskin metaforik algilarina
y6nelik temalar (ana ve alt temalar) su sekilde belirlenmistir:

Orff Yaklasiminin Genel Ozellikleri
Faydali olmasi

Cok boyutlu 6grenme ortami saglamasi
Rahatlatici olmasi

isteklilik Yaratmasi

Yaratici diisiinceyi desteklemesi

Keyif ve zevk vermesi

Yasami yansitmasi

Asamali olmasi

Heyecan verici olmasi

Ozgiir hissettirmesi olarak listelenmistir.

Tablo 1.

Orff Yaklasimi’nin genel ézelliklerine iliskin olusturduklari metaforlar ve kategoriler

Alt Kategoriler Frekans Metaforlar Frekans

Faydali olmasi 11 Cicek
Can simidi
Yagmur
Kitldphane
Oyun oynamak
Kadin ¢antasi
Agag
Denizde ylizmek
Pencere
Antibiyotik

Cok boyutlu 6grenme ortami saglamasi 8 DOrt mevsim
Araba kullanmak
Puzzle
Cok amach ev aleti

PNPRPlRrRprRrRRRRARPRPN
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Ayakkabi
Asure
Bir tencere yemek

Rahatlatici olmasi 7 Nefes alip vermek
Masaj yaptirmak
Yeniden dogmak
Kus sesi
Hayal kurmak
Yagmur sonrasi toprak kokusu
Anaokulu

isteklilik yaratmasi 3 Radyoda yarida yakalanan sarki
Tabagin dibini styirmak
Cikolata

Yaratici diisiinceyi desteklemesi 3 Drama dersi
Teknoloji
Hayaller

Keyif ve zevk vermesi 2 Lunapark
Uzay yolculugu

Yagsami yansitmasi 2 Doganin sesi
Yasamin kendisi

Asamali olmasi 2 Ylriimeye baslayan bebek
Dikis dikmek

Heyecan verici olmasi 2 Masal
Hayaller

Ozgiir hissettirmesi 1 Kus

l'EHHl—\H'_‘I—\I—‘|—\|_\HHHHI—‘|_\|—‘I—\|_\HI—‘I—\|_\'_\|_\|—\

Toplam 41

Tablo 1'de goériildugu gibi okul 6ncesi 6gretmen adaylarinin Orff Yaklasiminin egitimsel ve gelisimsel
ozelliklerine iliskin olusturduklari metaforlarin en yiiksek frekanstan en disik frekansa dogru siralamasi
yapilmistir. Bu siralamaya gore metaforla ilgili bulgular; Orff Yaklasiminin faydal olmasi (f=11), cok
boyutlu 6grenme ortami saglamasi (f=8), rahatlatici olmasi (f=7), yaratici distinceyi desteklemesi (f=3),
isteklilik yaratmasi (f=3), keyif ve zevk vermesi (f=2), yasami yansitmasi (f=2), asamalilig (f=2), heyecan
verici olmasi (f=2), 6zglir hissettirmesi (f=1) kategorilerinden olusmaktadir.

Orff Yaklasimi ile islenen derslerin yarar saglamasina iliskin Uretilen metaforlar incelendiginde
sireglerin; ilgi ve emekle yetisen bir cicege, 6gretme sireglerinde kolaylastirici ve kurtarici bir can
simidine, topragi besleyen bir yagmura, farkli diinyalarin kapilarini aralayan bir kitiiphaneye, eglenirken
6grenilen oyunlara, icinde ihtiyacimiz olan her seyi bulabilecegimiz bir kadin ¢antasina, vakti geldiginde
meyvelerini veren bir agaca, herkesin kendi ruhuna ve diinyaya dair essiz glzellikleri gorebilecegi bir
pencereye ve eksiklikleri cabucak iyilestirebilecek bir antibiyotige benzetildigi gérilmuistiir. Odaklanmayi
saglayici 6zelligi de baska hicbir sey diisinmeden sadece o ani deneyimledigimiz ‘denizde ylizmeye’
benzetilmistir. Ornek ifadeler su sekildedir;

‘Orff Yaklasimi ile islenen dersler can simidi gibidir. Cilinki yiizme bilmeyene yardim eder, yiizme bilip bir
kaza ile karsilasana da yardim eder. Ayni sekilde okul 6ncesi egitiminde islenen derslerde, etkinliklerde
yardimimiza kosar.’

‘Orff Yaklasimi ile islenen dersler yagmur gibidir. Ciinkii yagmur nasil agir adir yagdiginda topradi
besler, bu stireclerde de yavas yavas ilerlersin ve kalici 6grenirsin.’

‘Orff Yaklasimi ile islenen dersler bir kadin ¢antasi gibidir. Ciinkii ¢antanin iginde ise yarar ve gerekli
esyalar vardir. Onlarin varlidini, cantada oldugunu bilmek insana rahatlik hissi verir. icinde aradigin bir
malzemeyi bulmak ayri bir mutluluk verir.”
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‘Orff Yaklasimi ile islenen dersler agag¢ gibidir. Yeterince gelisim saglandigi zaman meyvelerini
alabilirsiniz.”

Orff Yaklagimi ile islenen derslerin ¢ok boyutlu 6§renme ortami saglamasina iligkin tiretilen metaforlar
incelendiginde ise sireglerin; muzigin farkli boyutlarinin deneyimlenebildigi dort ayri mevsime, ayni
anda birden ¢ok unsura dikkat ederek araba kullanmaya, birgok parcadan olusan bir puzzle’a, ¢ok amagl
bir ev aletine, icinde birgcok malzeme olan asureye, bir tencere dolusu yemege benzetildigi gorilmustdr.
Ornek ifadeler su sekildedir;

‘Orff Yaklasimi ile islenen dersler araba kullanmak gibidir. Ciinkii hem bir¢cok becerinin bir arada
olmasini gerektirir hem de ¢ok eglencelidir.”

‘Orff Yaklasimi ile islenen dersler puzzle gibidir. Ciinkii bircok par¢adan olusur, sonra biitiinsel bir (iriin
olusturur. Biitiincil olarak ¢ocugun tiim gelisim alanlarina(bilissel, sosyal-duygusal ve devinissel) hitap
eder.’

‘Orff Yaklasimi ile islenen dersler cok amacli ev aleti gibidir. Clinkii gocuklari hem sosyal-duygusal, hem
bilissel hem de devinissel gelisim alanlarinda gelistirir. Onlara rahat bir égrenme ortami sunar,
yeteneklerinin kesfedilmesini ve gelismesini saglar.”

‘Orff Yaklasimi ile islenen dersler asureye benzer. Ciinkii icinde cesitli ve farklh bircok malzeme
bulundurur..”

Orff Yaklasimi ile islenen dersin rahatlatici etkisini iceren metaforlarda agirlikh olarak bu siireclerin bir
terapi etkisi yarattigi ve ¢ok rahatlattigi belirtilmistir. Masaj yaptirmisgasina rahatlama, her nefes alis
verisimizdeki gibi yenilenme, kus sesleri duymuscasina huzur bulma, yeniden dogmus gibi ruhunu tim
kotiluklerden arindirma gibi benzetmelerle Orff Yaklasimi ile islenen ders siireclerinin rahatlatici
ozellikleri ifade edilmistir. Bu kategoriye iliskin ortak 6zellikleri kapsayan 6rnek ifadeler su sekildedir;

‘Orff Yaklasimi ile islenen ders nefes alip vermeye benzer. Ciinkii insan nasil ki nefes alip verdiginde
viicudu yenileniyorsa ve rahatliyorsa béyle islenen derslerde de her seferinde kendini yeniler ve rahatlar.’

‘Orff Yaklasimi ile islenen ders kus sesleri gibidir. Ciinkii dinledikgce insana huzur verir. Uzerindeki
yorgunlugu alir ve insan bu sesleri dinlemekten asla bikmaz..’

‘Orff Yaklasimi ile islenen ders yagmurdan sonra olusan toprak kokusu gibidir. Ciinkii beni rahatlatir.’

‘Orff Yaklasimi ile islenen ders masaj yaptirmak gibidir. Ciinkii diinyada en glizel seylerden biri masaj
yaptirmaktir hem de saatlerce ve ¢ok rahatlatir. Bu yaklasimin da rahatlatici etkisi oldugunu
diistiniiyorum..’

Ogretmen adaylarinin Orff Yaklagimi ile islenen derslerin isteklilik yaratmasi ozelligi ile ilgili
olusturduklari metaforlarda miizik ve yiyeceklere dayali ifadeler kullanilmistir. Ornek ifadeler su
sekildedir;

‘Orff Yaklasimi ile islenen ders radyoda calarken yarida yakaladigimiz ve ¢ok sevdigimiz bir sarki gibidir.

Ciinkii tam alistik giizel gidiyor derken bittigini gériiyoruz, sevdigimiz sarkilar gibi.”

‘Orff Yaklasimi ile islenen ders tabani siyrilan bir tencere gibidir. Clinki... agizda 6yle muhtesem bir
lezzet birakir ki hi¢ bitmesin istersin ve o tadi hayatin boyunca unutamazsin.’

‘Orff Yaklasimi ile islenen ders gikolata yemek gibidir. Ciinki insanin ¢ikolatay: yedikge yiyesi gelir. Bu
sekilde islenen ders de zevk verici oldugu igin insanin siirekli icinde olasi geliyor.’

Orff Yaklasimi ile islenen derslerin yaratici disiinceyi desteklemesine iliskin Gretilen metaforlar
incelendiginde ise sireclerin; yaraticilik gerektiren ve farkl Grinlerin ortaya ciktigl drama derslerine,
siirekli gelisen ve yenilenen teknolojiye ve heyecan veren hayallere benzetildigi gériilmistiir. Ornek
ifadeler su sekildedir;
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‘Orff Yaklasimi ile islenen dersler drama dersi gibidir. Ciinkii yaratici olmamiz gerekir ve farkl (iriinler
ortaya ¢ikar.”

‘Orff Yaklasimi ile islenen dersler teknoloji gibidir. Ciinkii teknoloji siirekli yenilenir, ilerler ve gelisir. Orff
Yaklasimi da bu sekilde ¢cocugun yaraticiligini artirarak daha 6zgiin, daha yenilikgi olmasini saglar.’

Orff Yaklasimi ile islenen dersin keyif ve zevk vermesine iliskin metaforlara bakildiginda bu sireglerin
lunapark ve uzay yolculuguna benzetildigi gériilmustiir. Ornek ifadeler su sekildedir;

‘Orff Yaklasimi ile islenen ders lunaparka gitmek gibidir. Ciinkii hem eglenceli ve heyecanli hem de
6dreticidir.. Kafami tamamen bosaltip hicbir sey diisiinmeden biitiin stresimi, kaygilarimi unutup kendimi
biraktigim, mutlu oldugum lunaparka benzetirim.’

‘Orff Yaklasimi ile islenen ders uzayda yolculuga benzer. Ciinkii zamanin nasil gegtigini anlamazsin.
Uzayda zaman kavrami nasil anlamsizsa derste de Gyle olur. Ne zaman bitecek bu ders diistincesi
olusmaz.’

Orff Yaklasimi ile islenen derslerin baska bir 6zelligi olarak yasami yansitmasina iliskin metaforlara
bakildiginda bu siireclerin doganin sesine ve yasamin kendisine benzetildigi gériilmustiir. Ornek ifadeler
su sekildedir;

‘Orff Yaklasimi ile islenen dersler doganin sesi gibidir. Ciinkii doganin bize sundugu yagmur sesi, riizgar,
g0k giiriiltisd gibi birbirinden farkli farkh ézelliklere sahip olmasina karsilik birlikte olusan seste bir ahenk
ve uyum vardir.. Bu siireglerde bizim olusturdugumuz ahenk ve uyum gibi..”

‘Orff Yaklasimi ile islenen dersler yasamin kendisine benzer. Ciinkii bu siireglerde ilk baslarda heyecan,
nasil yapabilirim gibi diisiinceler olusur. Hatta ilk zamanlar yapamayabiliriz. Fakat sonra azim ve istekle
cok giizel seyler yapabilecegimizi fark ederiz. Yasamimiz da béyledir..”

Orff Yaklasimi ile islenen derslerin asamalilik 6zelligine yonelik Uretilen metaforlarda emekleyen
bebegin ylurimeye baslamasi ve dikis dikme benzetmelerine yer verilmistir:

‘Orff Yaklasimi ile islenen dersler emekleyen bebegin yiiriimeye baslamasi gibidir. Ciinki adim adim
ilerleyip yasamadigimiz tecriibeleri ediniriz..”

‘Orff Yaklasimi ile islenen dersler dikis dikmeye benzer. Ciinkii dikis dikerken bir yeri dikmeden baska bir
yeri dikemeyiz. Orff Yaklasimi ile islenen dersler de béyledir..”

Orff Yaklasimi ile islenen derslerin heyecan verici 6zelligine yonelik Gretilen metaforlar su sekildedir;

‘Orff Yaklasimi ile islenen dersler masal gibidir. Ciinkii insani heyecanlandirir, merak uyandirir ve mutlu
sonla biter’,

‘Orff Yaklasimi ile islenen dersler hayaller gibidir. Ciinki yeni ritimler olusturup bu ritimlerle hareket
ederken ¢ok¢a heyecanlanabiliriz.”

Orff Yaklasimi ile islenen derslerin 6zglirlestirmesi 6zelligine yonelik Giretilen metafor ise ‘Orff Yaklasimi
ile islenen dersler kus gibidir. Ciinkii kus gibi ucarcasina 6zglir hissettirir’ seklindedir.
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Tablo 2.
Ogretmen adaylarinin Orff Yaklasimi’nin okul éncesi dénem miizik egitiminde kullanimina yénelik
gortislerine iliskin olusturulan kodlar ve temalar

Psikomotor Gelisime Katkisi Biligsel Gelisime Katkisi Sosyal-Duygusal Gelisime Katkisi
El g6z koordinasyonunu Kalict 6grenme saglar (f=22) Eglencelidir (f=32)
gelistirir (f=6) Yaraticiligi gelistirir (f=16) Ozgiiveni gelistirir (f=11)
Kas becerilerini gelistirir Mazik alaninda temel Motive edici/Guduleyicidir (f=9)
(f=2) beceriler edindirir (f=5) Rahatlaticidir (f=7)
Ust diizey bilissel becerileri Dikkat gekicidir (f=5)
gelistirir (f=1) Muzige karsl sempatiyi artirir (f=5)
Farkindalk olusturur (f=1) Sosyallesmeyi saglar (f=3)

Tablo 2’de goruldigu gibi okul 6ncesi 6gretmen adaylarinin Orff Yaklasimi’'nin egitim-6gretim
etkinliklerinde kullanimina iliskin gorusleri; psikomotor gelisim, bilissel gelisim ve sosyal-duygusal gelisim
olmak lizere 3 temel gelisim alanina katkisi temalari altinda 14 alt kategoride toplanmistir.

Okul oOncesi o6gretmen adaylarinin Orff Yaklasimi ile islenen derslerin; 06grencilerin el-g6z
koordinasyonunu (f=6) ve kas becerilerini (f=2) gelistiren etkinlikleri kapsadigina ve béylece psikomotor
gelisime katki sagladigina vurgu yaptiklari belirlenmistir.

Uygulama sireglerinin 6grencilere bireysel yetenekleri ve becerilerine yoénelik kisisel farkindahk
kazandirdigina (f=1), yaraticiliklarini gelistirdigine (f=16), Ust diizey bilissel becerilerini (f=1) ve mizik
alaninda temel becerilerini gelistirdigine (f=5), bu yolla gergeklesen 6grenmenin kalici olduguna (f=22) ve
boylece 6grencilerin bilissel gelisimlerine katki sagladigina degindikleri belirlenmistir.

Okul 6ncesi 6gretmen adaylarinin Orff Yaklasimi prensipleri ile islenen dersler hakkinda degindikleri bir
diger temanin da, 6grencilerin sosyal-duygusal gelisimlerine yénelik oldugu belirlenmistir. Ogretmen
adaylarinin bu derslerin eglenceli olduguna (f=32), 6zgliven kazandirdigina (f=11), motive edici-
gudileyici (f=9) ve rahatlatici bir etkisi olduguna (f=7), dikkat ¢ekici olduguna (f=5), mizige olan ilgi ve
sevgiyi artirdigina (f=5) ve sosyallesmeye katki sagladigina (f=3) degindikleri belirlenmistir.

Tartisma ve Sonug

Okul 6ncesi 6gretmen adaylarinin olusturduklari metaforlar incelendiginde yogunlukla Orff Yaklasimi
uygulamalarinin faydali olmasina vurgu yapan benzetmelere rastlanmistir. Orff Yaklasimi ile islenen bir
dersin ‘topragi besleyen yagmura’, ‘zamani geldiginde meyveleri alinabilecek bir agaca’ ‘yardimci bir can
simidine’ benzetildigi gozlenmistir. Bununla birlikte ¢ok boyutlu 6grenme ortami saglamasina vurgu
yapilan benzetmelerin bir kismi ise ‘cok amagli ev aleti gibi cok boyutlu gelisim alanlarini desteklemesi’,
‘araba kullanmak misali eglenceli olmasi ve bircok beceriyi bir arada kullanmayi gerektirmesi’ ‘iginde ¢ok
cesitli malzeme olan asure gibi olmasi’ seklindedir. Okul 6ncesi 6gretmen adaylarinin Orff Yaklasimi’nin
okul 6ncesi donem miizik egitiminde kullanimina yonelik gorisleri incelendiginde de benzer sekilde Orff
Yaklasimi uygulamalarinin, cocugun psiko-motor/ bilissel ve duyussal gelisimine katki sagladigina vurgu
vaptiklari gézlenmistir. Orff Yaklasimi ile islenen bir dersin rahatlatici etkisine ve isteklilik yaratmasina
yonelik olusturduklari metaforlarin, sosyal-duygusal gelisime katkisi icinde de vurgulanarak desteklendigi
tespit edilmistir. Ogretmen adaylari Orff Yaklasimi ile islenen bir dersi ‘insana huzur veren kus seslerine’,
‘insanin yedikge yiyesinin geldigi bir cikolataya’, ‘insana huzur veren yagmur sonrasi toprak kokusuna’
benzetmislerdir. Heyecan verici olmasi, keyif ve zevk vermesi, yaratici dislinceyi desteklemesi
ozelliklerine yonelik metaforlar da (slirekli yenilenen ve ilerleyen teknoloji gibi olmasi, eglenceli,
heyecanli ve Ogretici bir lunapark gibi olmasi, zamanin olmadigl uzayda bir yolculuk gibi olmasi...)
nitelikleri bakimindan benzer sekilde sosyal-duygusal gelisime ve bilissel gelisime katkisi icinde tekrar
karsimiza ¢ikmaktadir. Bu baglamda o6gretmen adaylarinin gorisleri ile olusturduklari metaforlarin
paralellik gosterdigi soylenebilir.
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Okul 6ncesi 6gretmen adaylarinin yanitlar incelendiginde Orff Yaklasim’nin genel ozellikleri
kategorisi icinde yer verdikleri ‘keyif ve zevk vermesi, heyecan verici olmasi ve isteklilik yaratmasi’ alt
kategorilerindeki yanitlarin Cunha ve Carvalho (2012) ve Ozevin Tokinan ve Bilen (2011) tarafindan
gerceklestirilen arastirma bulgulari ile paralellik gésterdigi tespit edilmistir. Cunha ve Carvalho (2012) 10-
12 yas araligindaki 5. ve 6. sinifa devam etmekte olan 50 ¢ocukla calismistir. Arastirma kapsaminda
cocuklarla bir egitim-6gretim yih boyunca Orff Yaklasimi temelli muzik egitimi uygulamalar
gerceklestirilmistir. Uygulamalar sonucunda &grencilerin yasadiklari gesitli duygu durumlari belirlenmeye
¢alisimistir. Arastirma sonuglari ¢ocuklarin ¢ok buyuk kisminin muzik derslerinde agikga ‘olumlu
duygular’ yasadigini ortaya koymustur. Ogrencilerin yarisindan fazlasinin ‘mutluluk, nese, isteklilik ve
memnuniyet duygularini’ en (st diizeyde deneyimledigi tespit edilmistir. Ogrencilerin %5’ inden daha
azinin ise olumlu-olumsuz herhangi bir duyussal algisinin olmadigi gorilmustir. Ayrica Orff Yaklasimi
uygulamalari sonrasi olumsuz duygu deneyimleyen 6grencilerin orani %1 dizeyinde kalmistir (s. 234-
241). Ozevin Tokinan ve Bilen (2011) in arastirma sonuglari da benzer niteliktedir. Arastirma
kapsaminda 14 hafta sireyle gerceklestirilen -Orff Yaklasimi uygulamalari icinde de yer alan- yaratici
dans uygulamalarinin mizik 6gretmeni adaylarinin oyun-dans ve muzik dersine iliskin motivasyonlari,
ozglivenleri, beden dili ve dansa iliskin 6zyeterlik ve dans performanslari tizerindeki etkileri incelenmistir.
Arastirma sonuglari uygulamalarin, 06gretmen adaylarinin oyun-dans ve miuzik dersine iliskin
motivasyonlari, 6zglivenleri, beden dili ve dansa iliskin 6zyeterlik ve dans performanslari zerinde
olumlu, anlaml farkliliklar olusturdugunu ortaya koymustur. Ozevin Tokinan ve Bilen, mizik égretmeni
adaylarinin uygulamalar siiresince yorumlarina da yer verirken ‘Bu ders neden ikinci yariyilda yok?’ gibi
ifadelerin varligindan bahsetmistir (s. 363-374). Benzer durum, bu arastirmaya dahil olan 6gretmen
adaylar icin de gecerlidir. Okul 6ncesi 6gretmen adaylari tarafindan dénem boyunca Orff Yaklasimi
temelli muzik etkinlikleri iginde siklikla ‘Keske daha ¢ok enstriiman calabilecek vaktimiz olsaydr’,
‘Ogretmen oldugumda umarim sinifimda béyle bir miizik etkinligi yapma imkanim olur’, ‘Biz bu kadar
keyif aliyorsak g¢ocuklar nasil egleniyordur bu etkinliklerde’, ‘Bitti mi yani, zaman ne c¢abuk geciyor bu
derste’... vb. ifadelerin kullanildigi gézlenmistir. Orff Yaklasimi temelli uygulamalarin katilimcilarda
olusturdugu bu olumlu duygulanimlar, egitim sireclerini eglenceli, heyecanli bulmalarinin ve bu
sireclerden keyif almalarinin kaynagi olarak distnilebilir. Benzer sekilde o6zgliven, ozyeterlik ve
motivasyonu arttiran uygulama prensipleri de, daha fazlasini-devamini istemelerinin dnemli bir dayanagi
olarak yorumlanabilir.

Ogretmen adaylarinin Orff Yaklagimi’nin genel 6zellikleri kategorisi icinde yer verdikleri bir diger alt
kategori ‘6zgir hissettirmesi ve yaratici dislinceyi desteklemesi’ olarak belirlenmistir. Bu alt kategoriler
icindeki yanitlarin, alan yazin ve Orff Yaklasimi uygulamalarinin yaraticilik Gzerindeki etkisine yonelik
arastirma bulgulari ile ortistigu gozlenmistir. Orff Yaklasimi’nin baslica amaci yaraticiligi gelistirmektir.
Uygulama siireglerinde ‘dogaclamaya’ biiyiik &nem verilir. Ogrenciler, egitim uygulamalarinin basindan
itibaren mimkiin olan batin muizikal kombinasyonlari serbest bicimde arastirmaya-kesfetmeye ve
bunlari grup iginde muzikal eslikler yaratmak igin kullanmaya tesvik edilir (Yaprak, 2005, s. 15). Bu
siregler iginde katilimcilar birbirini yapilandiran bircok miizikal asamadan geger. Bu asamalarda daima
‘kendine ait olani’ dili- sesi- bedeni ve calgilari ile ifade olanag bulur. Orff Yaklasimi uygulama
siireglerinin neredeyse tamaminda yer bulan bu ‘kisisel ifade’ ve ‘secim 6zgurlugl’, 6gretmen adaylarinin
ifade ettigi ‘Gzglr hissettirmesi’ niteliginin yordayicisi olarak gorilebilir. Fazaie ve Ashayeri (2018) ile
Kuscu ve Tepeli (2017) tarafindan gergeklestirilen arastirmalarin bulgulari da Orff Yaklasimi
uygulamalarinin yaraticihg gelistirici 6zelligini destekler niteliktedir. Fazaie ve Ashayeri, (2018) 7-9 yas
araligindaki 20 ¢ocukla gergeklestirdigi arastirmada, Orff Yaklagimi temelli mizik egitiminin, ¢ocuklarin
yaraticilk dizeylerine etkisini incelemislerdir. Deneysel c¢alismanin bulgulari ¢ ay sire ile
gerceklestirilen Orff Yaklasimi temelli mazik etkinliklerinin, ¢ocuklarin yaraticilik diizeylerinde (akicilik,
esneklik, yenilikcilik ve genisleme boyutlarinda) anlamli bir artisa neden oldugunu ortaya koymustur (s.
17). Buna yonelik bir diger calisma Kuscu ve Tepeli (2017) tarafindan gergeklestirilmistir. 5 yas grubu
cocuklardan olusan 30 6grenci ile gerceklestirilen arastirmada, Orff Yaklasimi destekli mizik egitiminin,
cocuklarin yaraticiliklarina etkisi incelenmistir. Deneysel arastirmanin bulgulari Orff Yaklasimi destekli
miizik egitimi uygulanan ¢ocuklarin yaratici diisinme becerilerinin anlamli diizeyde artis gosterdigini
ortaya koymustur (s. 387).
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Ogretmen adaylarinin gérislerine yénelik bir diger alt kategori Orff Yaklagiminin “faydali olmasr’
olarak tespit edilmistir. Bu alt kategori icinde Orff Yaklasimi’ni ‘can simidine’, ‘kitliphaneye’, iginde her
seyi bulabilecegimiz ‘kadin ¢antasina’ benzettikleri gézlenmistir. Yaklasimin; 6zel egitimde (Eren, Deniz &
Dizkantar, 2013, s. 1863-1876), enstriman egitiminde (Seker & Bilen, 2010, s. 112-124) matematik
egitiminde (Aktas & Erdogan Kaya, 2017) kullanimina yonelik arastirmalar ve hayat bilgisi derslerinde
(Ozhan, 2013,2014, s. 37,38), Tirkce o6gretiminde (Ozhan, 2011-2012, s. 40,41), okuma-yazma
Ogretiminde (Karadag, 2013-2014, s. 40,41) kullanimina yonelik ¢ok sayida uygulama o6rnegi
bulunmaktadir. Bununla birlikte yaraticiliga (Aral vd., 2006), sosyal becerilere (Sékezoglu, 2010, s. 161-
181), devinissel becerilere (Turan, 2014) etkisini ortaya koyan arastirmalar da mevcuttur.

Orff Yaklasimi sahip oldugu uygulama prensipleri ve yol-materyal zenginligi ile ¢ok genis bir ¢alisma
alanina sahiptir. ‘Ogrencilere, yaparak-yasayarak ogrenme firsati saglayan, sinirsiz gesitlilikte yaratici
egitim-6gretim sirecleri sunar. Bu sirecler, kendilerine uygun becerileri benimsemelerine ve kisisel
6grenme modellerini kesfetmelerine de olanak tanir’ (Jungmair, 2010/2011, s. 7; Jungmair, 2002, s. 4,5;
Nykrin, 2005, s. 6,7,9). Boylece edinilen bilgi ve becerilerin kalicihgini destekler. Orff yaklasimi temelli
etkinlikler icinde daima ‘yapilandirilmig bir grup iginde gergeklestirilen uygulamalar’ gocuklara sosyal bir
6grenme ortami sunar. Ulug Sey (2003)’e gore bu sosyal etkilesim; iletisim, uyum ve paylasim gibi sosyal
becerilere yer vererek 6grenme siirecini dinamiklestirir ve hizlandirir (Ulug Sey, 2003, s. 76). Tim bu
nitelikleri ile gerek muizik egitimi gerekse miuzik disinda farkli disiplinlerin 6gretiminde kullanima
uygunlugu, Orff Yaklasimi’'nin 6gretmen adaylari tarafindan kalici 6grenmeyi saglayip st dlzey bilissel
becerilerin gelisimini destekleyerek ‘fayda saglar’ nitelikte bulunmasinin nedeni olarak yorumlanabilir.

Ogretmen adaylarinin yanitlari incelendiginde gozlenen bir diger alt kategori Orff Yaklasimi’nin
ozelliklerine yonelik ‘cok boyutlu 6grenme ortami sagladigl’ olmustur. Frazee (1987) Orff Yaklasimi'nda
yer verilen temel 6grenme alanlarini soyle aktarir; ‘Konusma, sarki séyleme, enstriman g¢alma, hareket
ve dans, kulak egitimi, muzik teorisi, mizik ve dans kompozisyonu yapma, resim ve tiyatro gibi farkh
sanat dallariyla tanisma ve bunlari mizikle kombine etme.” Yaklasim, tim bu 6grenme alanlarinin
birbiriyle baglantili olarak kullaniimasini, hedef gruplarin yetenek, deneyim diizeyi veya engellerine gore
esnek bir sekilde uyarlanmasini 6ngorir (Aktaran Yaprak Kotzian, 2018, s. 101). Bu sekilde bir muzik ve
hareket egitimi ritim ile dili, jest ve dans adimini, sarki séylemeyi ve basit vurmali calgilar ¢almayi
butlinlestirir. Cocuklar bir yandan tekerlemeler, siirler, sarkilar ve oykiler séyleyip anlatirken, diger
yandan hareket icindelerdir. Dans ederler, bedenleri ile ritim tutarlar, enstriman calarlar. Keyifle
yasanan deneyimler icinde mizikal dili 6grenirler (Arroyo, 2004, s. 6). Farkli sanat dallarina yonelik
materyallerden yararlanarak hareket etme, konusma, sarki séyleme, enstriiman ¢alma uygulamalarinin
birlikte kullanimini kapsayan bu etkinlikler ile 6grenciler kendilerine yakin hissettikleri uygulama alanlari
ile muzikal ifade olanagi bulurlar. Bir 6g8renci ses ¢calismalarinda daha istekli ve ilgili olabilirken, baska bir
ogrenci hareket veya enstriiman c¢alma etkinliklerinde daha istekli ve katilimci olabilir. Orff Yaklasimi’nin
bu nitelikleri, 6gretmen adaylarinin ‘cok boyutlu 6grenme ortami sagladigl’ gorislerini desteklemektedir.

Okul oncesi 6gretmen adaylari Orff Yaklasimi’nin 6zelliklerinden biri olarak ‘asamali olmasi’ alt
kategorisinde ‘...ylirimeye baslayan bebek’ ve ‘...dikis dikmek’ metaforlarina yer vermistir. Uygulamalar
icindeki asamalilik; Carl Orff, Jungmair ve Nykrin tarafindan farkl boyutlar izerinden agiklanmistir.

Carl Orff’ a gore elementer muizik pratigi, metodolojik olarak ‘asama asama yapilandirma ilkesine
dayanir’ (Gunther, 1933’ten aktaran Yaprak Kotzian, 2018, s. 136), Yaprak Kotzian (2018)’in (Carl Orff'un
tim makalelerinden yararlanarak) degindigi Carl Orff'un buna yonelik 6nerilerinden bir kismina asagida
yer verilmistir:

...‘Melodik calgilarin, perdesiz vurmali galgilardan sonra kullanilmasi,
Melodik egzersizlerin, ritmik egzersizlerin ardindan gelmesi,

Ritmik egzersizleri perdesiz vurmali galgilarin kullaniminin takip etmesi vb.” (Kugler, 2013, Haselbach,
2011, Orff, 1978’den aktaran Yaprak Kotzian, 2018, s. 136,137).
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Jungmair (2003), Orff Yaklasimi’'nda miizikal egitim siireclerinin asamalihigini ‘Cocuklar icin Mizik’
kitaplarindaki ‘basit ritmik ve melodik yapi taslarindan bir butin olusturmak, yalindan karmasiga,
pentatonik dizilerden baslayip, modal dizilere, daha da geliserek kadansh dizilere ulagsma’ siregleri ile
ornekler (s. 20). Nykrin (2005) ise ayni kitaplari yorumlarken 1. kitapta majore yakin pentatonik kiiglk
ses araliklarina (alanlarina) giris uygulamalarinin oldugu, 2 ve 3. kitaplarda bordun ve majorin temeli, 4
ve 5. kitaplarda ise birkag modal 6zellikli minér uygulamasinin varliginin tesadifi olmadigini ve kendi
icinde bir agamalilik barindirdigini vurgulamistir. Acikladigi asamalilik, kisiyi mizikal olarak dogaglamaya
hazirlayici bir nitelik tagimaktadir. Bu nedenle kitaplarda var olan ard arda miuzikal siiregler sarki
soyleyerek, ¢alarak ve dinleyerek taninip, igsellestirilinceye dek siirdurilmelidir. Clinkii ancak bu sekilde
glivenli bir zeminde mizikal gelisim saglanabilir (s. 6). Carl Orff, Nykrin ve Jungmair’in uygulama siiregleri
ve kitaplara yonelik agikladigi bu siiregler, gerek miuzikal igerikleri bakimindan gerekse basitten
karmasiga ilerleyen uygulama prensiplerine sahip olmasi bakimindan Orff Yaklasimi’'nda bir sistematigin
varligini ortaya koyar. Bu baglamda alan yazinin, 6gretmen adaylarinin Orff Yaklasimi’nin bir 6zelligi
olarak ‘asamali olmas!’ alt kategorisinde yer alan yanitlarini destekler nitelikte oldugu gérilmektedir.

Okul 6ncesi 6gretmen adaylarinin gorislerine yonelik son alt kategoriler ise Orff Yaklasimi’nin
‘yasami yansitmasi’ ve ‘rahatlatici etkisi’ olarak tespit edilmistir. Orff Yaklasimi temelli uygulamalarin
yapisina yonelik alan yazin ile 6gretmen adaylarinin gérislerinin paralel oldugu gérilmistir. icerdigi
artiktlasyon, ritmik, dinamik ve anlatim unsurlari araciligiyla temel bir sanatsal malzeme sunan ‘Orff
Yaklasiminin temel 6grenme alanlarindan biri ‘konusma alanidir’. Konusma; insanin dogustan getirdigi
bir 6zellik olarak temel unsurlari ile mizik egitimine aktarilir (Frazee, 1987, Orff, 1978, Keller, 1973,
Widmer, 1994’ ten aktaran Yaprak Kotzian, 2018, s. 101, 102). isimler, seslenmeler, heceler,
tekerlemeler, sayismacalar, atasozleri, 6zli sozler, bilmeceler, hikayeler, siirler; bir anlam ifade etmeyen,
uydurmasyon ya da hayal Grini kelimeler ve dortlikler Orff Yaklasimi’nin gekirdegini olusturur (Yaprak
Kotzian, 2018, s. 103). Bu uygulamalar hayvan seslerinin taklitlerini, doganin-diger cevresel seslerin
yansimasl olan sézciklerin kullanimini, gesitli yabanci dillerin taklitlerini de igerir (Keetman, 1977,
Thomas, 1963(a), Frazee, 2006’dan aktaran Yaprak Kotzian 2018, s. 103). Benzer bir durum dans ve
hareket 6grenme alanlarinda da gorulur. Hareket ve dans c¢alismalari; tim gunlik hareketler, jestler ve
cesitli duyularin, cevreden edinilen izlenimlerin ve bunlarin uyardigi duygularin dogaglamalarin baslangic
noktalarini olusturdugu uygulamalardir (Haselbach 1993’ten aktaran Yaprak Kotzian, 2018, s. 116). Orff
calgilari da ¢alim kolayhgi, hayal gliciinii harekete gegiren tini zenginligi nitelikleri ile bu giindelik hareket
ve ses taklitlerine eslik etmeye cok elverislidir. Gorlilmektedir ki bu UG¢ 6grenme alanina yonelik
uygulamalarin tamami, yasamin icinden/kendisinden ilham alir ve beslenir. Ve sonunda kisisel bir
miizikal ifadeye donustaralir. Bu nitelikler, 68retmen adaylarinin Orff Yaklasimi uygulamalarinin ‘yasami
yansittigina’ yénelik gorislerinin dayanagi olarak yorumlanabilir.

Coban (2011) aktif muzikal aktiviteleri; ‘calgi calma, sarki sdyleme, mizik esliginde hareket, calgiyla
ve sozle dogaglama, kompozisyon uygulamalari’ olarak siniflandirmistir. Mizigin insan tzerindeki psiko-
sosyal etkilerine deginirken, erken yasta muzik egitiminin, bireyin kendilik algisini gelistirdigine, duygu ve
diistince diinyasini zenginlestirdigine vurgu yapmaktadir. Bununla birlikte ‘olumsuz duygu ve dirtileri
etkisizlestirdigini, kaygi ve korkulari (panik bozuklugu, kaygi bozuklugu) azaltarak zevk alma duygusunu
artirdigini  ortaya koyan c¢ok sayida arastirmaya deginmektedir (s. 369-372). Orff Yaklasimi
uygulamalarinda ilk dersten/tanisma etkinliginden itibaren butincil, kendi icinde tamamlanmis,
katilimcilarin seviyelerine uygun bir mizikal slire¢ s6z konusudur. Orff Yaklasimi’'nda daha ilk
uygulamalardan itibaren katilimci, kendisini grup icinde, bir orkestranin elemani olarak birlikte ¢alarken
ve bireysel dogaglamalar yaparken bulur. Mizigin rahatlatici etkisi ilk andan itibaren bu bitlinlesmis
miizikal slrecte kendisini gosterme firsati yakalar. Bu nedenle Orff Yaklasimi’nin kolaylikla katilimciyi
icine aldig1 mizikal batlnluk, ‘rahatlatici etkisinin” 6nemli bir nedeni olarak yorumlanabilir. Bu baglamda
alan vyazin, Ogretmen adaylarinin Orff Yaklasimi’'nin ‘rahatlatici’ olduguna yonelik gorisleri ile
ortismektedir.

Okul 6ncesi 6gretmen adaylarinin Orff Yaklasimi’nin egitim-6gretim etkinliklerinde kullanimina iliskin
gorisleri; psikomotor gelisim, bilissel gelisim ve sosyal-duygusal gelisim olmak lizere 3 temel gelisim
alanina katkisi temalari altinda 14 alt kategoride toplanmistir. Alan yazin, bu (¢ temel gelisim alanina ek
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olarak Orff Yaklagimi temelli egitim-6gretim siireglerinin gocuklarin dil gelisimine katkisini da ortaya
koymaktadir. S6z, Orff Ggretisinde devinim/dans ve mizikle birlestirildiginde saglam bir Gg¢ ayak
olusturur. Orff Yaklasimi'nin karakteristik yapisi bu t¢ ayagi olusturan unsurlarin birbirleri ile etkilegimi
Gzerine kuruludur. Konusma alistirmalari Orff Yaklasimi’'nin her asamasinda énemli bir role sahiptir.
Tekerlemeler, siirler, sayismalar bunun baslangic noktasini olusturur (Oztiirk, 2003, s. 141). Orff
Yaklasimi’'nda 6nemli bir yere sahip olan sarki sdyleme ve nefes egzersizleri uygulamalari da ¢ocuklarin
dil gelisimine katki saglar niteliklere sahiptir. Ugal (2003) ¢ocugun sosyallesmesi, kendini 6zgiirce ifade
edebilmesi ve dil gelisiminin saglanmasinda Orff Yaklasimi’nin bir ara¢ olarak kullanilabilecegine
deginmektedir (s. 15). Arastirma kapsaminda okul oncesi 6gretmenlerinin Orff Yaklasimi’'nin dil
gelisimine katkisina vurgu yapmamis olmalari dnemli bir bulgu olarak belirlenmistir. Bu durumun, Muzik
Egitimi Il dersi kapsaminda okul Oncesi 6gretmen adaylarinin katilmis olduklari Orff Yaklasimi
uygulamalarinin 6grenme alanlarina yonelik agirlik noktalari, teorik ders igerikleri ve uygulama siiresi ile
ilgili olabilecegi duslinilebilir.

Okul 6ncesi 6gretmen adaylarinin Orff Yaklasimi ile islenen derslerin ¢ocuklarin sosyal-duygusal
gelisimine katkisina yonelik olarak ‘dikkat ¢ekici olmasi, miizige sempatiyi arttirmasi’ 6zelliklerine; bilissel
gelisimine katkisina yonelik olarak da ‘miizik alaninda beceriler edinmeyi saglamasi’ 6zelligine vurgu
yaptiklari belirlenmistir. Bu gorusler, gesitli arastirma bulgulari ile 6rtismektedir. Kuscu ve Bariseri
(2012) tarafindan 5-6 yas grubu ile gerceklestirilen arastirmada Orff Yaklasimi temelli muzik
etkinliklerinin, ¢ocuklarin dikkat becerilerine etkisi incelenmistir. Deneysel arastirmanin bulgular Orff
Yaklasimi temelli etkinliklerin gcocuklarin; lideri izleme, taklitle 6grenme, ritmik algi gelistirici etkinlikler
ile enstriman calma becerilerini destekledigini ve bodylece dikkat becerilerini gelistirdigini ortaya
koymustur. Kuscu, Kayili ve Bariseri, (2013) tarafindan gergeklestirilen arastirmada da Orff Yaklasimi’nin
okul Oncesi 6gretmen adaylarinin mizik egitimine iliskin tutumlarina etkisi incelenmistir. Deneysel
arastirmanin sonuglari, Orff Yaklasimi temelli mizik egitimi dersinin okul 6ncesi 6gretmen adaylarinin
mizik egitimine iliskin tutumlarina olumlu yonde katki sagladigini ve geleneksel mizik 6gretim
metotlarina gore daha etkili oldugunu ortaya koymustur. Isin (2008) Orff Yaklasimi temelli mizik
egitiminin 5-6 yas grubu cocuklarin ritimsel becerileri tzerine etkisini incelemistir. Benzer sekilde
deneysel arastirmanin bulgulari, Orff Yaklasimi temelli uygulamalarin, ¢ocuklarin ritim becerilerini
gelistirdigini ortaya koymustur. Canakay ve Bilen’in (2006) 6 yas grubu cocuklari ile gergeklestirdigi
deneysel arastirma da benzer sonuglari ortaya koymustur. Arastirmada Orff Yaklasimi temelli mizik
O0grenim siireglerinin geleneksel yaklasima dayali miizik 6gretimine gore ‘muziksel isitme becerilerinin
gelisimi, glizel sarki sdyleyebilme becerileri’ (izerinde daha etkili oldugu tespit edilmistir.

Sonug olarak bu arastirma, okul 6ncesi 6gretmen adaylarinin mizik egitiminde Orff Yaklasimi’'nin
kullanimina yénelik algilarinin olumlu oldugunu ortaya koymustur. Ogretmen adaylarinin olusturduklari
metaforlarda ¢ogunlukla Orff Yaklasimi’'nin faydali olmasi, ¢cok boyutlu 6grenme ortami saglamasi ve
rahatlatici olmasi niteliklerine vurgu yaptiklari belirlenmistir. Arastirma kapsaminda yanitladiklari agik
uclu sorular ile belirttikleri gérislerin de bu olumlu alglyi destekler nitelikte oldugu belirlenmistir. Okul
Oncesi 6gretmen adaylarinin olumlu algilari, meslek yasamlari siiresince Orff Yaklagimi uygulamalarini
kullanma ve kendilerini bu yénde gelistirmelerine yonelik istek duymalarini saglayabilir. Bu arastirmadan
elde edilen bulgular dogrultusunda su 6nerilerde bulunulabilir:

Orff Yaklasimi’nin temel 6grenme alanlarina yonelik dersler okul 6ncesi 6gretmenligi lisans programi
kapsaminda ders tanimi, kur tanimi ve igerigi gelistirilerek ders bilgi paketine eklenebilir ve bu derslerin
‘alan egitimi se¢cmeli dersler’ olarak agilmasi saglanabilir. Orff Yaklasimi’nin temel 6grenme alanlarina
yonelik olarak okul dncesi 6gretmenlerinin ihtiyaglari belirlenebilir. Bu ihtiyaglar dogrultusunda, alan
uzmanlari tarafindan hazirlanan ve yoénetilen kapsaml igeriklere sahip teorik ve uygulamal dersler
iceren hizmet ici egitimler tasarlanabilir. Bu egitimler araciligiyla okul 6ncesi 6gretmenlerinin meslek
vasamlarinda Orff Yaklasimi’'ni kullanma becerileri gelistirilebilir. Farkli Gniversitelerde 6grenim
gormekte olan ve Orff Yaklasimi’na yonelik derslere katilmis olan okul 6ncesi 6gretmen adaylarinin, okul
oncesi donem mizik egitiminde Orff Yaklasimi’'nin kullanimina iliskin gorisleri incelenebilir. Orff
Yaklasimi’'nin okul dncesi donem Ogrencilerinin sosyal-duygusal, psikomotor, bilissel ve dil gelisimine
etkisi ile ilgili deneysel arastirmalar tasarlanabilir.

586



Yiicesan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(1), 2021, 561-590

“Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde” yer alan tim kurallara
uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemlerden” higbiri gerceklestirilmemistir.
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