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Art education in pre-school is very important in terms of supporting the creativity of
the child and forming a sense of aesthetics. Teachers' attitudes and dispositions are
important in supporting these skills. In this study, it was aimed to examine the
relationship between preschool teachers' attitudes towards art education and their
creative thinking dispositions. In addition, teachers' attitudes towards arts education
and creative thinking dispositions were examined in terms of demographic
characteristics. It was revealed that there is a positive and significant relationship
between participant teachers' attitudes towards art education and their creative
thinking dispositions. It was determined that teachers' attitudes towards arts education
make a significant difference according to age groups. It was determined that teachers'
dealing with any branch of art and their participation in any art activity in the last
three months created a significant difference on their attitudes towards art education
and creative thinking dispositions. In addition, the creative thinking dispositions of the
teachers did not differ significantly according to the other variables included in the
study.
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Okul 6ncesi donemde verilen sanat egitimi, cocugun yaraticihigimn desteklenmesi ve estetik
duygusunun olusmas: agisindan olduk¢a Onemlidir. Cocuklarin bu becerilerinin
desteklenmesinde 6gretmenlerin tutumlari ve egilimleri Onem tagimaktadir. Bu
arastirmada, okul Oncesi 6gretmenlerinin sanata yonelik tutumlar ile yaratici diisiinme
egilimleri arasindaki iliskinin incelenmesi amaglanmistir. Buna ek olarak, dgretmenlerin
sanat egitimine yonelik tutumlar1 ve yaratict diisiinme egilimleri demografik ozellikler
agisindan  incelenmistir. Arastirmaya katilan oOgretmenlerin sanat egitimine yd&nelik
tutumlari ile yaratic1 diisiinme egilimleri arasinda pozitif yonlii anlamli bir iliski oldugu
ortaya konmustur. Ogretmenlerin sanat egitimine yonelik tutumlarmin yas gruplarina gore
anlamli diizeyde farkhlagtigi saptanmustir. Ogretmenlerin herhangi bir sanat dali ile
ugrasma durumlarinin ve son ii¢ ay igerisinde herhangi bir sanat etkinligine katilmis olma
durumlarinin sanat egitimine yonelik tutumlar1 ve yaratia diisiinme egilimleri iizerinde
anlamli farkliik olusturdugu belirlenmistir. Buna ek olarak ogretmenlerin yaratici
diisiinme egilimlerinin arastirmada yer verilen diger degiskenlere gdre anlamli olarak
farklilik gostermedigi sonucuna ulagilmigtir.
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Giris

Sanat egitimi, bireylerin diisiincelerini, duygularin1i ve izlenimlerini aktarabilmelerini
saglamak, yetenekleriyle birlikte yaraticiliklarini estetik bir diizeye eristirmek icin gerceklestirilen
Ozgiin ve ilham verici egitim etkinliklerinin tiimii olarak nitelendirilmektedir (Douglas ve Jaquith,
2018; Duncum, 2001; Jackson, 2002; Kirisoglu, 2019). Sanat egitimi sayesinde miizik, dans, resim ve
baska bir¢cok sanat dali gocuklarin hayatina girmekte; ¢ocuklar sanatin farkli dallar1 araciligiyla
kendilerini 6zgiin yollarla ifade etme ve yaraticiliklarini agiga ¢ikarma firsatina sahip olmaktadirlar.
Bu baglamda, Ozellikle erken vyillarda sunulan sanat egitimi, c¢ocuklarin yaraticiliklarinin
desteklenmesi ve estetik duygusunun kazandirilmas: agisindan 6nem tasimaktadir (Epstein, 2001).
Cocuklarin egitim ortamlarinda sanati deneyimlemesi gorsel ve mekansal algilama becerilerini,

Ozelestiri becerilerini ve odaklanma, problem ¢6zme ve akran iliskilerine yonelik becerilerini

gelistirmektedir (Clarke ve Budge, 2010; Catterall, 2002; Winner ve Hetland, 2008).

Cocuklar i¢ diinyalarini, diistincelerini ve duygularini sanat aracilifiyla gorsellestirmekte ve
somutlastirmaktadir. Cocuklarin i¢ diinyasini yansitan bu duygu ve diisiincelerin gelisimsel agidan
degerlendirilmesi icin sanat etkinliklerinin niteligi ve oOgretmenlerin bu siirecteki rolii Onem
tasimaktadir (Wallerstedt ve Pramling, 2012). Okul oncesi dénemde yer verilen sanat etkinliklerinin
icerigi ve niteligi, sanatsal bakis acisiyla sekillendirilen bir egitimin temel basamagim
olusturmaktadir. Bu nedenle, cocuklarin estetik ve entelektiiel gelisimleri acisindan dogru uyaranlarin
dogru egitim yaklasimlar1 araciligiyla sunulmas: gerekmektedir. Okul 6ncesi egitim kurumlarinda,
O0gretmenin ¢ocuklar1 merkeze alan bir sanat egitimi anlayisin1 benimsemesi, etkinlik siireclerinde
cocuklara gerekli destegi saglamasi ve ¢ocuklarin gelisimlerini gozlemleyebilmesi olduk¢a onemlidir.
Ogretmenin sundugu estetik ve zengin cevrede cocuklarin ortaya koydugu 6zgiin sanat iiriinleri,
cocuklarin farkli Ozelliklerini kesfetmek ve gelisimlerini gozlemlemek igin etkili bir firsat
olusturabilmektedir (Abaci, 2003; Ulutas ve Ersoy, 2004). Nitekim, sosyal 6grenme yaklasimlarina
gore ¢ocuklarin deneyimler araciligiyla 6grenmesinde yetigkinlerin ya da yetenekli akranlarinin aktif
bir rol oynamasi gerekmektedir. Ornegin, Bronfenbrenner'in biyo-ekolojik modeli gelisimin araglar
olarak ¢ocuklar ve gevreleri, 6gretmenler ve siniflar arasindaki karmasik etkilesimleri igeren yakinsal
siireclerin 6nemini vurgulamaktadir (Bronfenbrenner ve Morris, 2006). Benzer sekilde, Vygotsky'nin
(1978) sosyokiiltiirel yaklasimi, ¢ocuklarin 6grenmesinin hem akranlari hem de ogretmenleri ile
etkilesimler yoluyla desteklendigini one siirmektedir. Buna gore Ogretmenler, ogretim siirecinde
¢ocuklarin mevcut performanslarina uygun sekilde diizenlemeler yapmakta; yapi iskelesi kurarak
gosterip yaptirma, gorevi basamaklara ayirma, yonergeler sunma, ilgi ve dikkati canli tutma, 6rnek ve
modeller sunma ve soru sorma gibi tekniklerden yararlanmaktadirlar (Martin, Dornfeld Tissenbaum,
Gnesdilow ve Puntambekar, 2019; Reiser ve Tabak, 2014). Sanat egitimi s6z konusu oldugunda ise,
ogretmenler ¢cocuklarin sanatsal faaliyetlerde aktif bir sekilde yer almasina ve deneyimler aracihigiyla

yaraticihklarimin - gelismesine firsat saglamaktadir (Artut, 2020). Ozellikle gorsel sanatlarda



Polat, O., Aslan, N., & Aydmn, E.

yararlanilan sembol sistemleri ve karmasik sekilde temsil edilen diisiinceler bir iletisim ve dil bi¢imini
yansitmast nedeniyle c¢ocuklarin bilissel deneyimlerine ve sanatsal gelisimlerine de fayda
saglamaktadir (Escano, Maeso-Broncano ve Manero, 2021). Sanat ile olusan bilissel deneyimler
¢ocuklarin hem sanatsal bilgi ve yetkinligine hem de bu bilgiyi temsil etmek i¢in yaratici ifade yollar

kullanma yetenegine katkida bulunmaktadir (Biber, Cankorur, Ozglnar ve Glingor, 2022; Gunn, 2000).

Sanat egitiminde, Ogretmenlerin yiiriirlitkte olan programi biitiinlestirici etkinlikler
tasarlayabilmeleri ve ¢ocuklarin i¢inde bulunduklar1 sosyal ¢evreyi de programa dahil ederek zengin
bir egitim ortami yaratabilmeleri olduk¢a 6nemlidir. Bununla birlikte, 6gretmenlerin sanata verdigi
onem, deger ve sanata yonelik tutumlari, ¢ocuklara sunduklari sanat yaklagimini ve sanat egitiminin
sekillenmesini etkileyen unsurlardandir (Aykanat, 2018). Farkli sanatsal ¢alismalar araciligiyla duygu
ve diisiincelerini ifade edebilme imkani bulan ¢ocuklar kendilerini daha 6zgiir hissetmekte, 6zgiin
driinler agiga ¢ikarmak igin daha cesaretli olmakta ve kendilerini yaratict yollarla ifade
edebilmektedirler (Ulutas ve Ersoy, 2004). Bu baglamda, kiiciik ¢ocuklara gelisimsel olarak uygun bir
sekilde sunulan sanat etkinliklerinin, ¢ocuklarin yaratici diisiinme becerilerini gelistirmek agisindan

onemli bir potansiyele sahip oldugu diistiniilmektedir.

Yaraticilik; var olan bir seyi yeni bir forma doniistiirebilme (Simonton, 2008), yeni diisiinceler
gelistirebilme (Benedek, Franz, Heene ve Neubauer, 2012), ilgisiz goriinen kavramlar1 farkli yollarla
bir araya getirebilme (Ward, 2007) ve nesne ya da olaylara farkli bir bakis agis1 ile yaklasabilme
becerisidir (Silvia, 2008). Torrance (1965) yaraticilify;, sorunlar1 ve giicliikleri saptayabilme ve bu
sorunlara yonelik ¢oziim Onerileri gelistirebilme, yeni fikirler {iretebilme, tahminde bulunma veya
sorunlara yonelik hipotezler gelistirme, gelistirilen hipotezleri test edebilme ve ortaya konan fikirler
arasinda yeni iligskiler kurabilme kapasitesi olarak tanimlamaktadir. Plucker ve Beghetto (2004),
yaraticiigin yalmizca yeni bir sonug ya da kullarush bir seyler iiretmek yetenegi olmadigini, aym
zamanda bu yetenek ve {iretme siirecinin bir etkilesimi oldugunu belirtmistir. Bu baglamda
yaraticilik; tutumlarin, becerilerin ve egilimlerin karisimi olarak degerlendirilmelidir (Batey, 2012;
Fisher, 1995). Tutum ve duygular kisiyi davranisa yoneltmekte, bireyin fikirlerini, davrarslarin ve
egilimlerini etkilemektedir (Strong, 1983; Tavsancil, 2006). Bu noktada, 6gretmenlerin sahip olduklar:
yaraticl diisiinme egilimleri ve sanat egitimine yonelik tutumlar1 ¢ocuklara sunulan sanat egitiminin

igerigi ve niteligi acisindan 6nem tasimaktadir.

Yapilan arastirmalar, 6gretmenlerin farkli sanat bigimlerinin (dans, drama, medya, miizik ve
gorsel sanatlar) ogretimine yonelik inang ve tutumlarinin sanat etkinliklerine yer verme ve yiiriitme
durumlarin etkiledigini gostermektedir (Garvis ve Pendergast, 2010; Lindsay, 2017; Probine, 2015;
Richards, 2007). Bununla birlikte sanati seven Ogretmenlerin sanat egitiminin gelisimsel katkisina
daha gok inandiklari ortaya gikmustir (Biber, Cankorur, Ozcinar ve Giingor, 2022). Literatiirde yer alan

bu bilgilerden hareketle, okul dncesi 6gretmenlerinin sanat egitimine yonelik tutumlarinin ve yaratict
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diisiinme egilimlerinin ortaya konmasmin, c¢ocuklara sunulan sanat egitiminin niteliginin
gelistirilebilmesi acisindan 6nemli oldugu diisiiniilmektedir. Bu baglamda, mevcut arastirmada okul
oncesi Ogretmenlerinin sanat egitimine yonelik tutumlarmin ve yaratict diisiinme egilimlerinin

incelenmesi amaglanmistir. Bu temel amag¢ dogrultusunda, asagidaki sorulara cevap aranmaistir:

1. Okul oncesi Ogretmenlerinin sanat egitimine yonelik tutumlari ile yaratici diisiinme

egilimleri-arasinda anlaml1 bir iligki var midir?

2. Okul 6ncesi 6gretmenlerin sanat egitimine yonelik tutumlar: demografik 6zelliklerine (yas,
O0grenim durumu, mesleki kidem, calisilan okul tiirii, baglh olunan okul biinyesi, smif
mevcudu, herhangi bir sanat dali ile ugrasma durumu ve son {i¢ ay icerisinde bir sanat

etkinligine katilmis olma durumu) gére anlamli diizeyde farklilasmakta midir?

3. Okul Oncesi Ogretmenlerin yaraticr diisiinme egilimleri demografik Ozelliklerine (yas,
O0grenim durumu, mesleki kidem, c¢alisilan okul tiirii, bagli olunan okul biinyesi, herhangi
bir sanat dali ile ugrasma durumu ve son ii¢ ay igerisinde bir sanat etkinligine katilmis

olma durumu) gore anlaml diizeyde farklilasmakta midir?
Yontem
Arastirma Modeli

Mevcut arastirma, iligkisel tarama modeli temel alinarak gerceklestirilmistir. Iligkisel tarama
modelinde, iki veya ikiden fazla degiskenin birbirleriyle karsilastirilmasi ve bu degiskenlerin
aralarindaki iliskilerin agiga ¢ikarilmasi amaglanmaktadir (Karasar, 2007). Bu baglamda, arastirmada

belirlenen degiskenler arasindaki iliskin ve degiskenlerin olusturabilecegi farkliliklar incelenmistir.
Orneklem

Aragtirmanin Srneklemini Tstanbul 11 Milli Egitim Miidiirliigii'ne bagli resmi ve 6zel okul

Oncesi kurumlarinda ¢alismakta olan 309 okul 6ncesi 6gretmeni olusturmaktadir.

Orneklemin belirlenmesinde olasilik dis1 érnekleme yaklagimlarindan uygun &rneklemeden
faydalanilmistir. Uygun Ornekleme yonteminde arastirmacilar, veri toplama siirecini kolay
ulasabilecekleri ve belli karakteristikleri tasiyan katilimcilar ile gerceklestirmektedirler (Balci, 2018;
Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2018). Mevcut arastirmada, Google Form
{izerinden olusturulan bir link araciligiyla 6gretmenlere ulagilmistir. Orneklem grubunu olusturan

ogretmenlerin demografik 6zelliklerine ait bilgiler Tablo 1'de sunulmustur.
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Tablo 1. Katilimcr 6gretmenlere ait demografik bilgiler

Degiskenler Gruplar f %
20-24 Yas 10 3,2
25-29 Yas 43 13,9
Yas 30-34 Yas 78 25,2
35-39 Yas 88 28,5
40 ve lizeri 90 29,1
Toplam 309 100
Kadin 302 97,7
Cinsiyet Erkek 7 2,3
Toplam 309 100
Lise 4 1,3
On Lisans 24 7,8
Ogrenim Durumu Lisans 256 82,8
Yiiksek L. 25 8,1
Toplam 309 100
[kégretim 164 53,1
Bagl Olunan Kurum Bagimsiz 114 36,9
Biinyesi Ortaokul 31 10,0
Toplam 309 100
11-15 Ogrenci 60 19,41
16-20 6grenci 110 35,59
Smif Mevcudu 21-25 Ogrenci 113 36,56
26 ve lizeri 26 8,42
Toplam 309 100
Veri Toplama Araglan

Arastirmada, arastirmacilar tarafindan olusturulan Kisisel Bilgi Formu, Sanat Egitimine

Yonelik Tutum Olgegi ve Marmara Yaratici Diisiinme Egilimleri Olgegi kullanilmigtir.

Kisisel bilgi formu: Arastirmacilar tarafindan olusturulan Kisisel Bilgi Formunda okul oncesi
Ogretmenlerinin; yas, cinsiyet, 6grenim durumu, bagh bulunan kurum biinyesi, kurum tiirii, mesleki
kidem, sinif mevcudu, herhangi bir sanat dali ile ugrasma durumu ve son ¢ ay igerisinde herhangi

bir sanat etkinligine katilmis olma durumlarina iliskin bilgiler yer almaktadir.

Sanat egitimine yonelik tutum 6lcegi (SEYTO): Olgek, okul dncesi 6gretmenlerinin sanat egitimine
yonelik tutumunu belirlemek amaciyla Aykanat (2018) tarafindan gelistirilmistir. Besli likert tipinde
gelistirilen 6lgek toplam 23 maddeden meydana gelmektedir. Olgek, 10 maddelik “sanattan hoglanma
ve sanat egitiminin kisiye katkis1” alt boyutu, 7 maddelik “sanata yonelik olumsuz tutumlar “alt
boyutu, 3 maddelik “iletisim artiric1 rolii” alt boyutu ve 3 maddelik “6nemlilik rolii” alt boyutundan
olusmaktadir. SEYTO'niin, KMO 6rneklem uygunluk katsayisi .93 ve Barlett Sphericity testi x2 degeri
ise 7776,90 (p< .001) seklinde anlamli bulunmustur. Dogrulayici faktor analizi sonucunda dort faktorlii
Olcegin yapisina iliskin olarak x2 =751,069(df=221, p<.001) degeri elde edilmistir. Yapilan giivenirlik

analizine gore Sanat Egitimine Yonelik Tutum Olgegi alt boyutlarindan sanattan hoglanma ve sanatin
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katkis1 i¢in 0,94; sanata yonelik olumsuz tutumlar icin 0,95; iletisim artiric1 rolii igin 0,89 ve 6nemlilik
rolii i¢in 0,81 Cronbach Alpha degeri hesaplanmistir. Bu degerlerden yola ¢ikarak, SEYTO'niin gegerli

ve giivenilir bir 6l¢me arac1 oldugu sdylenebilmektedir.

Marmara yaratict diigiinme egilimleri 6lcegi (myded): Olgek, 6gretmenlerin yaratici diisiinme
egilimlerini belirlemek amaciyla Ozgenel ve Cetin (2017) tarafindan gelistirilmistir. Besli likert tipinde
gelistirilen 6lgek toplam 25 maddeden meydana gelmektedir. Olgekten alinabilecek en diisiik puan 25
iken; en yiiksek puan 125’tir. Yapilan analizler sonucunda 6 alt boyuttan olusan oOlgegin faktor

Iz

yiiklerinin .429- .799 arasinda degistigi bulunmustur. Sekiz maddeden olusan ilk faktor “yenilik
arama”, dort maddeden olusan ikinci faktdr “cesaret”, bes maddeden olusan ticlincii faktdor “6z
disiplin”, ii¢ maddeden olusan dordiincii faktor “merak”, iki maddeden olusan besinci faktor “siiphe
etme” ve de ii¢ maddeden olusan altinci faktor “esneklik” olarak belirlenmistir. MYDEO'niin KMO
orneklem uygunluk katsayisi .897 ve ve Barlett Sphericity testi x2 degeri ise 5499.64 (p<.001) seklinde
anlamli bulunmustur. Olgegin geneline ait Cronbach alfa degeri .87 olarak ve &lgek faktorlerinin

Cronbach alfa degeri .62- .83 araliginda bulunmustur. Bu degerlerden yola gikarak, MYDEO'niin

gegerli ve giivenilir bir 6lgme arac1 oldugu soylenebilmektedir.
Verilerin Toplanmasi

Arastirmaya ait veriler 2018-2019 egitim Ogretim yilinda toplanmistir. Verilerin toplanma
siirecinde, arastirmacilar tarafindan okul 6ncesi 6gretmenlerine ulasilabilirligin kolaylastirilmas: igin
Google Form tizerinden bir baglant1 olusturulmustur. Arastirmada yer alan Ol¢ekler ve formun eksik
doldurulmamasi adina, her maddenin doldurulmasi i¢in “zorunlu” ibaresi eklenmistir. Dolayisiyla,
sistemde herhangi bir madde cevaplanmadan diger maddeye gecilmesine izin verilmemistir.
Olusturulan baglant: 412 6gretmene iletilmis, 6lgekler ve form 309 6gretmen tarafindan eksiksiz bir
sekilde doldurulmustur. Baglanti {izerindeki olgekler ve formun doldurulmas: yaklasik olarak 5-10

dakika siirmektedir. Verilerin tamami yaklasik bir aylik siirecte toplanmaistir.
Verilerin Analizi

Arastirmada elde edilen tiim verilerin analizinde SPSS paket programindan yararlanilmistir.
Analizlerde ilk olarak Sanat Egitimine Yénelik Tutum Olgegi (SEYTO) ve Marmara Yaratici Diisiinme
Egilimleri Olceginden (MYDEOQ) alinan toplam puanlara ait betimsel analizler gerceklestirilmistir.
Betimsel analizler sonucunda 6lgeklerden alinan toplam puanlarin normal dagilim gosterdigine karar
verilmis ve bu nedenle parametrik testlerden yararlanilmistir. Arastirmanin ilk sorusuna uygun
olarak SEYTO ve MYDEQ puanlari arasindaki iliskinin anlamliliginin belirlenmesi amaciyla Pearson
kolerasyon analizi gergeklestirilmistir. Arastirmanin ikinci ve {iglincii sorularina uygun olarak
katilimcr Ogretmenlerin sanat egitimine yonelik tutumlarinin ve yaratici diisiinme egilimlerinin
demografik Ozelliklerine gore farklilik gosterme durumlarini belirlemek amaciyla tek yonlii

kovaryans analizi (ANOVA) ve bagimsiz gruplar t-testi uygulanmaistir.
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Bulgular

Katilmc1 6gretmenlere uygulanan Sanat Egitimine Yonelik Tutum Olgegi (SEYTO) ve
Marmara Yaratici Diisiinme Egilimleri Olgeginden (MYDEO) alinan toplam puanlara ait betimsel

analizlere Tablo 2’de yer verilmistir.

Tablo 2. SEYTO ve MYDEO toplam puanlarina ait betimsel analizler

Puanlar n Min Max X Shx ss y1 32
SEYTO 309 84.00 115.00 105.03 48 8.50 -.53 -93
MYDEO 309 74.00 125.00 102.83 51 9.05 .06 48

Tablo 2'de goriildiigii iizere, SEYTO toplam puanlar1 degiskeni icin aritmetik ortalama
x=105.03, standart hata Sh.=.48, standart sapma ss=8.50, elde edilen en diisiik puan min=84.00, en
yiiksek puan maks=115.00, carpiklik degeri y1=-.53, basiklik degeri (32=-.93; MYDEO toplam puanlari
degiskeni i¢in aritmetik ortalama x' =102.83, standart hata Shx =.51, standart sapma ss=9.05, elde edilen
en disiik puan min=74.00, en yiiksek deger maks=125.00 carpiklik degeri y1=.06, basiklik degeri
[2=.48'dur.

Lomax ve Hahs-Vaughn (2012) ile Biiytikoztiirk (2012) basiklik ve carpiklik degerlerinin +2.00
degerleri arasinda oldugunda dagilimin normal dagiim olarak kabul edilebilecegini ifade
etmektedirler. Tabachnick ve Fidell (2013) ise basiklik ve carpiklik degerlerinin +1.50 degerleri
arasinda oldugunda dagilimin normal dagilim olarak kabul edilebilecegini ileri siirmiislerdir.
Yukaridaki betimsel degerler tablosunda goriildiigii iizere hem SEYTO hem de MYDEO toplam
puanlarina ait basiklik ve carpiklik degerlerinin literatiirde belirtilen normal dagilim araliginda
oldugu soylenebilmektedir. Bununla birlikte, Cil (2008) merkezi limit teoremi baglaminda 6rneklem
capinin 30 civarinda olmasmun 6rnek normalligi i¢in yeterli sayillmakta oldugunu dile getirmistir.
Arastirmada yer verilen drneklem sayisi ve basiklik-carpiklik degerleri goz oniinde bulundurularak

SEYTO ve MYDEO toplam puanlarina ait dagilimin normal dagilim gosterdigi varsayilmistir.

Elde edilen bu sonuglardan yola ¢ikarak, normallik varsayimlar: karsilandig: i¢in arastirmanin
ilk sorusuna uygun olarak, SEYTO ve MYDEQO puanlari arasinda anlamli bir iliski bulunup
bulunmadigini belirlemek amaciyla Pearson kolerasyon analizi yapilmistir. Analiz sonuglarina Tablo

3'te yer verilmistir.

Tablo 3. SEYTO ve MYDEO toplam puanlar: igin kolerasyon analizi sonuglart

Degiskenler N r p
SEYTO 309 ,39 ,000
MYDEO

Tablo 3’te goriildiigli lizere, Pearson analizi sonucunda degiskenler arasinda pozitif yonde
anlamli bir iligski saptanmistir (r=,39; p<,001). Bu sonuca gore, sanat egitimine yonelik pozitif tutum

arttikga, yaratici diisiinme egiliminin de arttig1 soylenebilmektedir.
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Arastirmanin ikinci sorusuna uygun olarak, katiimc1 6gretmenlerin sanat egitimine yonelik
tutumlarinin demografik 6zelliklerine gore (yas, 6grenim durumu, kurum biinyesi, mesleki kidem,
smif mevcudu) farklilik gosterme durumunu belirlemek amaciyla yapilan tek yonlii varyans analizi

(ANOVA) sonuglarina Tablo 4’te yer verilmistir.

Tablo 4. SEYTO ve MYDEO toplam puanlart igin kolerasyon analizi sonuglar:

f, X ve ss Degerleri ANOVA sonuglar1
Faktor Grup n X ss Var. K. KT 5d KO F p
20-24 Yas 10 96,30 8,05 G.Arast 1027,087 4 256,772
25-29 Yas 43 103,23 9,27 G.i 21260,590 304 69,936
30-34 Yas 78 10542 8,31 Toplam 22287,676 308
Yas 35-39 Yas 88 10552 7,96 3,67 006
40 ve tizeri 90 106,04 8,36
Toplam 309
Lise 4 101,25 13,30 G.Aras:t 413,896 3 137,965
Oirenim On Lisans 24 10541 895 G.lci 21873,781 305 71,717
Durumu Lisans 256 104,70 8,50 Toplam 22287,676 308 1,92 126
Yiiksek L. 25 108,64 6,60
Toplam 309
[kégretim 164 72,72 6,18 G.Arast 31,514 2 15,757
Kurum Bagimsiz 114 7327 501 Gldi 22256,163 306 72,733 217 805
Biinyesi Ortaokul 31 Toplam 22287,676 308 ! !
Toplam 309
1-5Yil 51 103,00 9,61 G.Aras1 96,790 3 89,102
Mesleki 6-10 Y1l 89 10569 7,87 G.li 10318,547 305 72,198
Kidem 11-15 Y1l 83 10548 7,98 Toplam 10415336 308 1,234 297
16 Y1l ve tizeri 86 105,11 8,88
Toplam 309
11-15Ogrenci 60 104,28 9,20 G.Aras1 132,726 3 44,242
Siuf 16-20 dgrenci 110 105,10 8,37 G.igi 22154,951 305 72,639
Meveudu 21-25 Ogrenci 113 104,91 8,73 Toplam 22287,676 308 ,609 ,610
26 ve lizeri 26 106,96 6,21
Toplam 309

Tablo 4 incelendiginde, katiimci dgretmenlerin yas gruplarina gore SEYTO puanlarmin
aritmetik ortalamalar1 arasindaki farklihik anlamli bulunmustur (F=3,67; p<05). Bununla birlikte;
O0grenim durumu (F=1,92; p>,05), bagl olunan kurum biinyesi (F=217; p>,05), mesleki kidem (F=1,23;
p>,05) ve smif mevcuduna (F=609 p>05) gore SEYTO puanlarinin aritmetik ortalamalari arasinda

anlaml bir farklilik olmadig1 sonucuna ulasilmstir.

Yas degiskeninde olusan farkliliklarin kaynaklarini belirlemek amaciyla tamamlayici post-hoc
analizlere gecilmistir. Hangi post-hoc teknigin kullanilacagina karar vermek igin oOncelikle
varyanslarin homojenligi denetlenmis, varyanslarin homojen oldugu saptanmustir (L=,37; p>,05). Bu

nedenle Scheffe testi tercih edilmis ve sonuglar Tablo 5'te sunulmustur.
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Tablo 5. Yas degiskenine ait Sheffe testi sonuglar

Gruplar (i) Gruplar (j) Xi- X Shx p
25-29 Yas 6,93 2,93 236
30-34 Yas 9,12 2,80 034
20-24 Yas 35-39 Yas 9,22 2,79 1029
40 ve iizeri 9,74 2,78 017
20-24 Yas 6,93 2,93 236
30-34 Yas 2,19 1,58 754
25-29 Yag 35-39 Yas 2,29 1,55 705
40 ve lizeri -2,81 1,55 D12
20-24 Yas 9,12 2,80 034
25-29 Yas 2,19 1,58 754
30-34 Yas 35-39 Yas -,09 1,30 1,00
40 ve uzeri -,62 1,29 ,994
20-24 Yas 9,22 2,79 ,029
25-29 Yas 2,29 1,55 705
35-39 Yas 30-34 Yas ,09 1,30 1,00
40 ve lizeri -,52 1,25 ,996
20-24 Yas 9,74 2,78 017
40 ve iigeri 25-29 Yas 2,81 1,55 512
30-34 Yas 62 1,29 1994
35-39 Yas 52 1,25 1996

Tablo 5'te goriildiigii {izere, okul dncesi 6gretmenlerinin SEYTO puanlarinin yas degiskenine

gore hangi gruplar arasinda anlamli farkliliklar gosterdigini agiga ¢ikarmak amaciyla yapilan Scheffe

testi sonucunda bahsi gegen farkliligin, 20-24 yas grubu ile 30-34 yas grubu arasinda 30-34 yas grubu

lehine p<,05 diizeyinde; 20-24 yas grubu ile 35-39 yas grubu arasinda 35-39 yas grubu lehine p<,05

diizeyinde; 20-24 yas grubu ile 40 ve iizeri yas grubu arasinda 40 ve {izeri yas grubu lehine p<,05

diizeyinde oldugu belirlenmistir. Diger gruplarin aritmetik ortalamalar1 arasindaki farkliliklarin ise

anlamli olmadig1 sonucuna ulasilmistir (p>,05).

Arastirmanin ikinci sorusuna uygun olarak, katilimci 6gretmenlerin sanat egitimine yonelik

tutumlarmin demografik ozelliklerine goére (kurum tiirli, sanatla ugrasma durumu, son {ii¢ ay

igerisinde sanat etkinligine katilmis olma durumu) farkliik gésterme durumunu belirlemek amaciyla

yapilan bagimsiz grup t-testi sonuglarina Tablo 6’da yer verilmistir.

Tablo 6. SEYTO toplam puanlarinin demografik ozelliklere gore farklilagma durumu t-testi sonuglart

Puan Gruplar n x ss Shx festi
t Sd p
SEYTO Devlet Okulu 275 105,01 8,52 ,514
Ozel Okul 34 105,20 8,44 1,448 ~126. 307,900
SEYTO Sanat Daliyla Ugrasan 97 108,09 7,34 ,745
4,67 7
Sanat Daliyla Ugragsmayan 212 103,63 8,64 594 /679 307,000
SEYTO Sanat Etk%nl%?ne Katilan 207 106,59 7,61 ,529 3679 307 000
Sanat Etkinligine Katilmayan 102 101,85 9,34 ,925
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Tablo 6’da goriildiigii iizere, SEYTO puanlarina gore gruplarin aritmetik ortalamalari
arasindaki farklilik herhangi bir sanat dali ile ugrasma durumuna gore (t=4,679; p<,01) ve son ii¢ ayda
herhangi bir sanat etkinligine katilmis olma durumuna gore (t=4,772; p<01) anlamh olarak
farklilasmaktadir. Ancak, okul tiiriine gore SEYTO puanlari arasinda anlamli bir farklilik olusmadig1
goriilmektedir (t=-,126; p>,05). Gruplarin aritmetik ortalamalarindan yola ¢ikarak herhangi bir sanat
dali ile ugrasan Ogretmenlerin sanat egitimine yoOnelik tutumlarinin herhangi bir sanat dali ile
ugrasmayan Ogretmenlerden anlamli olarak daha yiiksek oldugu ve son ii¢ ayda herhangi bir sanat
etkinligine katilmis olan Ogretmenlerin sanat egitimine yonelik tutumlarinin katilmamis olan

ogretmenlerden anlaml olarak daha yiiksek oldugu sdylenebilmektedir.

Arastirmanin iiglincli sorusuna dayali olarak, katiimci Ogretmenlerin yaratici diisiinme
egilimlerinin demografik 6zelliklerine gore (yas, 6grenim durumu, kurum biinyesi, mesleki kidem,
sinif mevcudu) farklilik gosterme durumunu belirlemek amaciyla yapilan tek yonlii varyans analizi

(ANOVA) sonuglarina Tablo 7’de yer verilmistir.

Tablo 7. MYDEO toplam puanlarinin demografik ozelliklere gore farklilasma durumu

f, X ve ss Degerleri ANOVA sonuglar1
Faktor Grup n X ss Var. K. KT  Sd KO F p
20-24 Yas 10 9820 7,78 G.Arast 532,312 4 133,078
25-29 Yas 43 100,53 10,69 G.ici 24712,937 304 81,293
30-34 Yas 78 103,64 8,56 Toplam 25245249 308
Yas 35-39 Yas 88 103,18 9,83 163,165
40 ve tizeri 90 103,40 7,71
Toplam 309
Lise 4 9925 377 G.Arast 109,357 3 36,452
Ogrenim On Lisans 24 104,29 7,48 G.ici 25135,892 305 82,413
Durumu Lisans 256 102,71 9,12 Toplam 25245249 308 442 723
Yiiksek L. 25 103,20 10,40
Toplam 309
Hkégretim 164 103,17 9,19 G.Aras1 74,428 2 37,214
Kurum Bagimsiz 114 102,70 9,03 G.Ici 25170,821 306 82,258 450 637
Biinyesi Ortaokul 31 101,51 8,50 Toplam 25245,249 308 ! !
Toplam 309
1-5 Y1l 51 101,58 10,20 G.Aras1 170,794 3 56,931
Mesleki 6-10 Yil 89 103,32 8,71 G.ici 25074,455 305 82,211
Kidem 11-15 Yil 83 102,30 9,04 Toplam 25245,249 308 ,693 557
16 Y1l ve tizeri 86 103,56 8,73
Toplam 309
11-15 Ogrenci 60 102,73 9,61 G.Aras1 249,270 3 83,090
Suuf 16-20 ?grenci 110 102,41 8,12 G.ci 24995,980 305 81,954
21-25 Ogrenci 113 102,61 9,19 Toplam 25245,249 308 1,014 ,387
Mevcudu

26 ve lizeri 26 105,76 10,70
Toplam 309
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Tablo 7’de goriildiigi {izere, yas (F=1,63; p>05) 6grenim durumu (F=442; p>05), kurum
blinyesi (F=,452; p>05), mesleki kidem (F=693; p>05) ve smif mevcuduna (F=1,014; p>05) gore
MYDEO puanlarmin aritmetik ortalamalar1 arasinda anlamli bir farklihlk olmadigi sonucuna
ulasilmistir. Bu sonuca gore, katilimcir 6gretmenlerin yaratict diisiinme egilimlerinin yas, 6grenim
durumu, bagh olunan kurum biinyesi, mesleki kidem ve sinif mevcudu degiskenlerine gore farklilik

gostermedigi sOylenebilmektedir.

Arastirmanin {iglincii sorusuna dayali olarak, katiimci O6gretmenlerin yaratict egilim
diizeylerinin demografik Ozelliklerine gore (kurum tiirii, sanatla ugrasma durumu, son {i¢ ay
igerisinde sanat etkinligine katilmis olma durumu) farkliik gésterme durumunu belirlemek amaciyla

yapilan bagimsiz grup t-testi sonuglaria Tablo 8'de yer verilmistir.

Tablo 8. MYDEO toplam puanlarinin demografik izelliklere gre farklilagma durumu t-testi sonuglart

Puan Gruplar n X ss Shx ; g tess; .
.. Devlet Okulu 275 102,74 9,00 ,542
MYDEO Ozel Okul 34 103,52 9,55 1,638 ~A476 307 /635
.. Sanat Daliyla Ugrasan 97 105,57 8,45 ,858
YDE 7 7
M O Sanat Daliyla Ugragsmayan 212 101,57 9,06 ,622 3679 30 /000
MYDEO Sanat Etkinligine Katilan 207 103,84 8,86 ,616 2836 307 005

Sanat Etkinligine Katilmayan 102 100,77 9,12 ,903

Tablo 8'de goriildiigii iizere, MYDEO puanlarina goére gruplarin aritmetik ortalamalar
arasindaki farklilik herhangi bir sanat dali ile ugrasma durumuna gore (#=3,679; p<,01) ve son ii¢ ayda
herhangi bir sanat etkinligine katilmis olma durumuna gore (t=2,836; p<01) anlamh olarak
farklilagmaktadir. Ancak, okul tiiriine gére MYDEO puanlari arasinda anlamli bir farklilik olusmadig:
goriilmektedir (t=-,476; p>,05). Gruplarin aritmetik ortalamalarindan yola ¢ikarak herhangi bir sanat
dali ile ugrasan dgretmenlerin yaratici diisiinme egilimlerinin herhangi bir sanat dali ile ugrasmayan
ogretmenlerden anlaml olarak daha yiiksek oldugu ve son ii¢ ayda herhangi bir sanat etkinligine
katilmis olan 6gretmenlerin yaratici diistinme egilimlerinin katilmamis olan 6gretmenlerden anlamh

olarak daha yiiksek oldugu sdylenebilmektedir.
Sonucg ve Tartisma

Okul 6ncesi 6gretmenlerinin sanat egitimine yonelik tutumlari ile yaratict diistinme egilimleri
arasindaki iligkiyi ve Ogretmenlerin sanat egitimine yonelik tutumlari ile yaratict diisiinme
egilimlerinin cesitli degiskenler agisindan incelenmesi amaglayan bu galismaya 309 okul oOncesi

Ogretmeni katilmistir.

Aragtirmanin birinci sorusu kapsaminda elde edilen sonuca gore Ogretmenlerin sanat
egitimine yoOnelik tutumlar: ile yaratici diisiinme egilimleri arasinda pozitif yonlii anlamh bir iligki
oldugu saptanmigtir. Yaratic1 diisiinme sanatin bireye kazandirdig1 en énemli becerilerden biri olarak

kabul edilmekte ve bu nedenle sanat egitiminin genel hedefleri arasinda yaratict diisiincenin
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gelistirilmesi yer almaktadir (Hickman ve Kiss, 2013; San, 2004). Ozellikle hem sanatin hem de
yaraticilhigin yenilik {iretme bilesenleri bu iki olgunun siirekli olarak iliski icerisinde olmasim
saglamaktadir (Runco, 2014). Bireyin bagimsiz diisiinebilmesi, alisilmis kurallarin ve kaliplarin disina
cikarak Ozgiin fikirler iiretebilmesi ve yeteneklerini en yiiksek kapasitede kullanabilmesi yaratici
diisiincenin gelistirilmesinde ihtiya¢ duyulan becerilerdendir. Bu beceriler ise; bireyin kendine
glivenmesini, kendini 6zgiin yollarla ifade etmesini ve sahip olduklarindan yola ¢ikarak yeni bir
seyler {iiretebilmesini destekleyen sanat egitimi ile kazandirilabilmektedir (Aral, 1999). Nitekim,
literatiirde yer alan c¢alismalardan yola c¢ikarak, her egitim kademesinde sanat egitiminin yaratici
diisiinme becerileri {izerinde ciddi bir etkisi oldugunu sdylemek miimkiindiir. Ornegin; Hui, He ve Ye
(2014) tarafindan yapilan bir calismada sozel ve gorsel sanat egitimi alan {i¢-dort yas ¢ocuklarinin
yaraticilik becerilerinde anlamli bir artis oldugu sonucuna ulagilmistir. Ulger (2015) tarafindan yapilan
calismada sanat egitiminin ilkdgretim Ogrencilerinin yaratict diisiinme becerileri tizerinde pozitif
yonde anlaml bir etkisi oldugu ortaya konmustur. Dikici (2006) tarafindan gerceklestirilen bir
calismada ise sanat egitimi alan lise son smif Ogrencilerinin, sanat egitimi almayanlara kiyasla
yaraticilik puanlarmin daha yiiksek oldugu sonucuna ulasilmistir. Aral (1999) ise sanat egitimi alan
lise diizeyindeki konservatuar Ogrencilerinin yaraticilik puanlarinin, sanat egitimi almayan kolej

ogrencilerinden anlamli olarak daha yiiksek oldugunu ortaya koymustur.

Arastirmanin ikinci alt amacindan elde edilen bulgular 1s1ginda herhangi bir sanat dali ile
ugrasan Ogretmenlerin ve son {i¢ ay igerisinde herhangi bir sanat etkinligine katilmis olan
Ogretmenlerin sanat egitimine yonelik tutumlarinin son iig ay igerisinde herhangi bir sanat etkinligine
katilmamis olan 6gretmenlere gore anlamli olarak daha yiiksek oldugu sonucuna ulasilmistir. Benzer
sekilde, Baysal ve Divrak (2020) tarafindan yapilan bir calismada, 0gretmen adaylarinin sanata
yonelik tutumlariin sanata ilgi diizeyine gore ve sanatsal etkinliklere katilim durumuna goére anlamh
farklilik gosterdigi sonucuna ulasilmistir. Tutumlarin davramuglar {izerindeki etkisi goz oniinde
bulunduruldugunda, sanat egitimine yonelik olumlu tutuma sahip olan 6gretmenlerin herhangi bir
sanat dali ile ugrasiyor olmasi ya da son {i¢ ay icerisinde herhangi bir sanat etkinligine katilmis olmasi
beklenilen bir sonucu ortaya koymaktadir. Sanat egitiminin ve sanatla ilgilenmenin yaraticilik ile
iliskisi diisiiniildiigiinde, arastirmadan elde edilen bulgularin literatiir tarafindan desteklendigi

sOylenebilmektedir.

Aragtirmanin ikinci alt amacindan elde edilen diger bir sonug ise Ogretmenlerin sanat
egitimine yonelik tutumlarinin yas gruplarina gore anlaml bir farklilik olusturdugu ancak 6grenim
durumu, bagli bulunan kurum biinyesi, okul tiirii, mesleki kidem ve smif mevcuduna gore anlaml bir
farklilik olusturmadigidir. Yapilan analizler sonucunda, 20-24 yas grubunda yer alan 6gretmenlerin
sanat egitimine yoOnelik tutumlar1 25-29 yas grubu ile anlaml bir farklilik olusturmazken; 20-24 yas
grubunda yer alan 6gretmenlerin sanat egitimine yonelik tutumlarinin 30-34 yas, 35-39 yas ve 40 yas

ve lizeri 6gretmenlere gore anlamli olarak daha diisiik oldugu ortaya konmustur. Ayaydin, Kurtuldu
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ve Akyol Day1 (2018) tarafindan yapilan ¢alismada 6gretim elemanlarinin sanata yonelik tutumlarinin
yas gruplarma gore anlamli bir farklilik olusturmadig1 sonucuna ulasilmistir. Benzer sekilde, Baysal
ve Divrak (2020) tarafindan yapilan ¢alismada 6gretmen adaylarinin sanata yonelik tutumlarinin yas
degiskenine gore anlamli bir farklilik olusturmadig: ortaya ¢ikmistir. Mevcut arastirmaya katilan 20-
24 yas grubundaki geng Ogretmenlerin sanata yonelik tutumlarinin 30 yas ve iizerindekilerden
anlaml olarak daha diisiik olmasi katilimci grubun arastirmada 6l¢iilemeyen birtakim 6zelliklerinden
kaynaklanmis olabilecegi diisiiniilmektedir. Ornegin, Gokge (2018) tarafindan gergeklestirilen bir
calisma sonucunda 6gretmen adaylarinin gazete okuyup okumama, herhangi bir sanat dalmni sevip
sevmeme, iiniversite oncesinde sanat dersi alip almama ve sanatla ilgili kitap okuyup okumama
durumlarinin sanata yonelik tutumlarini etkiledigi belirlenmistir. Indoshi, Wagah ve Agak (2010) ise
Ogretmenlerin ve Ogrencilerin sanata yonelik tutumlarinin okulun malzeme, ekipman ve G6gretim

programindan da etkilenebilecegini ortaya koymuslardir.

Aragtirmanin liglinci alt amacindan elde edilen bulgular dogrultusunda ogretmenlerin
yaraticl diisiinme egilimlerinin yas, 6grenim durumu, bagli olunan kurum biinyesi, okul tiirii, mesleki
kidem ve smif mevcudu degiskenlerine gore farklilik gostermedigi sonucuna ulasilmistir. Bununla
birlikte herhangi bir sanat dali ile ugrasan 6gretmenlerin ve son ii¢ ay icerisinde herhangi bir sanat
etkinligine katilmis olan 6gretmenlerin yaratic1 diisiinme egilimlerinin son {i¢ ay igerisinde herhangi
bir sanat etkinligine katilmamis olan 6gretmenlere gore anlamli olarak daha yiiksek oldugu sonucuna
ulagilmistir. Yildirim (2006) tarafindan yapilan bir aragtirmada okul 6ncesi 6gretmenlerinin yaraticilik
diizeylerinin hem yasa hem de mesleki kideme gore farklilik gostermedigi saptanmistir. Eskidemir
Meral ve Tezel Sahin (2019) tarafindan yapilan ¢alismada ise okul dncesi dgretmenlerinin yaratic
diistinme egilimlerinin yas, mesleki kidem ve sinif mevcudu degiskenlerine gére anlamli bir farklilik
olusturmadigr ortaya konmustur. Kurnaz (2011) ise 6gretmenlerin yaraticilik diizeylerinin kurum
tiiriine gore degisiklik gostermedigini saptamistir. Benzer sekilde Zembat, Tl¢i Kiismiis ve Yilmaz
(2018) c¢ahisilan kurum tiiriiniin Ogretmenlerin yaraticihk diizeyinde anlamli bir farklilik
olusturmadigini ortaya koymustur. Literatiirde, yaratici diisiinme egilimlerinin yas ve mesleki kideme
gore farklilik gosterdigini agiga cikaran aragtirmalar da bulunmaktadir. Ornegin, Polat (2017)
tarafindan gergeklestirilen bir calismada sinif 6gretmenlerinin yaraticilik diizeylerinin mesleki kideme
gore farklihk gosterdigi ortaya konmustur. Arastirmada, 11-15 yil ile 16-20 yil kideme sahip
Ogretmenlerin yaraticilik puan ortalamalarinin, 1-5 yil arasinda olan 6gretmenlerden anlamh olarak
daha yiiksek oldugu saptanmistir. Literatiirde, yasa ve mesleki kideme bagh olusan bu farkliliklarin

orneklem ozelliklerinden kaynaklandig: diisiiniilmektedir.

Cocuklarin yaraticilik becerisinin ve estetik duygularinin erken yillarda desteklenmesi, ileriki
yillarda daha yaratici, iiretken ve g¢evresini farkli yollarla kesfedebilen bireyler olmalarim
saglamaktadir (Epstein, 2001; Feeney ve Moravcik, 1987). Dinger, Demiriz ve Simsek (2003) tarafindan

gerceklestirilen bir calismada sanata ilgi duyan ebeveynlerle ilgi duymayan ebeveynler arasinda
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¢ocuklarini sanat etkinliklerine yonlendirmede anlamli farkliliklar oldugu sonucuna ulasiimistir. Cag
Adigiizel (2016) ise 6gretmenlerin yaraticilik diizeyleri ile ¢ocuklarin yaraticilik becerileri arasinda
pozitif yonlii anlamli bir iliski oldugu sonucuna ulasmistir. Bu baglamda, yetiskinlerin rehberligi ve

destegi sanatsal alginin ve yaraticiligin gelistirilmesinde olduk¢a 6nemlidir.

Mevcut arastirmadan elde edilen bulgular géz oniinde bulunduruldugunda, okul oncesi
Ogretmenlerinin herhangi bir sanat dali ile ugrasmasinin ve son {ii¢ ay igerisinde herhangi bir sanat
etkinligine katilmis olmasinin sanat egitimine yonelik tutumlarinda ve yaratici diistinme egilimlerinde
anlaml bir farklilik olusturdugu anlasilmaktadir. Bununla birlikte, okul 6ncesi 6gretmenlerinin sanat
egitimine yonelik tutumlart ile yaratict diisiinme egilimleri arasinda anlamli bir iliski oldugu

saptanmistir. Bu dogrultuda gelecek arastirmalara ve egitimcilere yonelik 6neriler sunlardir:

o Gelecekteki calismalar araciligiyla okul 6ncesi 6gretmenligi lisans programlarinda verilen
sanat egitimine ve yaraticiliga yonelik derslerin 6gretmen adaylarinin bu alandaki beceri

ve tutumlarini ne dlgiide destekledigi incelenebilir.

e Mevcut arastirma Ogretmenler tarafindan doldurulan ol¢gme araglarindan elde edilen
bulgularla simirlidir. Gelecek arastirmalarda okul 6ncesi dgretmenlerinin sanat egitimine
yonelik tutumlar1 ve yaraticl diisiinme egilimleri smif i¢i uygulamalarin incelenmesi ile

desteklenerek arastirilabilir.

e Okul oOncesi oOgretmenlerinin sanata yonelik ilgilerinin ve sanatsal faaliyetlere
katilimlarinin  arttirilabilmesi amaciyla; sanatsal faaliyetlerin ekonomik gligliigtinii
azaltacak Ogretmen yardimlar1 olusturulabilir, egitim kurumlarmin sanatsal is birlikleri
giiclendirilebilir ve O&gretmenlerin sanatsal faaliyetlerini destekleyecek projeler
olusturulabilir. Lisans programlarinda 6grenimlerine devam eden okul 6ncesi 6gretmen

adaylar1 i¢in sanat egitimine yonelik daha fazla ders saati ve uygulamaya yer verilebilir.



Polat, O., Aslan, N., & Aydin, E.

Ahi Evran University
Journal of Kirsehir Education Faculty

ISSN: 2147 - 1037

http://kefad.ahievran.edu.tr

ENGLISH VERSION

Introduction

Art education is characterised as all of the unique and inspiring educational activities
performed to ensure that individuals can convey their thoughts, feelings and impressions, and to
bring their creativity to an aesthetic level along with their talents. (Douglas and Jaquith, 2018;
Duncum, 2001; Jackson, 2002; Kirisoglu, 2019). Thanks to art education, music, dance, painting and
many other branches of art come into children's lives; children have the opportunity to express
themselves in unique ways and to reveal their creativity through different branches of art. In this
respect, art education, particularly in the early years, is important in terms of supporting children's
creativity and gaining a sense of aesthetics (Epstein, 2001). Experience in art in educational
environments improves the visual and spatial perception skills, self-criticism skills and focusing,
problem solving and peer relations skills of children (Clarke and Budge, 2010; Catterall, 2002; Winner
and Hetland, 2008).

Children visualise and embody their inner world, thoughts and feelings through art. The
nature of art activities and the role of the teachers in this process are important for the developmental
evaluation of such feelings and thoughts that reflect the inner world of the child. (Wallerstedt and
Pramling, 2012). The content and the nature of the art activities during the preschool period constitute
the main step of an education shaped by an artistic perspective. Therefore, it is necessary to present
the right stimulus through the right educational approaches, in terms of the aesthetic and intellectual
development of children. In preschool educational institutions, it is important for the teacher to adopt
an understanding of art education that focuses on children, provides the necessary support to children
during the activity processes and observes the development of children. The unique works of art,
presented by children in aesthetic and rich environment offered by the teacher can create an effective
opportunity to explore the different characteristics of children and observe their advancement (Abaci,
2003; Ulutas and Ersoy, 2004). According to the socio-cultural theory that constitutes the theoretical
framework of this research, it is known that adults or talented peers of the children, play an active role
in the children's learning process through experiences. The socio-cultural approach of Vygotsky (1978)

claims that the learning process of children is supported through interactions with both peers and
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teachers. Accordingly, teachers’ adjustments to the teaching process, in accordance with the current
performance of the children; they benefit from techniques such as frameworks, dividing tasks into
steps, offering instructions, keeping interest and attention alive, presenting samples and models, and
asking questions (Martin, Dornfeld Tissenbaum, Gnesdilow and Puntambekar, 2019; Reiser and
Tabak, 2014). At the same time, the concept of zone of proximal development, which explains learning
through adult support or collaboration with peers with better capacity, also reflects the emphasis of
Vygotsky's (1978) on the environmental influence and support. When it comes to art education,
teachers provide opportunities for children to actively participate in artistic activities and improve
their creativity through experiences (Artut, 2020). Symbol systems and complexly represented ideas,
especially in the visual arts, reflect a form of communication and language and therefore benefit
children's cognitive experiences and artistic development (Escano, Maeso-Broncano and Manero,
2021). The cognitive experiences through art contribute to both the artistic knowledge and competence
of the children as well as their ability to use creative ways of expression to represent this knowledge

(Biber, Cankorur, @zgmar and Giingor, 2022; Gunn, 2000).

In art education, it is highly important for teachers to be able to design integrative activities
with the current programme and to create a rich educational environment by including the social
environment, in which children are, into the programme. At the same time, the importance and the
value that teachers attach to the art and their attitudes towards art are among the factors that affect the
approach to art that they offer to children and the shaping of art education (Aykanat, 2018). Children
who have the opportunity to express their feelings and thoughts through distinctive artistic works feel
freer, have more courage to create unique works and express themselves in creative ways (Ulutas and
Ersoy, 2004). In this respect, it is considered that the art activities offered to young kids in a
developmentally appropriate way have an important potential in terms of developing children's

creative thinking skills.

Creativity is the ability to transform an existing thing into a new form (Simonton, 2008), to
develop new thoughts (Benedek, Franz, Heene, and Neubauer, 2012), to bring together seeming
unrelated concepts in different ways (Ward, 2007), and to approach objects or events from a different
perspective (Silvia, 2008). Torrance (1965) identifies creativity as the capacity to determine problems
and difficulties and to develop suggested solution for those problems, to generate new ideas, to make
predictions or to develop hypotheses for the problems, to test the developed hypotheses and to
establish new relationships between the suggested ideas. Plucker and Beghetto (2004) stated that
creativity is not only the ability to generate a new result or something useful, but also an interaction of
this ability and the production process. In this respect, creativity; should be evaluated as a mixture of
attitudes, skills and tendencies (Batey, 2012; Fisher, 1995). Attitudes and emotions lead a person
towards certain behaviour and so affect the ideas, behaviours and tendencies of the individual

(Strong, 1983; Tavsancil, 2006). At this point, the creative thinking tendencies of teachers and their
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attitudes towards art education are important in terms of the content and quality of art education

offered to children.

Conducted studies show that teachers' beliefs and attitudes towards teaching different art
styles (dance, drama, media, music and visual arts) affect their inclusion and performance of art
activities (Garvis and Pendergast, 2010; Lindsay, 2017; Probine, 2015; Richards, 2007). In addition, it
has been revealed that teachers who like art believe more in the developmental contribution of art
education (Biber et al, 2022). Based on the information contained in the literature, it is believed that
revealing the attitudes of preschool teachers towards art education and creative thinking tendencies is
important in terms of improving the quality of art education offered to children. In this respect, it has
been aimed in the present study to examine the attitudes of preschool teachers towards art education
and their creative thinking tendencies. In line with this main purpose, answers to the following

questions have been sought:

1. Is there a meaningful relationship between the attitudes of preschool teachers, towards art

education, and their creative thinking tendencies?

2. Do the attitudes of preschool teachers, towards art education, differ significantly according
to their demographic characteristics (age, education level, professional seniority, type of
school they work at, school structure they are affiliated with, their own engagement in any

branches of art and their participation in an art activity within the last three months)?

3. Do the creative thinking tendencies of preschool teachers, towards art education, differ
significantly according to their demographic characteristics (age, education level,
professional seniority, type of school they work at, school structure they are affiliated with,
their performance of any branches of art and their participation in an art activity within the

last three months)?
Method
Study Model

The present study was conducted on the basis of the relational screening model. In the
relational screening model, it is aimed to compare two or more variables and to reveal the
relationships between these variables (Karasar, 2007). In this respect, it is aimed to examine the
relationship between the variables determined in the study and the differences that the variables may

create.
Sample

The sample of the study consists of 309 preschool teachers working at both public and private

preschool institutions affiliated to the Istanbul Provincial Directorate of National Education.
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The convenience sampling method, which is a non-probability sampling approach, was used
for determination of the sample. The researchers carried out the data collection process with those
participants who were easily accessible and who had certain characteristics, in the convenient
sampling method, (Balci, 2018; Biiyiikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz and Demirel, 2018). In
the current study, the teachers were contacted through a link created via Google Forms. Data on the

demographic characteristics of the teachers that make up the sample group is presented in Table 1.

Table 1. Demographic information of the participating teachers

Variables Groups f %
20-24 Years old 10 3,2
25-29 Years old 43 13,9
Age 30-34 Years old 78 25,2
35-39 Years old 88 28,5
40 and over 90 29,1
Total 309 100
Female 302 97,7
Gender Male 7 2,3
Total 309 100
Secondary School 4 1,3
Associate Degree 24 7,8
Level of Education Bachelor’s Degree 256 82,8
Master’s Degree 25 81
Total 309 100
Elementary 164 53,1
Affiliated Institution Independent 114 36,9
Structure Secondary 31 10,0
Total 309 100

Data Collection Tools

Personal Information Form, Scale of Attitude Towards Art Education and Marmara Creative

Thinking Tendencies Scale developed by the researchers were used in the study.

Personal information form: The information regarding the age, education level, school structure they
are affiliated with, type of institution, professional seniority, class size, their own engagement in any
branches of art and their participation in an art activity within the last three months of the pre-school

teachers are included in the Personal Information Form, developed by the researchers.

Scale of attitude towards art education (SATAE): The Scale was developed by Aykanat (2018) in
order to determine the attitude of pre-school teachers towards art education. The scale, developed in a
five-point Likert type, consists of a total of 23 items. The scale consists of a 10-item sub-dimension of
"liking art and the contribution of art education to the individual", 7-item sub-dimension of "negative
attitudes towards art", 3-item sub-dimension of "its role as communication enhancer” and 3-item sub-

dimension of "importancy role". The KMO sampling convenience coefficient of SATAE was found to
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be .93, and the Barlett Sphericity test x2 value was found to be 7776.90 (p< .001) as meaningful. As a
consequence of the confirmatory factor analysis, a value of x2 =751.069(df=221, p<.001) was obtained
regarding the structure of the four-factor scale. According to the reliability analysis, Cronbach Alpha
values of 0.94 for liking art and contribution of art; 0.95 for negative attitudes towards art; 0.89 for the
role of enhancing communication; and 0.81 for the role of materiality were calculated from the sub-
dimensions of the Scale of Attitudes Towards Art Education. Based on these values, it can be declared

that SATAE is a valid and reliable measurement tool.

Marmara creative thinking tendencies scale (MCTTS): The Scale was developed by Ozgenel and
Cetin (2017) in order to determine the teachers’ creative thinking tendencies. The scale developed in a
five-point Likert type consists of a total of 25 items. While the lowest score that can be obtained from
the scale is 25; the highest score is 125. As a result of analyses, it has been discovered that the factor
loads of the scale consisting of 6 sub-dimensions range from .429 to .799. The first factor consisting of
eight items was defined as “seeking innovation”, the second factor consisting of four items as
“courage”, the third factor consisting of five items as “self-discipline”, the fourth factor consisting of
three items as “curiosity”, the fifth factor consisting of two items as “doubt” and the sixth factor
consisting of three items as “flexibility”. The KMO sampling convenience coefficient of MCTTS was
found to be .897, and the Barlett Sphericity test x2 value was found to be significant at 5499.64 (p<
.001). The Cronbach's alpha value for the overall scale was found to be .87, and the Cronbach's alpha
value of the scale factors was found to be within the range of .62-.83. Based on these values, it can be

stated that MCTTS is a valid and reliable measurement tool.
Data Collection

The data for the study was collected in the academic year, 2018-2019. During the data
collection process, a link was created by the researchers through Google Forms for the purpose of
facilitating the accessibility to preschool teachers. In order to avoid incomplete filling in of the scales
in the study and the form, the "mandatory” clause has been added, in order to ensure every item was
filled in. As such, the person filling it in was not allowed to move on to the next step without
answering the current item. The link created was forwarded to 412 teachers; and the scales and the
form were filled out completely by 309 teachers. Filling out the scales and form through the link took
approximately 5-10 minutes per person. All of the data was collected in a period of approximately one

month.
Analysis of Data

The SPSS package program was used in the analysis of the data obtained in the study. In the
first instance, the descriptive analyses of the total scores, obtained from the Scales of Attitudes
Towards Art Education (SATAE) and Marmara Creative Thinking Tendencies Scale (MCTTC), were

implemented in the analysis. As a result of the descriptive analyses, it was decided that the total
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scores obtained from the scales evidenced a normal distribution and therefore parametric tests were
utilised. The Pearson correlation analysis was carried out in order to determine the significance of the
relationship between the SATAE and MCTTC scores, in accordance with the first question of the
study. In accordance with the second and third questions of the study, one-way analysis of variance
(ANOVA) and independent groups’ t-test were applied in order to determine the differences in the
attitudes of the participating teachers towards arts education and their creative thinking tendencies

according to their demographic characteristics.
Findings

The descriptive analyses of the total scores obtained from the Scale of Attitudes towards Art
Education (SATAE) and Marmara Creative Thinking Tendencies Scale (MCTTC) applied to the

participating teachers are demonstrated in Table 2.

Table 2. Descriptive analysis for the total scores of SATAE and MCTTC

Scores n Min Max X Shx ss y1 2
SATAE 309 84.00 115.00 105.03 A48 8.50 -.53 -.93
MCTTC 309 74.00 125.00 102.83 51 9.05 .06 48

As can be seen in Table 2, the arithmetic mean is x=105.03, the standard error is Shx=.48, the
standard deviation is sd=8.50, the lowest score is min=84.00, the highest score is max=115.00, the
skewness value is yl= -.53, the kurtosis value is 32=-.93 for the variable of SATAE total scores; the
arithmetic mean is x=102.83, the standard error is Shx=.51, the standard deviation is sd=9.05, the lowest
score is min=74.00, the highest value is max=125.00, the skewness value is y1=.06, and the kurtosis

value is 32=.48 for the variable of the MCTTC total scores.

Lomax and Hahs-Vaughn (2012), and Biiyiikoztiirk (2012) indicate that the distribution can be
considered as a normal distribution when the kurtosis and skewness values are between +2.00.
However, Tabachnick and Fidell (2013), on the other hand, have proposed that the distribution can be
considered as a normal distribution when the kurtosis and skewness values are between +1.50. As can
be seen in the descriptive values table above, it can be stated that the kurtosis and skewness values of
total scores of both SATAE and MCTTC are within the normal distribution range specified in the
literature. However, Cil (2008) has state that in the context of the central limit theorem, a sample
diameter of about 30 is considered sufficient for sample normality. By considering the number of
samples included in the study and the kurtosis-skewness values, it was assumed that the distribution

of the total scores of SATAE and MCTTC reflected a normal distribution.

Based on these results, a Pearson correlation analysis was carried out in order to determine
whether there is a significant relationship between the scores of the SATAE and MCTTC in accordance
with the first question of the study, since the normality assumptions were fulfilled. The results of the

analysis are shown in Table 3.
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Table 3. Correlation analysis results for the total scores of SATAE and MCTTC

Variables N r p
SATAE 309 ,39 ,000
MCTTC

As it can be seen in Table 3, As a result of the Pearson analysis, a significant positive
relationship was determined between the variables. (r=,39; p<,001). According to this result, it can be
said that as the positive attitude towards art education increases, the tendency for creative thinking

also increases.

In accordance with the second question of the study, the results of the one-way analysis of
variance (ANOVA), which was carried out in order to determine whether the attitudes of the
participating teachers towards arts education differ according to their demographic characteristics

(age, educational status, institutional structure, professional seniority, class size) are shown in Table 4.

Table 4. Correlation analysis results for the total scores of SATAE and MCTTC

f, Xand ss Values ANOVA results
Factor Group n X ss Var. K. KT  Sd KO F p

2024 carsold 10 96,30 805 InterG. 1027087 4 256,772
2529 Yearsold 43 10323 927 In-G.  21260,590 304 69,936
30-34 Yearsold 78 10542 831 Total  22287.676 308
Age 35-39 Yearsold 88 105,52 7,96 367,006

40 and over 90 106,04 8,36

Total 309
Secondary
4 101,25 13,30 Inter G. 413,896 3 137,965
School
Education Associate 24 105,41 8,95 In-G. 21873,781 305 71,717 192 126
Level Bachelor 256 104,70 8,50 Total 22287,676 308 ! !
Masters 25 108,64 6,60
Total 309
Elementary 164 72,72 6,18 InterG. 31,514 2 15,757
Institution Independent 114 73,27 5,01 In-G. 22256,163 306 72,733 217 805
Structure  Secondary 31 Total ~ 22287,676 308 ’ ’
Total 309
1-5 Years 51 103,00 9,61 Inter G. 96,790 3 89,102
Professional 6-10 Years 89 105,69 7,87 In-G. 10318,547 305 72,198
Seniority 11-15 Years 83 105,48 7,98 Total 10415,336 308 1,234 297
16 and more 86 105,11 8,88
Total 309
11-15 Students 60 104,28 9,20 Inter G. 132,726 3 44,242
16-20 Students 110 105,10 8,37 In-G. 22154,951 305 72,639
Class Size  21-25 Students 113 104,91 8,73 Total 22287,676 308 ,609 610
26 or more 26 106,96 6,21
Total 309

When Table 4 was examined, the difference between the arithmetic averages of the SATAE

scores of the participating teachers, according to their age groups, was found to be significant (F=3,67;
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p<,05). However, it was concluded that there was no significant difference between the arithmetic
averages of the SAS scores according to their educational status (F=1.92; p>.05), institution structure

(F=.217; p>.05), professional seniority (F=1.23; p>.05) and class size (F =609 p>.05).

In order to determine the sources of the differences in the age variable, a complementary post-
hoc analyses were carried out. Firstly, the homogeneity of the variances was reviewed in order to
decide which post-hoc technique to use, it was detected that the variances were homogenous (L~=,37;

p>,05). Therefore, Scheffe test was preferred, and the results are presented in Table 5.

Table 5. Sheffe test results for age variable

Groups (i) Groups (j) Xi- Xj Shx p
25-29 Years Old -6,93 2,93 ,236
30-34 Years Old -9,12 2,80 ,034
20-24 Years Old 35-39 Years Old 9,22 2,79 1029
40 or over -9,74 2,78 ,017
20-24 Years Old 6,93 2,93 ,236
30-34 Years Old -2,19 1,58 ,754
25-29 Years Old 35-39 Years Old 2,29 1,55 705
40 or over -2,81 1,55 ,512
20-24 Years Old 9,12 2,80 ,034
25-29 Years Old 2,19 1,58 ,754
30-34 Years Old 35-39 Years Old -,09 1,30 1,00
40 or over -,62 1,29 ,994
20-24 Years Old 9,22 2,79 ,029
25-29 Years Old 2,29 1,55 705

_ 'Y l 4 7 7

35-39 Years Old 30-34 Years Old ,09 1,30 1,00
40 or over -52 1,25 ,996
20-24 Years Old 9,74 2,78 ,017
40 25-29 Years Old 2,81 1,55 512
orover 30-34 Years Old 62 1,29 1994
35-39 Years Old ,52 1,25 ,996

As can be seen in Table 5, according to the result of the Scheffe test, which was carried out in
order to discover between which groups the SATAE scores of the preschool teachers differ
significantly according to the age variable, it was determined that the mentioned discrepancy was in
favour of the 30-34 age group between the 20-24 age group and the 30-34 age group at the level of
p<.05; in favour of the 35-39 age group between the 20-24 age group and the 35-39 age group at the
level of p<.05 level; in favour of the 40 or over age group between the 20-24 age group and the 40 or
over age group at the level of p<.05. It was concluded that the differences between the arithmetic

averages of the other groups were not significant decisively (p>,05).

In accordance with the second question of the study, the results of the independent group t-
test, which was carried out in order to determine the difference between the attitudes of the

participating teachers towards art education according to their demographic characteristics (type of
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institution, state of being engaged in art, state of having participated in art activities within the last

three months) are shown in Table 6.

Table 6. T-test results for the differentiation of SATAE total scores according to demographic characteristics

- t test
Score Groups N x ss Shx ; Sd .
State School 275 105,01 8,52 ,514
SATAE 1 ivate School 34 10520 844 1,448 ~126 307,900

Involved in any branch of art 97 108,09 7,34 ,745
SATAE  Notinvolved with any branch
of art

212 103,63 864 594 4,679 307,000

Participating in an Art
Activity

Not Participating in an Art
Activity

207 106,59 7,61 529
SATAE 3,679 307 ,000

102 101,85 9,34 ,925

As can be seen in Table 6, the difference between the arithmetic averages of the groups
according to the SATAE scores differ significantly according to the status of involvement with any
branch of art (=4.679; p<.01) and the status of participating in any art activity within the last three
months (t=4.772; p<.01). However, it is observed that there is no significant difference between the

SATAE scores according to the type of school (t=-,126; p>,05).

Based on the arithmetic averages of the groups, it can be said that the attitudes of those
teachers who are involved with any branch of art, towards arts education were significantly higher
than the teachers who did not have any involvement with any branch of art, and the attitudes of the
teachers who participated in any art activity within the last three months towards art education were

significantly higher than those of the teachers who did not.

Based on the third question of the study, the results of one-way analysis of variance (ANOVA)
carried out in order to determine the difference between the creative thinking tendencies of the
participating teachers according to their demographic characteristics (age, education level,

institutional structure, professional seniority, and class size) are shown in Table 7.
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Table 7. The differentiation status of MCTTC total scores according to demographic characteristics

f, Xxand ss Values ANOVA results
Factor Group n X ss Var. K. KT 54 KO F p

20-24 Yearsold 10 98,20 7,78 Inter G. 532,312 4 133,078
25-29 Yearsold 43 100,53 10,69 In-G. 24712,937 304 81,293
30-34 Yearsold 78 103,64 8,56 Total 25245,249 308

Age 35-39 Yearsold 88 103,18 9,83 163,165
40 or over 90 103,40 7,71
Total 309
Secondary
4 9925 3,77 Inter G. 109,357 3 36,452
School
Education Associate 24 104,29 7,48 In-G. 25135,892 305 82,413 a0 73
Level Bachelor 256 102,71 9,12 Total 25245,249 308 ! !
Masters 25 103,20 10,40
Total 309
Elementary 164 103,17 9,19 Inter G. 74,428 2 37,214
Institution Independent 114 102,70 9,03 In-G. 25170,821 306 82,258 45 637
Structure  Secondary 31 101,51 8,50 Total 25245,249 308 ! !
Total 309
1-5 Years 51 101,58 10,20 Inter G. 170,794 3 56,931
6-10 Years 89 103,32 8,71 In-G. 25074,455 305 82,211
Professional 11-15 Years 83 102,30 9,04 Total 25245,249 308 693 557
Seniority = 16 Years and 86 10356 873
more
Total 309
11-15 Students 60 102,73 9,61 Inter G. 249,270 3 83,090
16-20 Students 110 102,41 8,12 In-G. 24995,980 305 81,954
Class Size  21-25Students 113 102,61 9,19 Total 25245,249 308 1,014 ,387
26 and over 26 105,76 10,70
Total 309

As can be seen in Table 7, it was concluded that there was no significant difference between
the arithmetic means of MCTTC scores according to age (F=1.63; p>.05), education level (F=.442; p>.05),
institutional structure (F=.452; p>.05), professional seniority (F=.693; p>.05) and class size (F=1.014;
p>.05). According to these results, it can be said that the creative thinking tendencies of the
participating teachers do not differ according to the variables of age, educational status, institution

structure, professional seniority and class size.

Based on the third question of the study, the results of the independent group t-test, which
was carried out in order to determine whether the creative tendency levels of the participating
teachers differed according to their demographic characteristics (type of institution, state of being

engaged in art, participating in an art event within the last three months) are shown in Table 8.
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Table 8. T-test results for the differentiation of MCTTC total scores according to demographic characteristic

t test
Point Groups N X 58 Shx ; st »
State School 275 102,74 9,00  ,542
MCTTC Private School 34 103,52 955 1,638 -A76 307,635

Iar;zlolved with any branch of 97 10557 845 858

MCTTC . . 3,679 307 ,000
Not involved with any branch of 212 10057 906 622

art

Participating in an Art Activity =~ 207 103,84 8,86 ,616

MCTTC Not' P.art1C1pat1ng in an Art 102 10077 912 903 2,836 307 ,005
Activity

As can be seen in Table 8, the difference between the arithmetic averages of the groups
according to the MCTTC scores differ significantly according to the status of involvement with any
branch of art (+=3,679; p<.01) and the status of participating in any art activity within the last three
months (t=2,836; p<.01). However, it was observed that there was no significant difference between
MCTTC scores according to the type of school (t=-,426; p>,05). Based on the arithmetic averages of the
groups, it can be said that the creative thinking tendencies of the teachers who have involvement with
any branch of art towards arts education were significantly higher than the teachers who had no
involvement with any branch of art, and the creative thinking tendencies of the teachers who
participated in any art activity within the last three months towards art education were significantly

higher than those of the teachers who did not.
Results and Discussion

309 preschool teachers participated in this study, which aims to examine the relationship
between preschool teachers' attitudes towards art education and their creative thinking tendencies,
and their attitudes towards art education and creative thinking tendencies in terms of various

variables.

According to the results obtained within the scope of the first question of the study, it has
been determined that there is a positive significant relationship between teachers' attitudes towards
art education and their creative thinking tendencies. Creative thinking is considered as one of the
most important skills that art contributes to the individual, and therefore, the development of creative
thinking is included among the general goals of art education (Hickman and Kiss, 2013; San, 2004). In
particular, the innovation-generating components of both art and creativity ensure that these two
phenomena are in a constant relationship (Runco, 2014). The ability of an individual to think
independently, to produce unique ideas by going beyond the usual rules and patterns, and to use
their abilities at the highest capacity are the skills, required for the development of creative thinking.
On the other hand, these skills can be acquired through art education, which supports the individual

to be confident in him/herself, to express him/herself in unique ways and to be able to produce
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something new based on what he/she has (Aral, 1999). Thus, based on the studies in literature, it is
possible to state that art education has a serious impact on creative thinking skills at every level of
education. For instance, in a study conducted by Hui, He and Ye (2014), it was concluded that there
was a significant increase in the creativity skills of three-four-year-old children who had verbal and
visual art education. In a study conducted by Ulger (2015), it was discovered that art education has a
significant positive effect on the creative thinking skills of primary school students. Also, in a study
conducted by Dikici (2006), it was concluded that the creativity scores of high school senior students
who had art lecturers were higher compared to those who did not. Aral (1999) discovered that the
creativity scores of conservatoire students at secondary school level who had art training were

significantly higher than college students who did not.

According to the second set of results obtained from the study, it was concluded that both the
attitudes towards art education and creative thinking tendencies of the teachers who had involvement
with any branch of art and those who have participated in any art activity within the last three
months are significantly higher than the teachers who do not have involvement with any branch of art
and who did not engage in any art activity within the last three months. Similarly, in a study
conducted by Baysal and Divrak (2020), it was concluded that the attitudes of the teacher candidates
towards art differ significantly according to their level of interest in art and according to the state of
participation in artistic activities. When the effect of attitudes on behaviours is considered, it is an
expected result that teachers with a positive attitude towards art education are involved with in any
branch of art or have participated in any art activity within the last three months. When the
relationship of art education and art interest with creativity is considered, it can be said that the

findings obtained from the study are supported by the literature.

According to the third set of results obtained from the study, it was concluded that the
attitudes of the teachers towards art education showed a significant difference according to age,
however did not have a significant difference in relation to their educational status, organisational
structure, school type, professional seniority, and class size. As a result of the analyses, while the
attitudes of teachers in the 20-24 age group towards art education do not have a significant difference
compared with the 25-29 age group; the attitudes of the teachers in the 20-24 age group towards art
education are significantly lower than the teachers in age groups 30-34, 35-39 and 40 years or higher. a
study conducted by Ayaydin, Kurtuldu and Akyol Day1 (2018), it was concluded that the attitudes of
instructors towards art do not have a significant difference according to their age group. Similarly, in a
study conducted by Baysal and Divrak (2020), it was discovered that the attitudes of teacher
candidates towards art do not constitute a significant difference according to the age variable. It is
considered that such finding obtained through the current study can have arisen from some

characteristics of the participant group that could not be measured in the study.
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According to another finding obtained through the study, it has been discovered that the
creative thinking tendencies of teachers do not differ according to the variables of age, educational
status, institution structure, type of school, professional seniority and class availability. Similarly, in a
study conducted by Yildirim (2006), it was discovered that the creativity levels of preschool teachers
did not differ according to both age and professional seniority. In a study conducted by Eskidemir
Meral and Tezel Sahin (2019), it was discovered that the creative thinking tendencies of preschool
teachers did not have a significant difference according to the variables of age, professional seniority
and class size. Kurnaz (2011) discovered that the creativity levels of teachers do not differ according to
the type of institution. Similarly, Zembat, Il¢i Kiismus and Yilmaz (2018) presented that the type of
institution did not create a significant difference in the level of creativity of teachers. In the literature,
there are also studies revealing that creative thinking dispositions differ according to age and
professional seniority. For instance, in a study conducted by Polat (2017), it was discovered that the
creativity levels of classroom teachers differ according to professional seniority. In the study, it was
discovered that the average creativity score of teachers with a seniority of 11-15 years and 16-20 years
was significantly higher than that of teachers with a seniority of 1-5 years. In the literature, it is
believed such differences due to age and professional seniority have arisen from sample

characteristics.

Supporting the creative skills and aesthetic feelings of the children in early years enables them
to become more creative, productive and able to explore their environment in different ways in the
following years (Epstein, 2001; Feeney and Moravcik, 1987). In a study conducted by Dinger, Demiriz
and Simsek (2003), it was concluded that there were significant differences between parents who had
an interest in art and parents who are not interested in directing their children to art activities. On the
other hand, Cag Adigiizel (2016) has concluded that there is a positive and significant relationship
between teachers' creativity levels and children's creativity skills. In this respect, the guidance and

support of adults is rather important in the improvement of artistic perception and creativity.

When the findings obtained from the current study are considered, it is understood that
involvement of the teachers in any branch of art and their attendance to any art activity within the last
three months makes a significant difference in their attitudes towards art education and creative
thinking tendencies. However, it was found that there was a significant relationship between teachers'
attitudes towards art education and their creative thinking tendencies. In this context, the

recommendations for future studies and instructors are as followings:

e Through future studies, the extent that art training and courses for creativity, taught in
preschool teaching undergraduate programmes, support the skills and attitudes of teacher

candidates in this field could be examined.
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The current study is limited to the findings obtained from the measurement tools filled out
by the teachers. In future studies, teachers' attitudes towards art education and creative
thinking tendencies can be investigated by supporting the examination of classroom

practices.

For the purpose of increasing the interest of preschool teachers in art and their
participation in artistic activities; teacher support can be established in order to reduce the
economic difficulties of artistic activities, artistic cooperation of educational institutions can
be strengthened and projects can be developed to support the artistic activities of the

teachers.

More applications for art education can be included for teacher candidates who are

studying in undergraduate programmes.
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